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1. HEJIX OCBOEHUSA JUCIHUTIINHBI

1.1|denpro HacTOSIMIEH JUCHUILTUHEI SBIsETCS () (HEKTHBHOE IPUMEHEHHE COBPEMEHHBIX KOMMYHHKATHBHBIX TEXHOJIOTHI, B TOM YHCIIE
Ha UHOCTPaHHOM(BIX) s13bIKe(aX), VI aKaJIEMHUUECKOT0 U MPOPECCHOHANBHOTO B3aUMOACHCTBHS

2. TPEBOBAHUSA K PE3YJIBbTATAM OCBOEHUS JTUCIHUIIJINHBI

YK-4:Cnoco0eH npuMeHATH COBpeMeHHble KOMMYHMKATHBHbIE TEXHOJIOTHH, B TOM YHcJ/ie HA HHOCTPaHHOM(bIX) fA3bIKe(aX), 1JIs
aKaJeMH4YeCKOro U NpogeccuoHaJbLHOr0 B3aUMOAeCTBUS

B pe3yJabTaTe 0CBOCHUS ITUCHUITIHHbI 06yllalou1m‘zic51 JIOJIZKCH

3HaTh:

- cienuuKy KOMMYHHKAaTHBHOH JIESITETLHOCTH IeIarora;

- MHOrooOpa3ue Mo/enel 1 TEXHOJIOTHH IeJarornuyeckoil KOMMYHUKAIIUH;

- OCHOBHBIE KOHIIETIIINY OPTaHU3aLHH MEeKIMIHOCTHOTO B3aMOJIEUCTBUS B HH)OPMAIIMOHHO-00pa30BaTeIbHOMN cpeie YHUBEpCaTbHbIE
3aKOHOMEPHOCTH CTPYKTYPHOM OpraHHU3aliy ¥ caMoopranu3anun rekcra(cootnecero ¢ YK-4.1)

YMmeTn:

- pa3pabaThIBaTh KOMMYHHKATHBHYIO CTPATErHIO U TAKTUKY 3PPEKTHUBHOTO MEIarorn4ecKoro B3auMoACHCTBHS;
- CAaMOCTOSATENIbHO HaXOAUTh U 00padaTeiBaTh HH(GOPMALINIO, HEOOXOAUMYIO JUIsl KAUECTBEHHOTO BBIITOJIHEHUS MPO(ECCHOHATIBHBIX 33/1a4 U
JOCTHYKEHUS TPOPECCHOHATBLHO 3HAYMMBIX IIeJIEl, B T.4. HA HHOCTPAHHOM s3bIKe.(cooTHeceHo ¢ YK-4.2)

Baanersb:

- HaBBIKaM¥ 3()(PEKTUBHOTO PEUEBOTO MOBEJICHHS B PA3INYHBIX C(hepax KOMMYHUKAIMH U Pa3HBIX PEUYEBBIX CUTYAIUSX;
- HaBBIKAMH U3BJICYECHUS HEOOXOMMOM HH(POPMAIIMU U3 OPUTUHAIBLHOTO TEKCTa Ha HHOCTPAHHOM SI3bIKE 110 IPOQECCHOHAIBLHOM
npobGrematrke (cootHeceHo ¢ YK-4.3)

3. CTPYKTYPA U COAEP KAHUE JUCHUIIJIMHBI

Kox HanmeHoBaHue pa3/ie10B U TeM /BU/ 3aHATUS/ Cemectp / | Hacos Komneren- JlutepaTtypa
3AHATUSA Kvbnc U

Paznen 1. Cpena ooutanusi.

11 Tema 1. «lIuk KU3HI». 1 12 YK-4 JI1.1 J11.2 J11.3J12.1
Urenue: «bmmsaensr [xum». JIekcHdeckue ¢ THHHUIIB: J2.2J12.3
onMcaHMe YesoBeka; pabora co cioBapeM. [ pammaruka:
Bynymee Bpems. AynupoBaHue: BEIOOP MPaBUIBHBIX
BapHaHTOB M3 HECKOJBKUX MPEIJIOKECHHBIX. [ OBOpeHHe:
pasroBop-cobece10BaHNE, COACPIKAIIEE BOMPOCHI «JIUUHOTOY
xapakTtepa. [TrcbMo: paBuIia HanMcanus HeopMaIbHOTO
nuceMa. /TIp/

