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1. IEJIX OCBOEHUSA TN CIHUILJIMHbBI

11 LIGJ'H)IO HaCTOfIHIefI JHUCIHUIUIUHEBI ABJIACTCA 3(1)(1)CKTI/IBHOC MNPUMCHCHUE COBPEMCHHBIX KOMMYHHUKATUBHBIX TeXHOHOFHfI, B TOM
YHUCJIC Ha I/IHOCTpaHHOM(BIX) 5[3I>IKe(aX), JUIA aKaAEMHUYCCKOIro u HpO(l)eCCI/IOHaJILHOFO BSaI/IMOJICfICTBI/IH

2. TPEBOBAHUS K PE3YJIBTATAM OCBOEHUS UM CIIUITJIMHBI

YK-4:Cnocoben npuMeHsSITh COBpeMeHHbIe KOMMYHUKATHBHBIE TEXHOJIOTMH, B TOM YHCJIe HA HHOCTPAHHOM(BIX) f3bIKe(aX), 1JIsl
aKaJieMHY€eCKOro ¥ npogeCCHOHAIBHOI0 B3aNMOJeHCTBUSA

B pe3y/bTare 0OCBOCHHS JUCHHUILIHHBI 00YYAIOIIUTiCSl 10JIKEeH

3HaTh:

- cien( UKy KOMMYHHKaTHBHON JIEATENEHOCTH I1e/Iarora;

- MHOT0OOpa3ye MoZeNeH 1 TEXHOIOTUH ITeIarorniaeckoil KOMMYHHKAIIHH;

- OCHOBHBIC KOHICIIIIHH OPTaHU3ALMN MEXIIMIHOCTHOTO B3aUMOJICHCTBIS B MH(OPMaMOHHO-00pa30BaTeIbHO cpe/ie YHUBEepCaIbHbIC
3aKOHOMEPHOCTH CTPYKTYPHO# OpraHU3alii 1 CaMOOpraHu3aIiy Tekcra(cooTHeceHo ¢ YK-4.1)

YMmeTs:

- pa3pabaTeIBaTh KOMMYHHKATHBHYIO CTPATETHIO M TAKTHKY 3()(EKTHBHOTO ITeIarOrmyeckoro B3anMOIeHCTBIS;
- CaMOCTOSITENIBHO HaXOIUTh U 00pabaThiBaTh HH(OPMALHIO, HEOOXOAUMYIO JJIsl KaUeCTBEHHOT O BBIIIOIHEHUS MIPO(ECCUOHANIBHBIX 3a/1a4 U
JOCTHXKEHHUsI TPO(eCCHOHABHO 3HAYMMBIX LeJIeH, B T.4. Ha HHOCTPAHHOM si3bIKe.(cooTHeceHo ¢ YK-4.2)

Baagern:

- HaBbIKaMHU 3((PEKTHBHOTO PEUESBOTO MOBEICHUS B Pa3IUUHBIX cepax KOMMYHUKAIUK U PA3HBIX PEUEBBIX CHTYAIHSX;
- HAaBBIKAMH M3BJICUCHHST HEOOXOAMMON HH(POPMAIIUK U3 OPUTHHATIBHOTO TEKCTa HA HHOCTPAHHOM SI3BIKE IO POdheCCHOHATHHON
npobiematuke (cootHeceHo ¢ YK-4.3)

3. CTPYKTYPA U COAEP)KAHUE JUCHUIIJIMHbBI

Kon HaumeHoBaHue pa3/iesioB U TeM /B 3aHATHS/ Cemectp / | HUacoB Komnerten- Jlutepatypa
_3AHSITHS Kvnc 107001

Pa3pen 1. Cpena oouranmusi.

11 Tema 1. « {1 )KU3HIY. 1 12 VK-4 JI1.2 JI11.3 J11.4J12.1
Urenue: «bnusnens! [pxumy». Jlekcnueckue equHUIIBL: JI2.2J12.3
oIMcaHKe yenoBeka; paboTa co cinoBapeM. ['paMmaruka:
Bynyiiee Bpems. AyaupoBaHue: BBIOOP MPaBHIbHBIX
BapHaHTOB M3 HECKOJBKUX MPEIOKEHHBIX. [ OBOpeHHe:
Ppas3roBop-codece10BaHNE, COAEPIKAIEE BOMPOCHI «JIMYHOT0»
Xapakrepa.

Tema 2. «/lukuii mupy». Urenue: «PoxJieH, 4To Obl ObITH
CcBOOOIHBIMY. JIeKCHYECKHE eIMHUIIBL: OMIMCAHNE TPUPOIHBIX
naHAmadToB; coOMpaTenbHbIe CYIIeCTBUTEIBHBIC.
I'pammatika: CTPyKTYpHI TJIarONIOB. AyIHpOBaHUE:
3aKOHYHTH NpeuIoKeHus. 'oBopeHue: onucanue Gporo,
omucanwue moxaeit. /TIp/

1.2 [MuceMo: mpaBuiia HanMcaHus HeOpMaTbHOrO U 1 24 VK-4 JI1.1 J11.4J12.1 J12.2
He(POPMaIbHOTO MTUCEM. J23J12.4
Pabora B paGoueii TeTpaau.

Urenne npodeccHoHaIbHO OPHEHTHPOBAHHOM JTUTEPATYPHI.
Ioarororka npesenrarmu. /Cp/

Paznen 2. CBobonnoe Bpemsi.




2.1

Tema 3. «4YT0 TaKOro CMEITHOT0?%.

Yrenne: «kECTh 4TO-TO, YTO THI €I HE CIIBIIIAID).
Jlekcnueckre eqUHULBL: «CHIIbHBIC) NPUIIaraTelibHbIC;
(bpazoBbie TIIaroisl ¢ «puty. I'pamMmmaruka: rpymma
MIPOLIENINX BPEMeH. A yIHpOBaHUE: BBIOOP MPABHITBHBIX
BapHAHTOB U3 HECKOJIBKUX MPEIUIOKEHHBIX. | 0BOpeHue:
00MEeH MHEHHUSIMH T10 TTOBOAY LIOY.

Tema 4. «BIOXHOBIICHHBIN».

Urenue: «Korna mysbika 3axBatbiBaeT». Jlekcuueckue
€IMHMLIBL: JIEKCHUKA, OTHOCSIIASACS K KHHOUH/TYCTPHUH;
(bpasosbie riarons ¢ «takey . [paMMaruka: rpymmna BpeMeH
Simple u Continuous. AyaupoBatue: BEIGOpP IIPaBHIBHBIX
BapHAHTOB U3 HECKOJILKUX NPEIUIOKEHHBIX. | 0OBOpeHue:
obcyxnenue rpapduru. /Tp/

12

VK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

2.2

[TrcpMO: paBuUIia HATIMCAHUSI CMEIITHON UCTOPHU U
peleH3HN.

PaGora B paGoueii TeTpaau.

UYrenune npohecCHOHATEHO OPHEHTUPOBAHHOM JINTEPATYPHI.
IMoaroroska npesenranun. /Cp/

22

YK-4

JI1.1 JI1.4J12.1 J12.2
JI2.3J12.4

Pa3nen 3. Most peajibHOCTb.

31

Tema 5. «Hacrosiuii nim noxaenka?y.

Urenue: «CaM0o3BaHIIb». JICKCHYIECKHE STUHUIIBL: TJaroJibl U
HNOMBI, OTHOCSIIIIMECS K TOBOPEHHUIO. [ paMMaTHKa:
KocBenHast peub. AyIupoBaHUAHE: BBIOOP MPABUIBHBIX
BapHUaHTOB M3 HECKOJIBKHX MPETOKEHHBIX. [ OBOpeHHe:
BOIMPOCKHI-OTBETHI B Mapax. [TMchMO: MpaBuia HaMCAHUs
acce.

Tema 6. «ITyTemecTBus».

Urenue: «OT nmodepexnbs 10 modepexbsy. Jlekcuueckue
€IIMHUIIBL: JIEKCHKA, OTHOCSIIASCS K ITyTEIIECTBUAM; UIMOMBI
C IJIaroJaMu «Come» u «goy». I'paMmaTtuka: MofanbHbIE
IJ1aronsl. AyqupoBaHue: BEIOOpP NPaBUIbHBIX BAPHAHTOB U3
HECKOJIbKHX NPEATI0KEHHBIX. | OBOpEeHHUe: BEIpayKEHUE CBOETO
MHEHHUSI 110 TOBOAY 3KCKypcui. [InceMo: npaBuia HanMcaHust
HepOPMaIBHOTO AIIEKTPOHHOr0 nuckMa. /IIp/

12

YK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

3.2

[Mucemo: mpaBuiIa HANKMCAHUS 3cce U HehOPMaTLHOTO
JIEKTPOHHOTO THCHMA.

Pabora B paGoueii TeTpaau.

Urenne npodecCHoHAIbEHO OPUEHTHPOBAHHOM JIUTEPATYPHI.
Ioarororka npe3enrarmu. /Cp/

22

YK-4

JI1.1JI12.1 J12.2 J12.3

3.3

/3auér/

YK-4

JI1.1 J11.2 J11.3
JI1.4J12.1 J12.2 J12.3
J12.4

Paznen 4. O0menue.

4.1

Tema 7. «51 nonydus cooOIIeHUEY.

Urenne: «COCy. Jlekcuueckne eqUHUIBL: TIaroi «gety»;
(pasoseie raaroibl. ['pammaruka: [TaccuBHBIN 3a10T.
AynupoBaHue: mog0op KpaTkoi HHPOPMAIIUH K KaXKJIOMY
MoHoory. ['oBopeHHe: 00CyXIeHre NPEUMYIIECTB U
HEOCTATKOB.

Tema 8. «Jlemo BKycay.

Urenne: «OTaudHOE OIIYIIEHHE BKycay. Jlekcnaeckue
€IMHUIIBL: JIEKCHKA, OTHOCSIIASACS K €7Ie; YCTOHIHNBhIC
cioBocodeTaHusl. [ paMmaruka: BEIOOP MEXIy HACTOSIINM U
HPOIIEIINM BpeMeHeM. AyaupoBaHHe: TTOI00p KpaTKoOH
rH(OpMaLNH K KaxxaoMy MoHomory. ['oBopenue:
Juanornyeckas peds B pectopane. /IIp/

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2J12.3




4.2

INpaBuia HanucaHus HeOPMAIBLHOrO HIEKTPOHHOIO IIUChMa
U 0K .

Pabota B paboueii TeTpam.

Urenne npod)ecCHOHaNTBHO OPHEHTUPOBAHHOM JINTEPATYPBI.
IMoxroroska npezenranun. /Cp/

35

VK-4

JI1.1 J11.4J12.1 JI2.2
J12.3J12.4

Pa3zgen 5. YM u >mMonumn.

5.1

Tema 9. «Ha iyt K 3KCTpUMY».

Urenue: «HecMotpst HU Ha uTO». JIeKCHUECKUE €AMHUILIBL:
CJIOXKHBIE NIpUIaraTebHble; UIMOMBI C YaCTSIMU Tela.
I'pamMMmaTuKa: OTHOCUTENIbHBIE IPEATOKEHUS. AyIUPOBAHUE:
3aKOHYUTb NPEJUIOKEHUS. ] OBOpEHUE: ONTUCAHUE SKIIIbS
(cxokecTh, pa3HHLIA).

Tema 10. «Bce B yme».

Urenne: «BpIkitoun CBOI yM U CTaHb TeHHEMY. Jlekcuueckue
€JIMHUIIBL: JIEKCHKA, OTHOCAINASACA K YMCTBEHHOM
JeSITEIIHOCTH; BRIPXKEHHS CO CIIOBOM «Mind». I'pammarika:
CTENEHU CPAaBHEHUS NpUIIaraTelibHbIX. AyIUpoBaHue: I0A00p
KpaTKoi HHpOpMaLUK K KaKI0MYy MOHoJIOry. I'oBopeHue:
cpaBHeHue ororpadmii. /TIp/

VK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

5.2

ITrchMO: TpaBUIla HATIMCAHUS TTHCHMA.

Pabora B paGoueii TeTpaau.

UYrenne mpoheCCHOHATLHO OPHEHTUPOBAHHOM JINTEPATYPHI.
[oaroroska npesenrarmu. /Cp/

38

YK-4

JIT1JI2.1 J12.2 J12.3

Pa3nen 6. Bynymiee.

6.1

Tema 11. «YenoBek u MalinHa.

Urenue: «Iloutn yenoBek». JIekcuueckne eMHULBL: JIEKCHKA,
OTHOCAIIAsICA K 3JIeKTponprubopam u ux padore. ['pammaruka:
IIPUAATOYHbIE TIPEIUIOKEHUS YCIOBHS. AyaUpOBaHUe: BEIOOD
[IPAaBUJIBHBIX BAPUAHTOB U3 HECKOIBKHX HPEIOKEHHBIX:
COCTaBHbIE NpUJIaraTesbHble. '0BOpeHNe: BHICKa3bIBAHUE
CBOET0 MHEHHMS C IIOCIIEYIOIINM O100pEHUEM HIIH
HecorjlacueM OIIIOHEHTA.

Tema 12. «/I3MEHHUTH CUTYaLIUION.

Urenne: «OCyIECTBIISASA MPOTECTI». JIeKCHUIEeCKUe eUHULIBL:
JIEKCHKa, OTHOCAIINECS K OIMCAHUIO JOCT)KEHUH U ycIexa;
COCTaBHBIE pUJIaraTeNbHble. [ paMMaTHKa: Kay3aTUBHbIE
rimaronsl «have», «makey, «lety n «get». AynupoBanue:
3aKOHYUTH NpeUIoKeHuUs. I 0BopeHne: onucaHue
¢dororpaduii. /Tlp/

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2 J12.3

6.2

[rcpmo: mpaBUIla HANMCAHUS KAJI00BI HA KA4ECTBO
TEXHHUYECKOI'0 YCTPOMCTBA U CTAThH.

Pabora B paboueii TeTpaau.

Urenne npodeccHoHAIbHO OPUEHTHPOBAHHOM JTUTEPATYPHI.
Ioarororka npesenrarmu. /Cp/

38

YK-4

JI1.1J12.1 J12.2 J12.3

6.3

/DKk3amen/

YK-4

JI1.1 J11.2 J11.3
JI1.4J12.1 J12.2 J12.3
J12.4

4. ®OHJI OHEHOYHBLIX CPEJICTB

CrpykTypa u comepxanue (pOoHIa OLEHOYHBIX CPEICTB IS IPOBEICHHUS TEKYIIECH U IPOMEXYTOYHOH aTTeCTaIMH MPEICTaBICHBI B
[Mpunoxenuu 1 k paboyeii mporpaMme JUCHUTLTAHBL.

5. YYEBHO-METOAUYECKOE 1 TH®OPMAIIMOHHOE OBECIIEYHEHUE JUCIUIIJINHbBI

5.1. OcHoBHas JiuTepaTypa

ABTOpBI, COCTABUTENN | 3arnaBue

H3narenscTBO, TOI

Konuu-Bo




ABTOpBI, COCTABUTENIN 3arnaBue W3znarenscTBo, rof Konuu-Bo
JI1.1  |doBuc I1., ®anna T. FCE Pesynbrart: paboyast Terpas (63 OTBETOB) Oxcdopa: University Press, 12
2008
JI1.2 (desucII., ®amna T. FCE Pe3ynbTaT: KH. JUIsl CTYJICHTOB Oxcdopa: University Press, 17

2008

JI1.3 |T'ybunaT.T. AHrTIMiicKuil sI3BIK B MarucTparype u acnupanrype:  |Spocnasib: Spociaasckuit | https://biblioclub.ru/inde
ydeOHOe TIocobne rOCY/IapCTBEHHBIN X.php?
Mearoru4ecKuil page=book&id=135306
yauBepeurer, 2010 HEOrpaHHYEHHbIH JOCTYII
JUIS 3aPETHCTPUPOBAHHBIX
[OJIb30BaTeNeH
JI1.4 |CaBuy, T. A. Anrmmiickni s3eIK. [IpodeccrnonansHas 1ekcnka Mutsck: Pecriyonukanckuii | http://www.iprbookshop.r
nenarora. English. Teacher’s Vocabulary: yuebHoe  |uncturyt u/84873.html
ocobue HpO(l)eCCI/IOHaJ'ILHOFO HeOFpaHH‘IeHHBIﬁ JOCTYIT
obpazoBanus (PHUI10), 2018 | WL 3apeTUCTPUPOBAHHBIX
NoNb30BaTeNeH
5.2. lonojHUTe/ILHAS JTUTEPATypa
ABTOpBI, COCTABUTENN 3arnaBue W3z narenscTBO, rof Kommu-Bo
JI2.1 |JleBuukwuii FO. A. TeopeTrueckasi rpaMMaTHKa COBPEMEHHOIO Mocksa: {upexr-Menua, https://biblioclub.ru/inde
AHTJIMICKOT O sI3bIKa: yaeOHOe TTocoore 2013 X.php?

page=book&id=210501
HEeOTpaHWYEHHBIN JIOCTYI
JUTSL 3apETHCTPHPOBAHHBIX
OJIb30BaTeNICH

J12.2

I'ypesnu B. B.

IpakTHyecKas TpaMMaTHKA AaHTJIMHCKOTO sI3bIKa:
YIpa)KHEHUsI 1 KOMMEHTapuH: ydeOHoe rocooue

Mocka: ®JIMHTA, 2017

https://biblioclub.ru/inde
x.php?
page=book&id=103487
HeOFpaHI/I‘IeHHHﬁ JOCTYIL
JUI 3apETUCTPUPOBAHHBIX
oJIb30BaTENICH

JI2.3

Cnenosuu, B. C.,
Bamkeswuu, O. U.,
Macs, I'. K., CrnenoBuy,
B. C.

Iocobue o aHrIuHCKOMY aKaJeMHUYECKOMY MIUCBMY
u ropopenuto = Academic Writing and Speaking
Course Pack

Munck: TerpaCucremc,
2012

http://www.iprbookshop.r
u/28189.html
HeOFpaHI/I‘IeHHHﬁ JOCTYIL
JUI 3apETUCTPUPOBAHHBIX
0JIb30BaTEICH

J12.4

American Journal of Pedagogy and Education

, 2013

http://www.iprbookshop.r
u/43387.html
HEOrpaHUYEHHBIN J10CTYII
JUIS 3aPETHCTPUPOBAHHBIX
osib30BaTenei

5.3 Ilpodeccuonasibubie 6a3bl JAHHBIX H HH(POPMAIHOHHBIE CIPABOYHBIE CUCTEMbI

Koncymnprant +

l'apant

Cambridge Dictionary https://dictionary.cambridge.org/ru/

I'azera Financial Times https://www.ft.com/

5.4. IlepeueHb MpOrpaMMHOro odecreveHust

Libre Office

5.5. Y4yeOHo-MeTOAMYECKHE MaTepuaJibl 1J1 CTYACHTOB ¢ OrPAHUYECHHBIMHA BO3MOKHOCTHAMMU 310POBbS

Iprr HEOOXOMMUMOCTH MO 3aSBICHHUIO OOYYAIOIIEroCs C OrPAHMYCHHBIMUA BO3MOXKHOCTSIMH 30POBbSI YU4eOHO-METOIMYECKUE MATEPHAIIBI
MPEeIOCTAaBISIIOTCS B (hopMax, alaliTHPOBAHHBIX K OTPAHHYCHUSIM 30POBbS U BOCHIPHUATHS HH(pOpMALmK. J{Jist JIUI ¢ HAPYIICHUSIME 3PCHUS:
B ¢opme ayauodaiina; B nedaTHOH GopMe yBenHmueHHbIM mpudTom. J[Jst K| ¢ HApYIICHUSIMHU CiTyXa: B (pOpME SJIEKTPOHHOTO JIOKYMEHTA,;
B medatHoi popme. Jlist I ¢ HAPYIICHUSIME OIIOPHO-IBUTATEIBHOTO ammapara: B popMe 3JIeKTPOHHOTO JOKYMEHTa; B [ICYaTHOM (Gopme.

6. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHUE JTUCIUIIJIMHBI (MO Y JI)

IMomertienus JUist BcexX BHIOB paboT, HPEAyCMOTPEHHBIX yIEeOHBIM IUIAHOM, YKOMIUIEKTOBAaHbI HEOOXOIMMOM CrielnaaIn3HpOBaHHON
yueOHOH MeOeNbIo U TEXHIYECKUMH CPEICTBAMH O0YUSHUSI:

- CTOJIBI, CTYJIbS;




- IEPCOHANBHEIH KOMIIBIOTEp / HOYTOYK (TIEPEHOCHO#);

- IPOEKTOP, 9KpaH / HHTEPaKTHBHAS JJOCKA.

7. METOOIUYECKHUE YKA3AHUSA JJIS1 OBYYAIOIIUXCS 110 OCBOEHUIO TUCIIUITJIMHBI (MO YJIS)

MeTOHI/I‘IGCKI/Ie YKa3aHus 110 OCBOCHUIO JUCHHUITITIMHBI IPEACTABJICHBI B HpI/IJ'IO)I(eHI/II/I 2K pa60qel?1 nporpaMmMe TUCHUIINHBL.




1. OnucaHue NoKa3aTeJ/ieid M KpUTepHEB OlleHMBAaHUA KOMIIETEHIIMI HA pa3/IMYHbIX

JTaNnax ux (l)OpMI/IpOBaHl/IH, OIIMCAaHHUE IIKAJI O0€EHUBAHUA

1.1 MNokasaTenun 1 KPUTEPUM OLLEHUBAHUA KOMMNETEHLMIA:

MpunoxkeHue 1

3YH, coctasnawowme
KomneteHuuto

lMokasaTtenun
OLEeHNBaAHUA

Kputepuun oueHnsaHua

CpeactBa
OL,eHMBaHMUA

YK-4: CnocobeH NpMmeHsTb COBPEMEHHbIE KOMMYHUKATUBHbIE TEXHOOMMK, B TOM YMC/e Ha
MHOCTpPaHHOM(bIX) A3biKe(ax), 414 aKkaZeMnYeckoro n NpodpeccMoHanbHOro B3auMoaencTemns

3HaHue: - cnocobbl, Nnpasuaa u | NMepesos cnos ¢ MNonHoTa n copgepatenbHocTb | TecTbl 1-4,

npuemsl MCMONb30BaHUA | PYCCKOTO Ha OTBETa, NPaBUIBHOCTb YCcTHBIN onpoc

COBPEMEHHbIX QHFIMIACKUI U C nepesoaa, ynotpebneHuns (sonpoc2 B

KOMMYHWUKATUBHBbIX QHFIMIACKOTO Ha NEKCUYECKUX eanHUL, U Kaxaom

TEXHOOMNNA; PYCCKWIA, B TOM Uncne rPamMMaTUYECKUX KOHCTPYKUWIA, | pasaene),
TEPMUHOB cobnoaeHne MHTOHAUMOHHDIX Bonpocbl K
npodeccroHanbHoOro ¢$opm B cooTBETCTBME C 3avety (1-8),
obueHns, NpaBu/ibHOe | 3a4aHHOM KOMMYHWUKATUBHOM Bonpocbl K
NPOW3HOLLEHNE C/OB, CUTyaumelt B paMKax ak3ameHy(1
yTeHue TeKCTa no npodeccMoHaNbHOM TeMATUKN.. | YacTb - TeKcTbl 1-
npodeccroHanbHoM 10), (2yactb - 1-
TemaTuKe BCAyX 12).

YmeHue: - uvcnosnb3osatb Ha | MNepesop BbinonHeHue YCTHbIN onpoc

npodeccroHanbHOM ypoBHe | nybavumcTnyeckoro KOMMYHWKaTMBHOM 3adauM B | (Bonpoc 1B

passnyHble ¢opmbl M BUAbI | TEKCTa No NnosiHOM 06beme; Kaxgom

YCTHOM n NUCbMeHHOW | NpodeccMoHanbHOM pasgene),

KOMMYHUKaLNK Ha | TemaTtuke 13 3000 Bonpocsbl K

WHOCTPaHHOM fA3bIKE; 3HaKoB 3auerty (1-8),

- BbICTPaMBaTb KOMMYHUKaLMIO Bonpoce! K

3K3aMeHY -

C nNapTHepamu, wucxoaa w3
uenen n cuTyaumm ob6LLeHMUA,
onpegenss UM pearvpys Ha
KY/IbTYPHbIE, A3bIKOBbIE N UHbIE
ocobeHHOCTH, BAMAIOWME HA
npodeccroHanbHoe obLieHne u

ananor

(1 yacTb - TeKCTbI
1-10), (2 yacTb -
1-12).

BnapeHwue:

-- CTpaTernamm yCTHoOro u
NMCbMEHHOro 0bLeHna Ha
WMHOCTPAHHOM A3bIKe B paMKax
aKaeMMYEeCKoro u
npodeccnoHanbHoOro
B3aMMOAENCTBUSA;

PedepnpoBaHme TekcTa
no npodeccuoHanbHOM
TemaTuKe C
anemeHTaMu
paccyXaeHus.