1.2 Tema 1. "[ukn xu3un". Pabota B paboueii retpaau. /Cp/ 1 4 YK-4 JIL.1J11.2 J11.3J12.1
J2.2712.3

1.3 Tema 2. «Iukuii mup». Urenue: «PoxeH, yTo Obl OBITH 1 10 YK-4 JI1.1J11.2 J11.3J12.1
cBOOOTHBIMY. JIeKCHUYECKHe eIMHHIIBI: OTTMCAHUE TIPUPOTHBIX J12.2J12.3

na”amadToB; COOMpaTeIbHbIC CYIIECTBUTEIBHBIC.
I'paMMaTHKa: CTPYKTYpHI TJIAr0JI0B. AyIHpOBaHHE: 3aKOHIHUTD
npeanoxxenus. 'oBopenue: onucanue Gporo, onucanue Jro1eH.
IMuceMmo: mpaBmiTa HancaHus popmanbHoro mmckMa. /I1p/

1.4 Tema 2. "Iukuit mup". Pabota B paboueii Terpamu. /Cp/ 1 4 YK-4 JIT.1J11.2 J11.3J12.1
J12.2712.3

1.5 KoHnconuaanus nosy4yeHHbIX 3HaHU B Temax 1 u 2. 1 6 YK-4 JIT.1J11.2 J11.3J12.1
Tecr 1. J2.2J12.3

Urenune npodeccrnoHanbHO OPUEHTHPOBAHHOM TUTEPATypEI.
Ipesenranus. /TIp/

Pazgen 2. CBoOoaHoe Bpemsi.




2.1

Tema 3. «UT0 TaKOro CMEUIHOr0?».

Urenwne: «ECTb 4TO-TO, YTO ThI €I1I€ HE CIIBIILIAID».
Jlekcuyeckre eTMHHIIbL: «CUIIbHBIEY MPUIaraTebHbIe;
(hpazoBsIe T1aroisl ¢ «puty. I'pamMaTuka: rpymmna
MPOILEAIINX BPEMEH. AyIUpOBaHKE: BBIOODP MPaBUIIbHBIX
BapHUaHTOB M3 HECKOJBKHUX MPEIJI0KEHHBIX. [ OBOpeHHe:
00MEH MHEHHUSAMH 110 MOBOAY I10y. ITruchMo: TipaBuiia
HanucaHus cMenHoi ucropuu. /TIp/

10

VK-4

JI1.1J11.2 J11.3J12.1
J2.2712.3

2.2

Tema 3. "Uro takoro cmemnoro?" Pabora B paboueii TeTpau.
/Cp/

YK-4

JI1.1J11.2 J11.3J12.1
J12.2J12.3

2.3

Tema 4. «BroxHOBIIEHHBII.

Yrenue: «Korma My3bika 3axBaThiBacTy. JIekcuueckue
SIMHUILIBI: JICKCHKA, OTHOCSIIASICS K KHHOMHTYCTPHH,
(pasobie rnaronsi ¢ «takey . 'pamMmaruka: rpymnma BpeMeH
Simple u Continuous. AyaupoBaHue: BHIOOP NPaBUIIBHBIX
BapHAHTOB U3 HECKOJBKUX MPEIOKEHHBIX. | OBOpeHueE:
o6cyxnenne rpadduru. ['oBopeHue: MpaBmiia HAMHCAHUS
peuensuu. /TIp/

10

VK-4

JI1.1J11.2 J11.3J12.1
J2.2712.3

2.4

Tema 4. "Bnoxnosnenssiit". Pabora B paboueii Terpaau. /Cp/

VK-4

JI1.1J11.2 J11.3J12.1
J12.2712.3

2.5

Koncommpanus momydeHHBIX 3HAHUM B TeMax 3 u 4.

Tecr 2.

Yrenne npodecCHoHATLHO OPUEHTHPOBAHHOMN JTUTEPATYPHI.
IIpesenrtanus. /I1p/

VK-4

JI1.1J11.2 J11.3J12.1
J2.2712.3

2.6

/3auét/

VK-4

JI1.1J11.2 J11.3J12.1
J2.2712.3

Paznen 3. Mosi peajibHOCTb.

3.1

Tema 5. «Hacrosuii mim noanenka?».