BbinonHeHune
KOMMYHWUKATUBHOW 3a4a4u B
nonHom obveme;

doHeTHuyeckoe opopmneHue
COOTBETCTBYET NpaBMAam
A3bIKa;

KoppeKkTHoe ynoTpebneHune
NEeKCMYECKMX eanHunL,

MoHMMaHMe rpaMMaTUHECKUX U1
CTUANCTUYECKUX KOHCTPYKL M.

CamoCTOATENBHOCTL BbIBOAOB U
Cy)K,EI,EHMlz C COOTBETCTBYHOLWLMM

Loknag c
npeseHTauuen(1-
12), Bonpocbl K
3averty (1-8)),
Bonpocsbl K
3K3ameHy (1
YacTb - TeKCTbl 1-
10), (2uactb - 1-
12).




NpPaBuAbHbIM UCNONb30BaHNEM
NIEKCUYECKUX U
rpamMmmaTUYECKUX CTPYKTYP B
pamkax npodeccnoHanbHoOm
TEMATUKW.

1.2 WKanbl oueHMBaHUA:
TeKyLMiA KOHTPO/Ib YCNEBAEMOCTM U NMPOMENKYTOYHAA aTTeCcTaLMA OCYLLEeCTBAAETCA B paMKax HakonuTenbHoW 6annbHoO-
penTuHrosom cucremol B 100-6an1bHOM WKane:

84-100 6ann0B (OUEHKa «KOTINYHOY»)
67-83 6anna (oueHKa «XopoLlo»)
50-66 6an10B (OLEHKa «yA0BNETBOPUTENBHOY)

0-49 6annoB (OUeHKa «HEeYA0BNETBOPUTENBHOY)

50-100 6annos (3aueT)

0-49 6annos (Hesauer)



2 TumnoBble KOHTPOJIbHbIEe 3aJjaHUSl WJIU MHbIe MaTepHaJibl, HE06X0AUMbIEe AJIs
OLleHKM 3HaHUM, yMeHHMH, HaBbIKOB MW (MJHM) onbiTa AeATeJbHOCTH,
XapaKTepHU3yKIIUX 3Tanbl GOpPMUPOBAHMA KOMIETEHIIMHA B MNpoliecce OCBOEHHUS
0o6pa3oBaTe/JIbHON MPOrpaMMbl

Bonpocbl K 3auety
. YHUKaIbHOCTb YesioBeKa Kak JIMYHOCTH
. PasHOBMAHOCTM NPUPOAHbIX NaHAWadTOB
. MpaBuna BbIXXMBaAHMA B AUKOW Npupoae
. VickyccTBO B HaLwel }KU3HU
. YecTHOCTb — lyyLLiee Ka4yecTBO YesioBeKa
. Nytewectsna

. Buabl KOMMyHUMKaL i

00 N o 0 A WN R

. KyxHn mupa.

UHCTPYKLUUA NO BbINO/NIHEHUIO:

3aueT npoxoanT B popmaTe 6eceapl NO NPONLEHHBIM TEMAM B TEYEHME CEMECTPA.

Kputepum oueHusaHus:

- CtyneHTy BbicTaBnsietcs «3ayeT» (100-50 6an1n08B), €CnNM KOMMYHUKATUBHbIE 334341 BbINOJHEHbI MNOJHOCTbIO,
MCNO/Ib30BaHHbIM CIOBApPHbINM 3anac, rpaMmmaTUYeCKME CTPYKTYpPbI, boHeTUYeckoe opopmaeHne BbiCKasblBaHMS
COOTBETCTBYET NOCTAaBNEHHOM 3a4aue;

- CTyaeHTy BbicTaBaseTca «He3ayeT» (49-0 6annoB), ecin oTBETbI HE CBSI3aHbl C BONPOCAaMM, Hanuumne rpybbix owMOoK B
oTBeTe, HEMOHMMaHME CYLLHOCTU U31araeMoro BONpoca, HEYyMeHUe NPUMEHATb 3HAHMA HA NPAKTUKe, HEYBEPEHHOCTb U
HETOYHOCTb OTBETOB Ha AOMNOJHUTE/IbHbIE U HAaBOAALLME BOMPOCHI

Bonpocbl K 3K3ameHy
YacTb 1: YteHue, nepesoa v pedpepupoBaHuMe TEKCTA.
YacTtb 2: becepa no cneayowmm yCTHbIM TeMam:
. YHMKaNbHOCTb YenoBeKa Kak IMYHOCTU
. PasHoOBMAHOCTM NpMpOaHbIX NaHAWapTOB
. MpaBuna BbIXXMBaHMA B AUKOW Npupoae
. VickyccTBO B Hawwel }KU3Hu
. YecTHOCTb — nyyllee KayecTBO Ye0BeKa
. NyTewecTBnA
. Bugbl KoOMmmyHUKaumi

. KyxHu mupa.

O 00 N o U b W N B

. DKCTpPEMa/IbHblE YB/IEYEHUA.
10. OcobeHHOCTU MblLLAEHUA.
11. PoboTmsaums.

12. NpoTecTHble ABMMKEHUA.



O6pa3subl TEKCTOB ANA nepesoga U pepepuposBaHua

1. E-LEARNING IN RUSSIAN HIGHER EDUCATION: CHALLENGES AND RESPONSES
OLGA V. LVOVA, MARIA'Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The modern market of educational services in Russia is going through rapid and radical changes in an attempt to
accommodate the actual needs of the social environment. More and more effi cient methods of teaching are being
introduced and innovative technologies of learning are being developed. In the light of this, information technologies
are most welcome as they have enormous potential and introduce new methods and ways of learning into the world of
education. It is obvious that the internet, being an inalienable part of our everyday life, cannot but penetrate this area
of human activity. Thanks to the World Wide Web, today’s EFL teachers and their students can access different forms of
information, enjoy authentic language through audio and video web resources, communicate in social networks, and
have virtual contacts with the world from almost any part of Russia’s vast territory. Both education specialists and
learners enjoy an incalculable variety of technologies and facilities that possess obvious pedagogical potential in terms
of their progress. How can one select those that are the most appropriate and relevant? This question has no easy
answer, because the entrenchment of e-learning is a multi-faceted and challenging process. The challenges are
predominantly of a practical nature, concerning fi nancing, scale, forms and search for the most suitable patterns of e-
learning development in Russia. Most debates centre on distance learning, blended learning and mobile learning. Yet
some of them are purely theoretical, caused by changes that have recently taken place in the system of higher
education in Russia, necessitating working out new concepts and strategies. Among the latter is the necessity to
conceptualise two key competencies that would be in demand in a digitally 4 Chapter 1. E-learning in Russian Higher
Education... networked society — the ability to handle information fl ows through language profi ciency and the
competency needed to tap into the potential of numerous telecommunicative facilities and be effi cient in virtual
communication. Both are making their presence felt in focused higher educational values and are considered in this
article. Much is being done through cooperation with the international ICT-LT community. In December, 2012, the
British Council organised a four-day workshop in Moscow: “Digital Literacies for ELT”. English teachers from universities
all over the Russian Federation were invited. In March 2014, the fourth E-merging Forum was held in Moscow — a
prestigious event that brought together advanced ICT-LT educators and Russian EFL teachers keen to learn more about
available technologies. Another great contribution has been provided by social and professional networks (LinkedIn,
Professionali.ru), where teachers can compare and exchange notes about new technologies used for ELT. There are also
posts from Russell Stannard, a British educator, who, on the web-pages of his Teacher Training Newsletters, generously
shares his valuable ICT-LT know-how with educators from all over the world. This is a brief outline of the e-learning
challenges that Russian language education must meet. Let us consider the details of the picture, which would be
incomplete without a close-up analysis of the responses to these challenges.

2. E-learning and Informatisation — What, Why and How?
OLGA V. LVOVA, MARIAY. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

Today there are at least two approaches to using internet resources for educational purposes. The fi rst involves the
design and development of educational networks by educational specialists at the administrative level, with the
involvement of students at universities in such learning management systems as Moodle and Blackboard, and refl ects a
tendency towards institutionalisation of e-education. The second concerns intensifying particular educational courses by
incorporating adequate technologies into teaching/learning, but discretely, being an initiative of some teachers or
students aimed at improving/assisting/facilitating acquisition skills or knowledge without any administrative
interference on the part of the educational establishment as a whole. The latter appeared within Web 1.0, fi rmly
secured its position in EFL methodology, and entered the corpora of EFL terminology as Web-Supported Collaborative
Learning (WSCL), Computer-Based Training (CBT) and Web-Based Training (WBT). Within the framework of Computer-
Assisted Language Learning (CALL), the fi rst approach has traditionally been referred to as e-learning, while the second
one entered the discourse of EFL methodology as Technology Enhanced Learning (TEL). The boundaries between both



above-mentioned approaches are obviously rather circumstantial and, in practice, their use is normally complementary.
It has been explicitly demonstrated in blended learning in language education. A sort of institutionalism can be observed
at a more fundamental level of methods and approaches. While in Russia educators emphasise research into teaching
English as a foreign language, their counterparts in the West, within the framework of the Learner-Centered Approach,
consider learning English to be the focus of research and effort. This is true for e-learning as well: in Europe and the USA
distance educational technologies are more related to informal open learning; in Russia the dominant trend is to
institutionalise distance forms of education. However, more often than not, university professors opt for technology-
enhanced teaching, integrating technologies in their courses and workshops without any pressure from the top.
Sometimes a similar attitude towards e-learning can be observed beyond Russia’s borders, by those who believe that
the question to use or not to use ICT instruments in the classroom remains at the discretion of the faculty. Some are of
the opinion that, in spite of e-learning being around for approximately twenty years, the place of technology
(“technology in and out of the classroom”) should still be determined by the professor, while the educational
establishment rarely demonstrates any support or enthusiasm. What is more, on-line learning is still far from being
popular on some campuses (Kirshner, 2012). Integrating e-learning in Russia’s language education is predetermined by
kompetentnostnyi podkhod, or competency approach —a nationwide educational concept that emphasises the value of
practicalities over purely theoretical knowledge; it implies readiness to use this knowledge in practice and prioritises
knowledge and skills that will be in demand in the labour market in the near future (Baidenko, 2005; Tatur, 2004; Zeer,
Symanyuk, 2005). Within the framework of this approach and with the undeniable presence of information technologies
in all spheres of life, the government and educational authorities of the Russian Federation initiated a process of
informatisation of national education, and encouraged educational institutions to promote all possible forms of e-
learning. The term e-learning is widely used by researchers writing in English for the international community. In Russia
e-learning is viewed as an educational format that should be institutionalised and carried out with higher educational
establishment oversight. Thus, in the narrative of national academic language education, the term informatisation is
more relevant and inclusive as it covers not only the matter of educational content (what should be taught
electronically), but also considers the reasons why the content should be provided in e-format and prescribes the
procedure of integrating technologies into education. The process of informatisation was a response to the recognition
of the urgent need to introduce innovative ICT-tools and strategies into education, and has been confi rmed by a
number of legal and developmental initiatives. Among the most fundamental are the Order of the Ministry of Education
“On Coordination of Work in the Sphere of Informatisation of Education” (2001), and the Federal Law on Education of
the Russian Federation on Education (2012) (On Coordination of Work [see 2 lines above]; 2001; Federal Law, 2012).
These documents laid the foundation for a set of signifi cant changes in education in the Russian Federation and started
the informatisation process. In 2001, the State Institute of Information Technologies and Telecommunications
“Informika” was commissioned to initiate work on creating a Federal Centre for Educational Resources, which was
implemented in four stages: 1) collecting and storing all available educational information resources (accumulating
relevant content); 2) designing a unifi ed system of cataloguing and search of educational resources (the system of web-
based subject directories); 3) designing the system of web-support of educational processes (virtual learning
environments with integrated virtual lecture and practicum courses); and 4) designing integrated websupported virtual
learning environments in education (providing access to educational resources securing required learning outcomes and
providing support for authors willing to create an educational resource). Although, in their mission statement, the
Centre declares that they provide educational resources at all levels of education, in fact higher educational resources
are currently underrepresented. There are no resources for EFL classes at university level at all. However, the institution
is involved in a number of informatisation projects for education in Russia with Information and Telecommunication
Technologies in Education (2003), OneStop Access to Educational Resources (2005) being the largest (Titova, 2011; State
Institute of Information Technologies and Telecommunications: Projects).

3. Distance Learning — How Long is the Distance?
OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The early history of ICT-based distance learning in Russia dates back to 1990, when, under the auspices of Russia’s
Academy of Education and under the guidance of Prof. Y. S. Polat, Hertzen Pedgogic University, the Laboratory of Means
and Pedagogic Technologies of Distance Learning (currently The Centre of Distance Learning) was created. In the 1990s



“Telecommunication in Education” (1993), “Computer Telecommunication to School” (1995) and “Distance Learning”
(1998) were published — all edited by Y. S. Polat. In their project “The Concept of Distance Learning”, the Centre’s
researchers consider patterns of organising distance learning, didactic characteristics and functions of ICT, and
pedagogic grounds for distance learning. They distinguish four main types of distance education: 1) interactive television
(two-way TV); 2) computer telecommunication networks (regional and global) in text fi le exchange mode; 3) computer
telecommunication networks with the use of multimedia — information in interactive mode and with the use of
videoconferencing, and 4) a combination of the fi rst and the second (Polat, Petrov, Aksenov:
http://distant.ioso.ru/library/publication/ concepte.htm). Even though distance learning has existed in Russia for about
twenty years, the rate of its development is rather insignifi cant. According to the experts, distance learning accounts for
no more than 15 percent of the educational market (Statistics, 2012). Information about universities and educational
centres that provide distance learning can be found on the Federal Web-portal “Russian Education” (www.edu.ru). The
fl ag ship in the implementation of the new format of education is Moscow State University of Economics, Statistics and
Informatics (MESI) — the only Russian member of the European project HOME (Higher Education On-line), uniting
universities from the UK, Portugal, the Netherlands, Israel and other countries. This portal demonstrates continuous
growth in the number of higher educational institutions offering degrees in a distance learning format, but it is worth
mentioning that there are no offers to receive bachelor’s or master’s degrees in foreign language education. Only one
institution — the Offi ce of Distance Learning at Moscow Institute of Economics, Moscow Institute of Psychoanalysis and
Institute of World Economy and Informatisation (UNIK) — supplies web-based online courses, awarding a degree in the fi
eld of Translation and Theory of Translation (http://unic.edu.ru/departments/ translation/). But on the whole, the
analysis of the distance education market in Russian higher education leads to the conclusion that most Russian
universities continue to prioritise traditional face-to-face education in the teaching of foreign languages. The reasons for
the constrained development of the new learning format were investigated by the Centre for Distance Education and
Information Technology. The survey conducted by this centre revealed that the main reasons for the slow pace of
implementation of distance learning are as follows: — uncertain academic status of distance learning (84 percent of
respondents); — lack of necessary regulatory framework in the fi eld of distance learning (84 percent of respondents); —
lack of qualifi ed specialists in the fi eld of e-courses development (63 percent of respondents); — lack of awareness in
the professional community about the benefi ts of distance learning (57 percent of respondents); — unwillingness of
students to change the education format (26 percent of respondents) (Lokteva, 2010). Among secondary reasons,
copyright issues were cited, which makes individual contributors reluctant to place their resources on the web for open
access; also there is the reluctance of “old school” teachers to change their methodology, and the lack of trust in the
ability of distance education to train academically qualifi ed and responsible specialists. This distrust of innovations is
the reverse side of universities’ commitment to traditions and typical of these educational institutions’ resistance to
changes, corporate culture and unwillingness to use internet resources as the information in them is derivative and
unreliable (Kopylovskaya, 2014:171). Such reverence for traditions can be ascribed to the force of inertia; on the other
hand, it could be interpreted as a reliable means of protection against hasty changes, which could lead to a lowering of
standards in EFL teaching. In this respect, M. Taylor, a philosopher of religion at Columbia University, NY, emphasises
the dangers which can result from an unsubstantiated drive for innovations, arguing that honouring the past is a
bulwark against barbarian assaults on the present (Taylor, 2010).

Blended Learning and Mobile Learning: What’s New in Our Blender? The search for more reliable formats of learning,
which, on the one hand, would include such advantages of e-learning as convenient time and place for learning,
individual pace of learning with the learning material already selected and, on the other, would help to avoid the above-
mentioned disadvantages of distance education, resulted in the development of blended learning. Blended learning is
often seen as a panacea and something of a compromise by many universities. The format combines distance learning,
face-toface learning and self-study. This educational strategy for foreign language acquisition is now widely used and
well-developed in Russia. The system is effective and allows learners to be well-settled and supported as they gain
experience and acquire necessary skills. This is the reason for investigating and developing different blended courses
(See Chapter 4 for more details on blended learning). In spite of the fact that blended learning allows for signifi cant
economy in funding, there are still areas of concern for universities that attempt the transition to a blended learning
format. The most challenging is the process of transformation of materials required for studies into an educational
information resource and designing means of transmitting these resources to students with maximum effi ciency. In



other words, the information scattered over different resources should be structured and digitalised. One more
problem arises in the process — that of information density. Here, educators are trying to resolve the problem of
correlating the amount of acquisition information to be presented, given appropriated academic hours, and the
memory capacity of individual learners. The problem of implementing blended learning forms into language education is
also a managerial one and entails fundamental restructuring in the educational establishment. From the viewpoint of
pedagogical innovations, the functions steering the educational establishment to non-stop development come to the
forefront. Transition to blended learning implies ground-breaking changes in personnel, because preparing a blend
requires an army of IT specialists: programmers, web-designers, testers, producers and creative directors. Even the
largest universities seem unready to maintain such a staff (Kadyrova, 2009). Speaking about innovative tendencies in e-
learning, one cannot avoid mentioning mobile learning (m-learning). This term has different meanings for different
communities, but is closely connected with e-learning and distance education. It focuses on learning with mobile
devices: smartphones, iPhones, tablets and iPads. Although m-learning is just starting to gain its position in Russian
higher education, the challenges with this form of e-learning are notable. First of all, teachers reject the idea of m-
learning as they fail to believe that mobile phones can improve the educational process; moreover, the use of mobile
phones is forbidden as they are often used as a crib. Secondly, teachers are often much less knowledgeable about
mobile applications than their students. Teachers also feel insecure with mobile learning as there is no tested and
reliable methodology for teaching with mobile devices, and, by the same token, the mobile applications corpora is
neither classifi ed nor suffi cient to organise m-learning for students of different educational profi les and levels of profi
ciency (Titova, 2012). These fears may at least partly disappear as the fi rst steps in m-learning methodology in Russia
have already been taken: a manual on this new e-learning format has been offered to EFL teachers in this country
(Titova, Avramenko, 2013).

4. Modern technologies in teaching a foreign language.

The last years increasingly raised the issue of using modern technologies in the educational process. It is not only new
technical means, but also a new forms and methods of teaching, new approach to learning. The main goal that we set
for ourselves, using modern technologies in learning a foreign language it ‘s to show how technology can be effectively
used to improve the quality of teaching foreign language students, the formation and development of their
communicative culture, learning the practical mastery of a foreign language

This paper aims to highlight the role of using modern technology in teaching English as a second language. It discusses
different approaches and techniques which can assist English language students to improve their learning skills by using
technology. Among these techniques are online English language learning web sites, computer assisted language
learning programs, presentation software, electronic dictionaries, chatting and email messaging programs, listening CD-
players, and learning video-clips.

A case study has been done to appreciate the response of typical English language classroom students for using
technology in the learning process. Upon this practical study, the paper diagnoses the drawbacks and limitations of the
current conventional English language learning tools, and concludes with certain suggestions and recommendations.

The introduction of information and communication technology (ICT) to education creates new learning paradigms. We
are dwelling in a world which technology has reduced to a global village and the breakthrough in technology is
underpinning pedagogical submissions. It may become imperative therefore to have a rethinking on how to ameliorate
the constraints of second language users through the applications of modern technologies. The interactions between
new technology and pedagogical submissions have been found to an extent to be addressing the heterogeneous needs
of second language learners and any global discovery which aims at minimizing learners’ constraints is a welcome
development in a rapidly changing world of technology.

This paper therefore is an overview presentation of how modern technologies can be of assistance to both teachers and
students of a second language setting. The rapid growth in ICT experienced by the technologically advanced nations of
the world has helped them to overcome some of the barriers in teaching and learning. Applications of modern day’s
technologies in the field of teaching and learning can make it possible for teachers, students and others to join
communities of people well beyond their immediate environment to critically review, analyze, contribute, criticize and
organize issues logically and contextually having professionalism and the transformations of the entire society in view.



Now, new technologies such as the reported computer enhancements with new software and networking make it much
easier for educators to conquer space and time, with the motive of ameliorating constraints and academic conflicting
issues. We can now bring learning to virtually any place on earth anytime for the purpose of achieving the desirable
learning outcomes.

In the past, learning and education simply meant face-to-face lectures, reading books or printed handouts, taking notes
and completing assignments generally in the form of answering questions or writing essays. In short; education, learning
and teaching were considered impossible without a teacher, books and chalkboards. Today, education and training have
taken on a whole new meaning. Computers are an essential part of every classroom and teachers are using DVDs, CD-
ROMs and videos to show pupils how things work and operate. Pupils can interact with the subject matters through the
use of such web based tools and CD-ROMs. Moreover, each pupil can progress at his/her own pace.

Technology allows distance learning: Perhaps the greatest impact of technology in the field of learning is its ability to
help several people learn simultaneously from different locations. Learners are not required to gather at a
predetermined time or place in order to learn and receive instructions and information. All one needs is a computer
connected to a modem (or with a CD drive); these tools can literally deliver a ‘classroom’ in the homes and offices of
people.

Technology allows group Learning: There are naysayers who argue that distance learning of this sort cannot help pupils
receive the support of traditional group-based learning. For proving this theory wrong, technology has helped provide
distance learners with online communities, live chat rooms and bulletin boards. All these allow pupils to collaborate and
communicate even though they are isolated in their own space.

Technology allows individual pacing: Multimedia tools, on-line and CD-ROM based training have helped eliminate the
need for an instructor-based lesson plans. Pupils who grasp concepts faster proceed and move along, without being
held back by ones who need more time and help for learning. Such individual pacing is beneficial to all.

Technology helps lower training costs and increases productivity: Another benefit of using technology to reach many
pupils in shorter time is lowering training costs. Corporate and academic Institutions can reduce their costs of delivering
lessons to pupils on a per-pupil basis. Moreover, technology produces quantifiable results and allows pupils to put into
practice this information quickly and with better results. Through the use of technology, pupils can considerably save
time and increase their productivity. Both these points justify the higher costs of advanced technological tools.

Roadblocks in the use of technology in learning: Naturally, for education technology to have a positive impact on pupils,
it should be designed and prepared well. Tools used for disseminating information must be developed with pupils in
mind. There are also factors like lack of computer/technology literacy to be considered. Schools and businesses must
bear in mind that education technology is simply a tool and its success depends largely on the amount of planning that
goes into it. Using education technology can be a right choice as long as all such factors are considered.

With the development of technology and the boom of digital revolution, foreign language teachers find it necessary to
think about effective new ways to create a better foreign language teaching and learning environment that is supported
by multimedia technologies. As a result, Computer Assisted Language Learning, or CALL, has become increasingly
popular in the foreign language teaching field. Based on the analysis of the features of CALL, this paper is focused on
how multimedia can play an important role in EFL classrooms. The literature review was conducted on definitions and
the development of multimedia. Furthermore, the review of the literature was conducted on multimedia as a teaching
method from both theoretical and pedagogical aspects. By analyzing the weakness and the strength of CALL, some
practical and effective teaching ways, as proposed by professional educators and qualified teachers, are discussed on
how to effectively use multimedia in the classroom.

5. Development of Multimedia Applied in English Teaching

Multimedia is a recent and popular term in the field of computer usage. Generally speaking, multimedia is the
combination of text, sound, pictures, animation, and video. Typical set-ups include CD-ROM, CD-ROM player, sound
equipment, and special hardware, which allow the display of sophisticated graphics. With the rapid development of the
internet, which has become a powerful medium for it provides a number of services including “e-mail, the World Wide
Web (WWW), newsgroups, voice and video conferencing, file transfer and exchange and numerous corporate services
delivered through specialized programs”. In the context of teaching, multimedia can be called an integrated media,



which consists of various media forms such as text, graphic, animation, audio, etc. to browse, query, select, link and use
information to meet pupils’ requirement. Smith and Woody defined multimedia as “the use of both visual aids and
verbal descriptions to illustrate concepts”.

According to Mudge , Multimedia applied in English teaching may include four stages. The original stage can be dated
back to the 1950s when only a few foreign language institutes started to employ phonograph, broadcast, movie, tape
recorder and other current media in foreign language teaching. During that time, audio and video were once considered
a significant revolution to the teaching of foreign language. Following in the 70s and 80s, audio and video developed
dramatically with the advancement of electronic technology. Electronic taping, slide projectors, videocassette players,
language labs and other electronic devices were included in this era. By the turn of 90s, multimedia technology was
becoming increasing available in foreign language instruction because of the development of computer technology and
the coming of the digital revolution. In the early 2000’s, the internet became a powerful medium for the delivery of
computer-aided learning materials. The internet provides a worldwide means to get information, lighten the work load,
and communicate with each other at any time and at any place. CALL which is Computer Assisted Language Learning
came into play during the later part of the 20th century. Warschauer divided the history of CALL into three stages:
behavioristic CALL, communicative CALL, and integrative CALL. Behavioristic CALL applied in 1960s and 1970s was based
on the behaviorist learning and featured repetitive language drills. The computer was regarded as a mechanical tutor to
deliver the materials to the pupils. An example of a behaviotistic CALL strategy is PLATO.

PLATO (Programmed Logic for Automatic Teaching Operations), the best-known tutorial system, is a special hardware
consisting of extensive drills, grammatical explanations, and translation tests at various intervals. The next stage,
communicative CALL, appeared in the late 1970s and early 1980s. It focused on the communicative teaching method
and encouraged pupils to generate original utterances through the process of discovery, expression and development
rather than just repeat the prefabricated language. Pupils were supposed to make use of the computer or the hardware
to assist them in language learning. What they actually work with is not the computer but their classmates or teachers.
In this model, the computer is viewed as stimulus or tool. Popular CALL software developed in this period included word
processors, spelling and grammar checkers. Following this stage is the third stage, integrative CALL which included the
development of multimedia computers and the Internet. This model not only integrates various skills (e.g. listening,
writing, speaking and reading) but also bonds different technologies serving as effective and comprehensive tools for
language learning and teaching. With integrative CALL, teachers were moving away from communicative perspective of
teaching to a more social way, which emphasizes the language use in authentic social environments. Applying this
multimedia networked computer in the language class provides pupils a more effective means to learn English. For
instance, pupils can have rapid access to the background, grammatical or vocabulary explanations, pronunciation
information while the main lesson is in the foreground. Besides, pupils under this model are usually encouraged to
engage in their own language development rather than learn in a passive way. The history of CALL suggests that
multimedia can serve a variety of purposes for language teaching. It can serve as a tutor to offer language drills or a
stimulus to stir pupils to think. With the advent of the advanced technology and internet, computer usage in language
teaching provides an authentic environment for pupils to communicate with native speakers in an inexpensive means.

Nevertheless, the application of multimedia in English teaching is not as widely used as expected. A reason for this could
be the underdevelopment of technology and immature pedagogy about using multimedia in teaching foreign languages.
For example, multimedia cost is high and not all educational institutions can make use of this tool. In addition, many
teachers are not trained in using multimedia to teach English. According to Gong & Zhou, some teachers who have been
aware of the applicability of multimedia teaching tend to focus on the flowery and fancy courseware and neglect the
teaching aim, teaching object and teaching content, so the whole English classroom would become a demonstrating hall
of computer functions.

6. The trend towards introducing English teaching at primary level.
Chris Pim

The question of when the best time to start learning English is remains a much debated subject. This conundrum has
been the subject of intense scrutiny for many years and continues to vex policy makers all over the world. Much of the
early debate around the early introduction of language learning into schools centred on the critical period hypothesis
(CPH) which, broadly stated, ‘is a causal explanation for the differential success in acquisition of a second language by



younger and older learners’, (Bialystok and Hakuta, 1999: 162). However, a longitudinal study in the UK on the teaching
of French in both primary and secondary schools conducted by Burstall et al. (1974) showed that apart from improved
pronunciation there appeared to be no significant difference between attainment for learners who started earlier and
those that started later. This meant that, in the state sector in the UK at least, foreign languages were not taught in the
primary sector for many years. The research and the debate have continued, but no definitive answer has been
forthcoming. Kirsch (2008: 4) summarising our current understanding in this area suggests the following:

mresearch into the optimum age for language learning is inconclusive
m an early start has a positive impact on children’s attitudes
mthe only advantage of an early start is the total amount of time spent actively on learning a language.

However, the growth of globalisation of trade and the predominance of English in the media, particularly on the
internet, have been responsible for driving change in language education policy and there is a global trend towards
introducing English language teaching into the primary sector. Within a politically charged educational environment,
some policy makers have decided that the creation of a well-educated, English speaking workforce may be one route
out of the current global economic downturn. Parents often consider academic excellence in English to be the number
one priority in terms of access to higher education, university accreditation and economic prosperity for their children.
Consequently, in many countries, children now begin their study of English at primary level.

There are numerous terms to describe the process of learning English. In many English speaking countries it is often
referred to as ‘English as an additional language’ or ‘English language learning’. The distinctive position in these contexts
is for learners to acquire English alongside other subjects. This approach has proved very popular in the US, Canada,
Australia and the UK, where over 25 years of research has informed a political agenda that promotes inclusion. In other
areas, such as the Middle East, the term ‘English as another language’ has been coined to reflect the notion of children
from minority ethnic backgrounds, who already have experience of using their own home languages and are learning
the official language of the country, as well as learning English. In many other countries around the world, readers are
likely to be familiar with the concept of learning ‘English as a foreign language’, where learning of English takes place in
a non-English speaking context. In EFL classrooms there is a general aspiration for exposing learners to English as a
‘living language’, providing natural opportunities to practise target language through the use of authentic texts and
exposure to real models of spoken English. In this case, the role of technology can provide a significant addition to the
other more conventional tools (blackboards, textbooks, cassette players) that are found in classrooms around the world.
Technologies like the internet can provide access to large quantities of authentic input material and at the same time
can provide opportunities for practice. Teachers and learners are no longer isolated from the target language or culture
and can ‘... participate in the socially mediated practices of [the target language] community.” (Kirsch, 2008: 46). Even if
learners do not have direct access to the internet in their classrooms, or at home, teachers often do have and can
provide additional resources to supplement the material offered via conventional means.

7. What is the most appropriate approach for teaching young learners?
Chris Pim

There is no right answer to this question, as it will depend on many factors: the age of the children, class size, the
competency of the teacher, availability of resources, the school context and the framework constructed by bodies that
create the educational landscape for the locality. Should oral development precede reading and writing? There is a
school of thought that suggests children learn best by hearing language being effectively modelled by skilled teachers,
and having natural opportunities to use language in productive activities, before embarking on robust learning of
literacy. However, the relative success of this type of approach may lie in the oral competency of the teacher and easy
access to appropriate resources. In some contexts it may make more sense to expose children early to reading, learning
phonics and the explicit teaching of grammar. Clearly, it makes little sense to be teaching reading and writing in a
second language beyond what has been achieved in a first language, although it may be possible for the two languages
to develop at similar rates. However, older learners may have knowledge of literacy to transfer over from a stronger
first language. In many contexts, schools are measured by how many children pass academic exams, which may
necessitate and encourage a ‘teaching to the test’ mentality amongst teachers. However, this could mean that the more
important aspects of learning are neglected. The significance of oral competency When learners of English are



immersed in the target language, for example children studying in English medium schools or where the dominant
language of the locality is English, as in the UK, the development of oral competency naturally tends to precede a more
specific focus on reading and writing. However, when we are talking about foreign language learning the decision is
more complex. Dividing up language for child foreign language learning (Cameron, 2001: 19) Learning a foreign language
Learning the written language Learning oral skills Discourse Vocabulary Grammar Conversation Extended talk Cameron
separates learning the written language, not necessarily because she sees this as coming later in a child’s development,
but because the written language needs to be explicitly taught by the teacher; the process needs planning and the
teacher needs to understand what is involved in doing this. However, this does not mean that written language is
divorced from spoken language, but for the young language learner, language is presented, practised and learned
through speaking and listening. As the result of activities that take place in the class, children learn the meaning of
words and grammar ‘emerge|[s] from the space between words and discourse’ (Cameron, 2001: 18) and supports the
development of meaning.

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and traditional
stories with repeated language structures. The internet can be a rich source of authentic oral models via recorded
songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as acquisition and
reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as confident with their
own language skills. Technology also affords children the opportunity to record themselves for playback at a later time.
Learners report that the ability to listen and play back recordings helps identification of grammatical errors and
inaccuracy in pronunciation, encouraging self-improvement. Young children can use Flip, or other video cameras to
record their mouth movements to develop phonetic accuracy; recordings can subsequently be compared with standard
models sourced from the internet. Learning resources, such as songs and poems, can be downloaded from the internet
and practised as a whole class via an interactive whiteboard prior to a live performance that can be filmed for posterity.
Taking a karaoke-style approach, children are able to digitally Emerging technologies, emerging minds | 23 visualise
rhymes and songs through freeze-frame photography, artwork and textbased legends that can be synchronised to the
words.

8. E-tools that facilitate language practice.
Chris Pim

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and traditional
stories with repeated language structures. The internet can be a rich source of authentic oral models via recorded
songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as acquisition and
reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as confident with their
own language skills. Technology also affords children the opportunity to record themselves for playback at a later time.
Learners report that the ability to listen and play back recordings helps identification of grammatical errors and
inaccuracy in pronunciation, encouraging self-improvement. Young children can use Flip, or other video cameras to
record their mouth movements to develop phonetic accuracy; recordings can subsequently be compared with standard
models sourced from the internet. Learning resources, such as songs and poems, can be downloaded from the internet
and practised as a whole class via an interactive whiteboard prior to a live performance that can be filmed for posterity.
Taking a karaoke-style approach, children are able to digitally Emerging technologies, emerging minds | 23 visualise
rhymes and songs through freeze-frame photography, artwork and textbased legends that can be synchronised to the
words.

What we have said so far in our discussion of the needs of young language learners suggests that they need to be
offered opportunities to practise target language in as many ways as possible. What is missing for them in many EFL
contexts is access to other language users with whom they can practise. Technology has the potential to overcome this
limitation and provide learners with the opportunity to communicate with others, often native speakers of the language
they are learning, or other learners studying the same language, but who don’t share the same home language, so they
are forced to make use of English to communicate. Synchronous solutions like video-conferencing (Phillips, 2010) and
face-to-face interaction through online virtual worlds (Hew and Cheung, 2010; Zheng et al., 2009) are becoming
increasingly popular as vehicles to promote language learning. Video conferencing is being used to bring learners



together over distance so that they can communicate in a common language and share cultural experiences. Virtual
worlds like Second Life, Active Worlds and Open Sim afford learners the possibility of ‘living’ within a 3D space,
collaboratively developing content and interacting with peers through virtual experiences: debates, role play,
exhibitions, performances and the like. Asynchronous tools like email, blogging and the collaborative development of
wikis (Terrell, 2011; Wang and Vasquez, 2012; Woo et al., 2011) also have a significant role to play in facilitating the co-
creation of content, where learners interact with peers by composing, editing and exchanging texts. These technologies
offer learners the opportunity to engage in activities that produce comprehensible output and where meaning has to be
negotiated. It has been argued for some time that in order for learners to develop competent language skills they need
to engage in 24 | Emerging technologies, emerging minds Emerging technologies, emerging minds | 25 comprehensible
output (Swain, 1985). It had been argued by Krashen (1981) that input would be enough, but Swain and colleagues,
based on the work that they have done with Canadian bilingual learners, showed that without engagement with
language and feedback, learners do not develop productive skills. Over the years since this original research, a
considerable range of studies have explored this area. Technology allows learners who would not normally have as
many opportunities to use the language they are learning in productive ways to communicate with other speakers of
the target language. Case studies from a range of countries have been chosen to illustrate how different technologies
can be used to increase learners’ access and participation as well as supporting their development of oral competency,
reading and writing. In this first case study we see how Web 2.0 tools and virtual worlds can facilitate natural
opportunities for language development between peers who are separated by large distances.

9. Case Study 1.1: Travelling through arts.
Chris Pim

Case studies from a range of countries have been chosen to illustrate how different technologies can be used to
increase learners’ access and participation as well as supporting their development of oral competency, reading and
writing. In this first case study we see how Web 2.0 tools and virtual worlds can facilitate natural opportunities for
language development between peers who are separated by large distances.

At the Faculty of Education, Universitat Autobnoma de Barcelona, researchers Melinda Dooly and Dolors Masats have
been working with trainee teachers to investigate how computer mediated communication (CMC) can facilitate English
language learning between children based in two different countries. The research has been triangulated through a
close partnership with an internship school (CEIP Sant Jordi) and the specialist teacher, Maria Mont. Randall Sadler, of
the University of lllinois Urbana Champaign (USA), collaborated in the materials development. The project is financed by
the Spanish Ministry of Science and Innovation (EDU2012 17859; http://pagines.uab.cat/pads/en). In the first year of
the project, six-year old Catalan speakers were linked with peers in a Canadian school in order to work collaboratively
on a cross-curricular project, integrating art, social science and language learning. Children in each school worked
independently to research the life of a local artist by visiting galleries and examining the artist’s work at first hand. This
variously supported aspects of the curriculum: physical geography, transport, historical events and artistic style. Each
school was subsequently able to share their findings asynchronously via blogs and wikis as well as through the more
immediate ‘face-to-face’ context of a virtual world. An ingenious method was chosen to bring children together in order
to discuss the work of both local artists, as well as share each school’s independent research. A virtual exhibition of
artwork was created on a secure island in a virtual world called Second Life. Using a non-threatening ‘Snoopy’ avatar
controlled by the teacher, the children were encouraged to use simple English commands to direct their virtual guide
around the gallery, to inspect the exhibits and answer their questions. This proved to be an extremely successful way of
teaching English, particularly instructional and descriptive language. Emerging technologies, emerging minds | 25 In
order to bind the learning together in a suitable finished format, both schools worked together to produce an e-book
based on an imaginary meeting between the two artists from each country. This e-book and other details about the
project were showcased via a Glogster exhibit entitled ‘Travelling Through Art’.
http://teachertefl.edu.glogster.com/travellingthruart/ This type of work shows how ‘blended learning’ can be
particularly successful as it enables flexible working, where children can pursue projects through more traditional
approaches that can subsequently be shared more widely with peers via communicative e-tools. Exploring common
themes provides a natural context in which to develop target language through the sharing and co-creation of content.
This case study also illustrates the benefits of children acting as digital collaborators. They need to pay particular



attention to the function and form of their oral and written contributions as well as ensuring that it is fit for purpose.
Working with peers, particularly those from another cultural background, requires children to carefully consider the
sophistication of their contributions as well as the socio-cultural nature of the content, in order to ensure that they,
along with the recipients, get the most from the experience.

10. Developing reading and writing.

The interdependence of reading and writing cannot be over-emphasised; ‘reading makes the writer’ (Corbett, 2008: 1).
This is a simple notion, yet the teaching of reading, in the worst cases, can lead to children who are able to decode, but
are unable to comprehend or appreciate the full purpose of a piece of text. Whilst this would be an anathema for
teachers of a first language, all too often this can be the case for children learning English as a foreign language. This
might happen when reading is forced too early and becomes a purely mechanistic process, or if there are few engaging
texts to interact with and where there is a lack of exposure to authentic oral models. Reading can be severely
compromised by limited access to appropriate texts and the internet itself offers texts that are often too sophisticated
for many learners of English. However, there are places on the web where more accessible English can be found, for
example, Simple English Wikipedia (http://simple.wikipedia.org/) that supports texts with a high content level, but
reduced literacy demand. Nowadays, digital literacy is particularly significant, as children are bombarded daily by an
array of digital texts, and it is particularly important that they learn to understand the nuance of media-types that
surround them in the physical world as well as on the internet. Wordle (www.wordle.net) is a good example of a web-
based tool that can help cement the interface between reading, writing and the significance of visual literacy in a 21st
century world. The tool produces word clusters based on the frequency of words occurring in a sample of writing.
Practitioners can use Wordle to help older children compare texts from different genres and ages, analyse the formality
in writing or simply focus on key vocabulary from a particular topic. Children producing their own Wordles can also play
around with shape, colour and styling in order to consider the impact of their work on different audiences. Digital texts
and electronic books (e-books), particularly when accessed on cool, portable technologies, can inspire children to read.
Many offer effective oral modelling via text-to-speech synthesis and access to other tools like electronic dictionaries.
Specialised software can record, measure and track progress in reading, and interactive fiction (IF) promotes active
reading by enabling learners to affect outcomes in stories, maximising engagement in the storytelling process. Children
are also motivated by their own personal writing and there are many tools available to support writing and allow them
to author for different audiences — multi-modal digital narratives like cartoons, storyboards, presentations, blogs,
websites and extended prose.

Books are a natural starting point for language learning at whatever age the process starts, particularly where the
written form can be linked to an oral equivalent. Oral versions of a text can increase access for those whose current
reading proficiency lags behind their ability to read. Moreover, well-produced talking books bring texts alive through the
quality of voice characterisation, intonation and expression and in many cases can be one of the few ways of modelling
authentic oral language to an English language learner. Many professionally produced reading schemes offer audio CDs
or online oral versions of the texts. Some companies, like Mantra Lingua (http://uk.mantralingua. com/), produce
pointing devices that can play audio by scanning texts or interfacing with microdots printed onto paper. Digital texts can
also be imported into e-book readers that can render text orally through text-to-speech synthesis. Using software
screen-readers and standalone text-to-speech applications can also be an option.

KpuTepuu oueHnBaHuA:

o OUEeHKa «OoTAu4YHo» (84-100 6annoB) BbLICTABAAETCA, €CAM AaHbl MNOJMHble OTBETbl Ha BCe BOMPOCHI,
MCMNO/Ib30BaHHbIM CMOBAPHbIA 3anac, rpammaTUYeckne CTPYKTypbl M (dOHeTMYeckoe o¢popmIeHME COOTBETCTBYHOT
nocTaB/feHHOW 3aga4ye; ecan nepesog U pedeprpoBaHme caenaHbl NOMHOCTLIO C COBMIOAEHNEM CTUAA BbICKAa3blBaHMS,
6e3 HapyLeHMa A3bIKOBbIX HOPM; AOMYCKAeTCA 04Ha CyMMapHasn oWwnbKa, KpOMe MCKaXKeHUA CMbICAa.

. oueHKa «xopowo» (67-83 6anna) BbICTABAAETCA, €CAM AaHbl HenosiHble OTBeTa Ha BCe BOMPOCHI,
MCMNOMb30BaHHbIMA CNOBapHbIM 3anac, rpammaTuyeckue CTPYKTYpbl, ¢oHeTMyeckoe odpopmaeHUEe BbICKa3biBaHUA
COOTBETCTBYET MOCTaB/NeHHOW 3agauye, HebO/blIME HAPYLIEHWA WCMOAb30BaHWA CPEACTB JIOFTMYECKOW CBA3W; ecau



nepesos n pedepupoBaHue caenaHbl NOJAHOCTbIO C CODNOAEHNEM CTUNA BbICKA3biBaHWUS, 6e3 HapyLleHUs A3bIKOBbIX
HopM. [lonycKatoTca ABe NOHble CyMMapHble OWKNOKK, B T.4. He 6osiee 04HOro UCKAXKEHMA CMbICAA.

. olLeHKa «yaoBneTsopuTenbHO» (50-66 6annoB ) BbICTaBASETCA, €C/IM AaHbl HENOJIHbIE OTBETHI Ha ABa BONpPOCa,
MCMO/Ib30BaH OrFPaHUYEHHbIN CNOBapHbIM 3anac, rpammaTUYeckme CTPYKTYpbl W doHeTudyeckoe odopmaeHne
BbICKa3blBaHUA UMEIT HebOo/bLLME HAPYLLUEHUS; eciv Nepesoa U pedepupoBaHue caeniaHbl aAeKBaTHO; AOMNycKarTcs 3
NOJIHble CYyMMapPHbIe OLINOKM.

. oueHKa «HeyaosnetsoputensHo» (0-49 6annoB) BbICTAaBASAETCA, €C/IM OTBETbl He CBA3aHbl C BOMPOCAMU,
Hasnyue rpyodbIx oWNOOK B OTBETE, HEMOHMMAaHME CYLIHOCTU M3/1araeMoro Bonpoca, HeyMeHne NPUMEeHATb 3HaHUS Ha
NPaKTUKe, HEeYBEPEHHOCTb U HETOYHOCTb OTBETOB Ha AOMOJHUTE/NbHbIE M HABOAALLME BOMPOCbI, €CN NMEepeBos MU
pedepmnpoBaHme TEKCTA HE COOTBETCTBYET TPEOOBAHUAM, YCTAHOBAEHHbIX 418 OLEHKM «YA0BNETBOPUTENILHOY.
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TEST1
1.Complete sentences a—f using the nouns below.
hand part row sense track word
a. It’s better to take......... in activities than just watch them.
b. I'm not finding it easy to make......... of all these numbers.
c. There’s a lot to do, so could you lend me a........... ?
d. Kate and Jack have had a big............ and aren’t speaking to each other.
e. | was working so hard that | completely lost............. of the time.

f. I’'m sure Micky will help because he gave me his ................ .

2.Choose the correct form of the verbs in italics to complete the text.

I've decided | am(1) getting/going to get a new MP3 player on an Internet auction site. If | (2) buy/’ll buy it in the shops
it (3)costs/’ll cost me a lot more, so as soon as | (4)find/’ll find one online that | like, | (5) start/’ll start watching it. | (6)
don’t/won’t bid any money, though, until the auction (7) is/will be nearly finished. | (8)am/’ll be very disappointed if |
don’t win it!

3. Replace the words in italics in a—e with one of these words and the correct preposition.

worried risk reason full hooked

a. My brother seems addicted to computer games.

b. In spring, these fields are covered with wild flowers.

c. Caroline is never frightened of walking home alone.

d. Some species of animal are in danger of disappearing.

e. We're not sure what the cause of the illness is.

4 Match the groups of people with sentences a—f.

cast team  staff audience crowd crew

a. ‘We only lost the match because our best player was injured.’

b. ‘When the band come on the stage we all cheered.’

c. ‘We only get 20 days holiday a year in this company.’

d. ‘Our ship is often away at sea for three months at a time.’

e. ‘Hundreds of us waited outside the store for the sales to begin.’

f. ‘All of us enjoyed performing the last play at that theatre.’

5. For a—e choose the correct alternative in italics.

a. After spending all summer in Morocco, Zak had very tanned/hazel skin.

b. My cousin Jamie has very dark/fair eyes.

c. Who is that actor with very slim/thin eyebrows?
d. The police are looking for a tall man with a curly/hooked nose.
e. In the magazine pictures, the model has quite broad/full lips.

TEST 2
1. For 1-10 choose the correct verb in italics.

One of the funniest stories | (1)’ve heard/heard recently was about a thief who (2) broke into/has broken into an office
block last year. He (3) wanted/was wanting to steal an expensive new computer that the company (4) bought/had
bought, so one night he (5) forced/was forcing open a window and got in. The computer was quite heavy, and as he (6)



has been lifting/was lifting it through the window he (7) dropped/was dropping his mobile phone. An hour later, the
police arrived and discovered the phone, but soon realised the thief (8) stole/had stolen that, too. Then they had a piece
of luck, when a text message came through saying ‘Hurry up! | (9) 've waited/’ve been waiting at the train station for
over an hour!”. When the thief eventually (10) has arrived/arrived, he was arrested.

2. Choose the correct form of the verb, a, b or c to complete each sentence.
1. When | got home, my parents...... a new comedy show on TV.
a. watched b. were watching c. have been watching
2. How long......... out with Richard?
a. have you gone b. are you going c. have you been going
3. Nobody laughed because they......... that joke many times before.
a. heard b. had heard c. had been hearing
4. | think I ......... lots of mistakes in the exam.
a. made b. 've made c. ’d made
5. By the time Katy arrived, I....... outside the cinema for half an hour.
a. stood b. 'd stood c. 'd been standing

3. Complete sentences a—j with a/an, the or no article.

a. My father is in business and my mother is .... doctor.
b. ... French are famous for their wonderful food.

c. Patrick and Ryan are brothers..... Ryan is taller one.
d. Some people like rock but | prefer..... folk music.

e. One day | want to travel through ..... Africa.

f Louise learnt to play...... guitar when she was ten.
g Russia is the biggest country on ..... earth.

h The most important thing to me is ..... friendship.

i At..... Christmas we see all our relatives.

i After all that hard work | need to have...... rest.

4. Find and correct five mistakes with articles in the text below.
My family and | have decided that this summer we’re not going abroad for our holidays.
Instead, we are going to spend all of the August in north of England in a small village by sea.

We have rented small house in the Lake District, which people say is most beautiful part of the country. Only problem, |
think, is a weather. Because of the mountains, and the winds that come from Atlantic Ocean, there can be a lot of the
rain. | just hope we don’t end up spending most of our time at the home.

TEST 3
1. Complete sentences a—h using these words with suitable prefixes.
active aware honest sympathetic grateful likely legal accurate
a. Mark can be very ...... sometimes. He didn’t thank me for his present.
b. In many countries, it's now ....... to smoke in public places.
c. I think your calculations are.......... . | make the total 250, not 245.
d. I didn’t see the red flag on the beach, so | was........ that swimming was dangerous.

........... of Pamela to take those things from the shop without paying.

bl 0]
=3
3
Q
n

Grant was a bully, so people were......... when he gotinto trouble.
g. If my MP3 playeris......... for more than a few minutes, it switches itself off.
h

. They might bring down the prices of those computers next year, but | think it’s........... .



2. Complete sentences a—f with suitable prepositions.
a. People sometimes complain........ losing money when shopping on the Internet.
b. Whenever you buy something, you should insist........ getting a receipt.
c. | object......... receiving emails from people | don’t know.
d. An actor has confessed......... pretending to be the Prime Minister.
e. Sophie begged.......... her parents some cash to buy a new mobile phone.
f. Sammy is always boasting....... how he was on TV once.
3. Complete the idioms in a—f using these words.
dream show bad scratch easily mind
a. After our passports were stolen, our holiday went from to worse.
b. After a year in Rome | spoke fluent Italian, which just goes to that the British can learn languages!
c. Jackie is rather shy, so talking in public doesn’t come to her.
d. | knew | was going to be late and | needed a good excuse, but none came to .
e. The village we stayed in was lovely, but I’'m afraid the hotel didn’t come up to .
f. Sailing across the Caribbean with somebody | loved was a come true.

4. Match sentence halves a—f with 1-6.

a. At first the bus looked as though 1. the train left at 6.30 or 9.30.

b. We turned the heating off, in order that 2. the return trip took hours.

c. Our room had a jacuzzi, as well as 3. it was so close to the airport.

d. The hotel was rather noisy, since 4. it was full, but we found a seat.

e. Travelling there was easy, whereas 5. the room didn’t get too hot.

f. Nobody seemed to know whether 6. a shower and a bath.

g. Fortunately, my best friend talked me 7. about me behind my back.

h. A salesman tried to talk me 8. down to me but | didn’t let him.

i. A man in an expensive suit tried to talk 9. into buying something | didn’t need.
j- 1 was angry when | heard he’d talked 10. out of wasting all my money.

TEST 4
1. Rewrite sentences a—j in the passive.
a. Somebody has sent me another message.
b. They may have made a mistake.
c. They’ve told him not to do that again.
d. You can usually see something on the screen.
e. They shouldn’t allow things like that.
f. Somebody must have seen the accident.
g. They can’t have sold the tickets already.
h. Everyone thinks the computer was stolen.
i. My pen friend sent me an online birthday card.
j. That shop sold me a damaged CD.

2. For 1-10 replace the formal verbs in italics with phrasal verbs.



Hi Sam, As you know, I’'m hoping to (1) depart on a trip round the world next week, but there’s a problem. Last month |
(2) submitted applications for visas to go to several countries, but one of them has been (3) rejected. I'm sure | (4)
completed the form properly, and | thought it had just been (5) delayed for a while, but now I've (6) discovered | can’t
go there at all, because | (7) omitted some important information. If | enter without a visa, they might even (8) imprison
me. Anyway, I've (9) calculated that if | go by a different route, it’ll (10) accelerate my journey by about two days!

| hope all’s well,

Chris

3. For a—-g choose the word, a, b or ¢, that best completes each sentence.
1. Children love ice-cream because it’s so .............. and cold.

a. bitter b. chewy c. sweet

2. Boiled rice on its own is a very ............. meal.

a. rich b. plain c. crunchy

3. My curry was so ............. that|drank four glasses of water.

a. spicy b. mild c. tasteless

4. | enjoyed the fried chicken. It made a very ............. meal.

a. tasty b. stodgy c. greasy

5. His steak was so ............. that he needed a sharp knife to cut it.

a. tender b. chewy c. rich

6. The coffee was rather............. sol put more sugarin.

a. sweet b. spicy c. bitter

7. Green olives can be quite ............. , but | generally like their flavour.

. fatty b. bitter c. crunchy

0 o

. I hate it when | can hear people eating .............. snacks in the cinema.

a. fatty b. crunchy c. stodgy

9. The vegetables were ................ because they had been cooked for a long time.
a. tender b. chewy c. crunchy

10. We had a ............ meal of bread and rice.

a. tasty b. plain c. greasy

HHCprKHHH 110 BBIIIOJTHEHU IO

B nporiecce TecTHpOBaHMS CTYICHT JOJDKEH OTBETUTh HA BCE BOIPOCHL. BpeMs BBINIOJIHEHHMSI TECTa COCTABIISET
80 MuHYyT. MakcuMallbHOE KOJIMYECTBO 0AJIIOB, KOTOPOE CTYACHT MOXeT Ha0path 3a 1 Tect— 30 Gayios.
Ob1ee konmuuecTBO 6aisioB 3a Kypc — 60.

KpuTtepuu oueHnBaHus:

3a KaH(ﬂ,bIVI TECT CTYAEHT MOXXET NoNYy4YUTb MaKCMMaA/IbHO 30 6annos. 3a Ka)-Kp,blﬁ I'IpaBVI}'IbeIﬁ OTBET CTYAEHT NONy4aeT
6ann, KOJ/IN4eCTBO BOMPOCOB B TecCTe - 30.

YCTHbI onpoc

1 Kypc
1 paspen



1. lekcnyeckune eamHMLbI MO TEMaM: ONKUCaHWE YenoBeKa; paboTa co cI0Bapem; onmncaHmne NpUpoaHbIX AaHAwadTos.;
cobupaTenbHble CyLWEeCcTBUTE/IbHbIE; CUIbHbIE» MpUAaraTesibHble; GppasoBble r1arosibl ¢ K put»; NEKCUKA, OTHOCALLAACA K
KWHOWHAYCTpUK; Pppas3oBble rnarobl ¢ «take».

2. byaylee Bpems; CTPYKTYpbl F1aro/10B; rpynna npoLweaLwmnx BpemeH; rpynna spemeH Simple n Continuous.

2 pasgen
1. lekcnyeckme eanHMLbI NO TEMAM: KCUAbHbIE» NpUAAraTesibHble; pPa3oBbie rarosbl C «put»; EeKCMKa, OTHOCALLAACA
K KUHOMHAYCTpUK; dpa3oBbie rnarobi ¢ «take».

2. Fpynna npoweawmnx BpemeH; rpynna spemeH Simple n Continuous.
3 pasgen

1. Nekcnyeckmne e4AUNHULLbI MO TeMaM: rnaro/ibl U ANMOMbI, OTHOCALLNECA K TOBOPEHUIO; IEKCUKA, OTHOCALLAACA K
nyrtewecrsmam; MANOMbI C rnaronamm «come» U «go».

2. KocBeHHanA peydb; MoganbHble r1arobi.
2 KypcC
4 paspgen

1. lekcnyeckue eaAnHULBI MO TEMAM: FNaron «get»; ¢pa303ble rnarobl; NeKCUKa, OTHOCALWAACA K eie; YCTOVI‘-IMBbIe
C/I0BOCOYETAHUA.

2. MaccuBHbIN 3a/10r; BbIGOP MeKAY HACTOALLMM U NPOLEAWNM BPEMEHEM.

5 paspen

1. lekcnyeckme eauHMLbI NO TEMAM: C/I0XKHbIe NpuUaaraTesibHble; U AMOMbI C YaCTAMM TeNa; JIeKCUKa, OTHOCALLAACA K
YMCTBEHHOM AeATEe/IbHOCTU; BbIPAXKEHUA CO CIOBOM «mind».

2. OTHOCUTE/IbHbIE NPEANOXKEHNA; CTENEHN CPAaBHEHMA NPUAAraTesbHBbIX.

6 paspen

1. /lekcuyeckne egmHULbl NO TEMAM: IEKCUKA, OTHOCALLAACA K 3neKTponpunbopam u nx paboTe; EKCUKA, OTHOCALLMECA K
ONUCaHMUIO JOCTUHEHWUIN U yCNEXa; COCTaBHble NpUaaraTesibHble.

2. NMpuaaToyHble NPeaNoXKEHUA YCIOBUA; Kay3aTUBHbIE raronbl «have», «make», «let» n «get».

HNHCcTpyKIMSA 110 BBINOJIHEHUIO

Y cTHBIN 0npoc NpoBOAUTCS 2 pa3a B CEMECTP B KOHILIE MMPOXOXKACHUS KaXI0ro pasziena. Bo BpeMst ycTHOTro
oIpoca CTYJIEHT IOJKEH OTBETUTh Ha BCE BOIIPOCHI IIperoaaBaTes no teMe. Bpems oTeera cocraBuser S
MUHYT. MakcuMaibHOE KOJIMYECTBO OallJIOB, KOTOPOE CTYIEHT MOKeT HaOpath 3a oauH pazaen — 10.
MaxkcumanbHOE KOJIHYECTBO 0aJIJIOB, KOTOPOE CTYIEHT MOXKET Ha0paTh 3a oiuH Kypc— 20 6aios.
KpuTtepuu oueHnBaHuA:

KaKAabli YCTHBI ONpOC OLEHMBAETCA cneayowmm obpasom

o CTyAeHTy BbicTaBnseTca 9-10 6annoB., ecnn OH OTBETU Ha BCE BOMPOCHI NpenogasaTenn 6e3 nckarkeHus
MHPOPMaALMK, B PeUYM OTCYTCTBYIOT FpaMmMaTUUYECKNE, NEKCUYECKME N IOTMYECKMNE OLINBKN.

o CTYAEHTY BbicTaBnseTcA 7-8 6ann0B, ecu CTyAeHT OTBETU/ Ha BCe BOMPOCHI NpenoaaBaTtens 6e3 uckaxkeHus
MHPOPMaLMK, B PeYM AOMYCKAOTCA 2 FpamMmMaTUYECcKme, 2 IeKCUYecKme 1 2 Nornyeckme ownbKu.

. CTyAEeHTY BbICTaBAETCA 1-6 6ann03, €CNn CTy4eHT OTBETU/1 Ha BCe BOMNPOCHI Npenoaasatena C
He3Ha4YnTe/iIbHbIMU UCKaXKEHNAMU MHd)OpMaLI,MM, B peyun AonyckakoTca 3-5 rpamMmmaTmnyeckume, 3-5 nekcnueckue un 3-4
Nlornyeckue ownbKu.



Tembl 0KNa[0B C Npe3eHTauuen

. JINHrBONEpCOHONOrMYECKU NOAX0A, B HaYa/IbHOM A3bIKOBOM 06pa3oBaHuu.

. BupTyanbHasa peanbHOCTb B 06y4EeHUM A3bIKAM.

. Pa3BuTMe Nno3HaBaTe/IbHOM CNOCOBHOCTM HA YPOKAaxX MHOCTPAHHOTO A3blKa.

. MprmeHeHne cOBpeMEHHbIX TEXHO/IOTUIA Ha YPOKaxX MHOCTPAHHOTO A3blKa.

. 9 deKTnBHbIE CNOCOOBI OLEHNBAHUA B HAYa/IbHOM LLKOE.

. MNHHOBaLMOHHbIE MHTEPAKTUBHbIE NPUEMbI OBALEHMA MHOA3bIYHOM IEKCUKOIA.
. MexnpeameTHaa nHTerpauma.

. CmbICc/i0BOE YTEHME Ha MHOCTPAHHOM A3blKe.

O 00 N oo U1 B W N B

. MpoeKTHasA AeATeNbHOCTb HA YPOKAaX MHOCTPAHHOTO A3blKa.

10. Ocob6eHHOCTU paHHEero 0b6y4eHna MHOCTPAHHbBIM A3bIKAM.

11. NUcnonb3oBaHMe AMCTaHLMOHHbIX 06pa3oBaTe/IbHbIX TEXHOOMMIN Ha YPOKAX MHOCTPAHHOTO A3blKa.

12. OcobeHHOoCcTN 0byYeHUA MHOCTPAaHHOMY S3bIKY B3POC/bIX.

UHCTPYKLUUA NO BbINOJIHEHUIO

CTyn,eHT roToBWT 2 fOKNa4a B TeUeHWe Kypca. 3a 2 AoKNafa CTYAEeHT MOXeT MakcMmManbHo HabpaTtb 20 6annos.
MeTogmyeckne pekomeHgauum no HanucaHumo 1 TpeboBaHUA K 0bOPMIEHMIO COAEPHKATCA B NPUIOKEHUN 2
Kputepum oueHusaHus:

Karkapblii LOKNaL OLEHMBAETCA MO CeAYIOWNM KPpUTEPUAM

° - CTyAeHTy BbicTaBaseTcs 10-8 6ann0B, ecnmn U3NoKeHHbIM matepuan GakTUYECKM BEPEH, NPUCYTCTBYET HaMumne
rnyboKMX McYepnblBatoLWmMX 3HAHWIM NO NOArOTOBJAEHHOMY BOMPOCY, B TOM YMC/e O6LMPHbIE 3HAaHWUA B LEe/IOM Mo

ancumnanHe; ropaMoTHOE U 10TM4eCcku CTpOﬁHOG NU3N0XKeHNe matepmana, LWMPOKOe NCNoJsib30OBaHUE HeE TOJ/IbKO
OCHOBHOVI, HO U AOﬂOﬂHMTEﬂbHOﬁ nnTepaTypbl,;

° - CTYZEHTY BbicTaBnseTcA 7-6 6annoB - U3/NOMKEHHbIN MaTepuan BepeH, Ha/iuume NoSHbIX 3HaHWM B obbeme
npoiaeHHOM NPOrpammbl No NOArOTOB/AEHHOMY BOMPOCY; FPAaMOTHOE M JIOTMYECKU CTPOMHOE U3/IoKeHWe maTepuana,
LUMPOKOE MCMNO/Ib30BaHME OCHOBHOM NMTepaTypbl;

° - CTyZeHTy BbicTaBnseTca 5-4 6anna — M3N0MKEHHbIM MaTepuan BepeH, Hannume TBepablX 3HaHWI B obbeme
npoiaeHHOM NPOrpaMmmbl MO NOATOTOB/NEHHOMY BOMPOCY; U3/I0XKEHME MaTepunana C OTAE/IbHbIMU OWMBKaMM, YBEPEHHO
MCMpPaBAEHHbIMW UCNONb30BaHNE OCHOBHOW ANTEpaTypbl;

° - CTY4EHTY BbicTaBAseTcA meHee 3 6annos — paboTa He cBA3aHa C BbI6paHHOM TeMOM, Hannuue rpybbix ownboK,
HenoHMMaHMe CyLHOCTV M3/1araeMoro Bonpoca.

3 MeToauyeckue matepuanbl, onpegenatoime NpoueAypbl OL,eHMBAHUA 3HAHUI, YMEHUIA, HaBbIKOB U (MK) onbiTa
AeATeNIbHOCTU, XapaKTepu3yoLWmX 3Tanbl popMMUpPOBaHMA KOMMETEHUM

Mpoueaypbl OLLEHNBAHMA BKAKOYAIOT B cebsn TE'I-(yUJ,Mﬁ KOHTPO/1b U NPOMEXKYTOYHYIO aTTECTALUUIO.

TeKyLWmii KOHTPO/Ib YCNEeBAEeMOCTM MPOBOAUTCA C MUCNOJIb30BAHMEM OLLEHOUYHbIX CPEeACTB, MPeACTaBAEHHbIX B N.2
[AAHHOrO NPUNOXKEHUA. Pe3ynbTaTbl TEKYLLEFO KOHTPOAA AOBOAATCA A0 CBEAEHWNA CTYAEHTOB 4,0 NPOMEKYTOYHOM
aTTecTaumm.

MpomerKyTouHan aTTecTauma nposoamTca B Gopme 3ayeta/ sK3ameHa.

3a4eT NPoBOAUTCA MO PacMMCaHUIO MPOMENKYTOUHOM aTTecTaumm B popme cobecegoBaHMA Mo NPONAEHHbIM TEMAM.
JK3aMeH MpPOBOAMTCA MO PacnMcaHUIO MNPOMEXKYTOYHOM aTTecTauunm B yCTHOW ¢opme. KoauMyectso BOMPOCOB B
3K3aMeHalUMOoHHOM 3agaHun — 2. [lpoBepKa OTBETOB M 06bABAEHME pPe3ynbTaToB NPOM3BOAMTCA B AEHb 3K3aMeHa.
PesynbTaTbl aTTectauMm 3aHOCATCA B 3K3aMEHALMOHHYIO BEAOMOCTb M 3aYETHYI KHUKKY cTydeHTa. CTyaeHTbl, He



npolwealine MNPOMENKYTOUYHYIO aTTectaumio no rpaduKy Cceccuu, [AO0MXMHbl JUKBMAUPOBATb 3340/KEHHOCTb B
YCTaHOBNEHHOM MopAaKe.



IIpuioxenne 2

METOAUYECKHUE YKA3AHUA 11O OCBOEHHUIO JJUCHUIIJINHBI

YyebHbIM NAaHOM NpeaycMOTPEHbI cieaytolme BUAbl 3aHATUIA:

- NPaKTn4ecKne 3aHATUA.

B xo4e npaKTUYecKMX 3aHATUI YrAybnaloTCcA WM 3aKPenasatoTca 3HAHUA CTYAEHTOB MO pAgy BOMPOCOB,
Pa3BMBAIOTCA HAaBbIKM YCTHOM U MMCbMEHHOM PeYn Ha MHOCTPAHHOM A3bIKe.

Mpy NoAroTOBKE K MPAaKTUUYECKMM 3aHATUAM KaXKAbl CTYAEHT A0/IKEH:

— U3y4UTb PEKOMEHA0BaHHYI0 y4ebHyo antepaTypy;

— NOAroTOBUTbL OTBETbI HA BCE BOMPOCHI MO U3y4aeMon Teme;

—MUCbMEHHO BbINOJIHUTL AOMALUHEee 33JaHWe, PEKOMEHZOBaHHble NpenosasaTesieM MpPU U3YYeHUM KaxKaoM
TEeMbI.

Mo cornacoBaHuio C NpenofasaTeieM CTYAEHT MOXKET NOATOTOBUTb AOKNAL UAKN coobLLeHWe No Teme 3aHATUA. B
npowecce NOArOTOBKM K MPAKTUYECKMM 3aHATUAM CTYAEHTbl MOTYT BOCMO/1b30BaTbCA KOHCY/IbTALMAMM NPenoaaBaTens.

Bormpockl, He paccMOTpeHHBIC Ha MTPAKTUYECKUX 3aHATUSX, JOJDKHBI OBITh U3YUEHBI CTYJACHTAMHU B XOJC
CaMOCTOSITENIbHON paboThl. KOHTpOJIb camMoCTOATENHHOM paOOThI CTYJEHTOB HaJl yueOHOM MporpaMMoOi Kypca
OCYIIIECTBIISICTCS B XOJIC 3aHATHA METOJIOM YCTHOTO OMPOCAa WJIM TIOCPEICTBOM TECTHpOBaHHs. B xoxe
CaMOCTOSITCIIBHOM ~ pabOTBl KaXKIbI CTYJACHT 00s3aH MPOYUTATh OCHOBHYIO W 10 BO3MOXHOCTH
JOTIOJTHATEIBHYIO  JIATEPATypy IO HM3y4aeMOW TeMe, BBINTHUCATh OINPEACIICHUS OCHOBHBIX ITOHSTHIA,
3aKOHCIIEKTHPOBATh OCHOBHOE COJICP)KAHHE; BBIMMCATH KIIFOYEBBIC CIIOBA; BBITIOJHUTEL 3a/IaHUS-OPHCHTHUPHI B
MpOIlecCe YTEHUS PEKOMEHJIyeMOTo MaTephaia, IPOaHAIM3UPOBATh MPE3CHTANMOHHBIA  MaTepHuall,
OCYIIIECTBUTH 0000IIEHNE, CPABHUTH C paHee M3YICHHBIM MaTEPHUAIOM, BBIJCIIUTH HOBOE.

IloaroroBka 0K/JaAa € NMpe3eHTaIHel

OmHo#t W3 QopM CaMOCTOSTENLHOW JESITETLHOCTH CTY/ACHTAa SIBISETCS HAlMCaHUE JIOKIIAJOB.
BeimosiHeHne Takux BHAOB Pa0dOT CHOCOOCTBYeT (OPMHUPOBAHUIO Yy CTYACHTAa HABBIKOB CaMOCTOSITEILHOMN
HAyYHOH JIEATEIIFHOCTH, TOBBIIICHUIO €r0 TEOPETHYECKOW M MPOGECCHOHATHHON TMOATOTOBKH, Iy4IIEMY
YCBOCHHUIO Y4eOHOTO MaTepuara.

Tembl NOKIAZOB OMPEACTSIOTCS MpENoJaBaTelieM B COOTBETCTBHH C IMPOTPAMMOM JTUCIUATUIHHBL.
KoHkperun3zaiust TeMbI MOXKET OBITh ClIeJIaHa CTYICHTOM CaMOCTOSITEIILHO.

Crnenyer akieHTHPOBAaTh BHUMAaHHUE CTYICHTOB Ha TOM, 4TO (pOpMyJIHpOBKA TeMbI (Ha3BaHUs) paOOTHI
JIOJKHA OBITH:

— sicHOM o (opme (He coaepKaTh HEYI000UUTaeMbIX B (pa3 ABOMHOTO TOJKOBAHHUS ),

—  coJllepXaTh KIIOYEBHIE CII0BA, KOTOPBIC PEIPE3CHTHPYIOT UCCIIEA0BATELCKYIO paboTy;

—  OBITh KOHKPETHOM (HE co/iep)KaTh HEOMPEICIICHHBIX CIIOB «HEKOTOPBIE», OCOOBIE» H T.II.);

— coJepxartb B ceOe JICHCTBUTEIBHYIO 3a/1a9Y;

—  OBITh KOMIIAKTHOM.

BeiOpaB Temy, HEo0X0AMMO TOMOOpaTh COOTBETCTBYHOIIUN HMHMDOPMAIIMOHHBIH, CTaTUCTHYCCKUN
MaTepuall ¥ MPOBECTH €ro IMpeaBapuTebHbIN aHamu3. K Hambosee IOCTYIHBIM HCTOYHHKAM JIMTEPATYPHI
oTHOCSATCS (POH/IBI OMOJIMOTEKH, & TaK K€ MOTYT HCIIOJIB30BAThCS JICKTPOHHBIC MCTOYHUKU WHGpopManuu (B
ToM umcie u MaTepHer).

BaxHbIM TpeOOBaHUEM, MPEIBSBISIEMbIM K HAIMCAHWIO JOKJIAJIOB Ha HEMEIKOM S3bIKE, SBJISICTCS
IPaMOTHOCTh, CTUJIUCTHYECKAs aJIeKBATHOCTb, COJIEPIKATEILHOCTH (ITOJIHOTA OTPAXKEHUS U PACKPHITUS TEMBI).

Jlokitan JOMKeH BKJIIOYATh TAaKOW 3JEMEHT KaK BBIBOIbI, IOJNyYEHHBIE CTYIEHTOM B pe3ybTaTe pabOThI
C ICTOYHUKaMH UH()OPMAIIHH.

Jloknanael MPEACTaBISIOTCS CTPOTO B ompeAeNeHHoe TpadukoM ydeOHOro mpoliecca BpeMs M UX
BBITIOJTHEHHE SIBIISIETCS 00s3aTeNbHBIM YCIIOBUEM IS IOMYCKa K MPOMEKYTOYHOMY KOHTPOITIO.

[IpesenTanuss  mpexactaBiasieT co0OOil  MyOMMYHOE  BBICTYIJIEHME HA  HMHOCTPAHHOM  SI3BIKE,
OpUEHTHUPOBAHHOE Ha O3HAKOMIIEHWE, YyOEeKJIeHHEe Ciyllarele o OIpeaeleHHOW TeMme-TipodiieMe.
ObecrieunBaeT BU3YAIbHO-KOMMYHUKATUBHYIO TIOJIACPKKY YCTHOTO BBICTYIUICHHUS, CIIOCOOCTBYET €ro
3¢ GEKTUBHOCTH U PE3YAbTATUBHOCTH.

KauecTBeHHas mpe3eHTaIMsl 3aBUCUT OT CJIEIYIOIINUX TApaMETPOB:

- TOCTaHOBKH TEMBI, [IeJIM U TJIaHa BBICTYIUICHHUS,

—  ONpeleNeHUs MPOJOHKUTEIFHOCTH MPEICTABICHHS MaTepHana;

- ydera 0COOCHHOCTEH ayAuTOpHH, aAPECHOCTH MaTepuana;



— UHTEPaKTHBHBIX JCWCTBUI BBHICTYNAIONIETO (BKIIOYCHUE B OOCYKJICHUE CITylIaTesei);

— MaHepsl NPEACTaBICHUS NPE3CHTALMU: COOJIOACHUE 3PUTEIFHOTO KOHTAKTa C ayJUTOpHEH,
BBIPA3UTENIBHOCTD, KECTUKYIISILIMSL, TEJI0ABUKEHMUS,;

—  HAJIMYMSA WUTIOCTPAIUi (He Meperpyxaromux n300pakaeMoe Ha SKpaHe), KIIF0YEBBIX CIIOB,

— HYXHOT0 10J00pa IBETOBOW TaMMBI;

—  HCIIOJIb30BAaHUS YKa3KHU.

[IpenogaBaTenb JOKEH PEKOMEHI0BATh CTY/IEHTaM

— HE YUTaTh HAIlUCAaHHOE Ha 3KpaHe;

— 00s3aTeIbHO HEOTHOKPATHO OCYIIECTBUTH MPEICTABICHUE MTPE3CHTALINH JIOMA;

— TPeIyCMOTPETh NPOOIEMHBIE, CIIOKHBIC ISl TIOHUMaHUs (PparMeHTHl M TPOKOMMEHTHPOBATh UX;

— TpPEIBUAETh BO3MOXHBIE BOIPOCHI, KOTOPBIE MOTYT OBITH 3aJaHbl MO0 XOJIy WU B pe3yjibTaTe
IIPEbSABICHUS PE3CHTALUN.