Urenue: «CaM03BaHLbD). JIekcuueckue eIMHULIBL: ITIarosl |
HIHOMBI, OTHOCSII[FECS K TOBOpeHHUI0. [ paMMaTnKa:
KocBennas peus. AynupoBaHuue: BBIOOp NPaBUIIBHBIX
BapHAHTOB N3 HECKOIBKUX NPEIOKEHHBIX. ['0BOpeHue:
BOIIPOCHI-OTBETHI B Napax. [TuckMo: paBuia HaMUCaHUs 3cce.
Mp/

12

VK-4

JI1.1J11.2 J11.3J12.1
J2.2712.3

3.2

Tema 5. "Hacrosiumii wim noanenka?"". Pabora B paboueit
tetpaau. /Cp/

YK-4

JI1.1J11.2 J11.3J12.1
J12.2J12.3

3.3

Tema 6. «IlyremecTBus».

Urenue: «OT nodepexsbs 10 nodepexbsay. Jlekcuueckue
©IMHUIIBI: JICKCHKA, OTHOCSIIASACS K ITyTEIIIECTBHUSM; HIHOMBI C
rJarojlaMu «Come» u «go». I'pammaruka: MosaibHbIe
TTIaroIbl. AyJUpOBaHKe: BEIOOP MPABMIIBHBIX BAPHAHTOB U3
HECKOJIbKHX MPEIOKCHHBIX. [ 0OBOpEHHE: BBIPAKEHUE CBOETO
MHEHHS TI0 TTOBOAY 3KCKypcuid. [TnceMo: mpaBmiIa HanmmucaHus
HedopMaIbHOTO eKTpoHHOro nuckMa. /Ilp/

10

YK-4

JI1.1J11.2 J11.3J12.1
JI2.2J12.3

34

Tema 6. "ITyremnectBus". Paborta B paboueii Terpaau. /Cp/

VK-4

JI1.1J11.2 J11.3J12.1
JI2.2J12.3

3.5

Konconupanus nonyueHHbIx 3HaHui B Temax 5 u 6.

Tect 3.

Urenue npodeccnoHaIbHO OPHEHTUPOBAHHOM JINTEPATYPHL.
Ipesenrauus. /TIp/

VK-4

JIT.1J11.2 J11.3J12.1
J2.2712.3

Paznen 4. O01menue.

4.1

Tema 7. «51 momyann cooOIIeHUEY.

Urenue: «COC». Jlekcudeckue eIUHULBI: TIaro «gety;
(pazosble rnaroisl. I'pammaruka: ITaccuBHBII 3a0r.
AynupoBaHue: o00p KpaTkoil HHPOPMALUH K KOKIOMY
MoHouory. ['oBopeHue: 06cyxJeHuE NPEUMYIIECTB U
HenocTaTkoB. [TnceMo: npaBuiia Hanucanust HeopMaIbHOTO
35eKTpoHHOro nucema. /Ilp/

10

VK-4

JI1.1J11.2 J11.3J12.1
JI2.2J12.3

4.2

Tema 7. "5 nomyuun coobuienue". Pabota B paboueii TeTpaim.
/Cp/

VK-4

JI1.1 J11.2 J11.3J12.1
J2.2J12.3




4.3 Tema 8. «Jleno Bkycay. 10 YK-4 JIT.1J11.2 J11.3J12.1
Urenne: «OTandHOE OIIyIIeHne BKycay. Jlekcndeckue J12.2J12.3
€IMHUIIBL: JIEKCUKA, OTHOCSINASCS K €/1e; YCTOWYHBbIC
cioBocoyeTanus. ['paMmatika: BBIOOp MEXIy HACTOSIINUM U
MPOILIEAINM BpeMeHeM. AyIupoBaHue: oa00p KpaTKon
nH(OPMAIMH K KaXXJI0OMY MOHOJIOTY. ["'0BOpeHue:

JUajoruyeckas peyb B pectopane. [TuceMo: npaBuia
HamucaHus goknana. /I1p/
44 Tewma 8. "Jleno Bkyca". Pabota B paboueil Terpanu. /Cp/ 6 YK-4 JI1.1J11.2 J11.3J12.1
J12.2712.3

4.5 KoHconuaamyst moay4eHHbIX 3HaHU B TeMax 7 u 8. 6 YK-4 JIL.1J11.2 J11.3J12.1
Tecr 4. J2.2J12.3
UYrenne npodeccHoHaTbHO OPUEHTHPOBAHHOM JTUTEPATYPHI.

IpesenTanus. /TIp/
4.6 /3auér/ 0 YK-4 JI1.1J11.2 J11.3J12.1
J2.2J12.3
Pa3pen 5. ¥Ym n amonun.

5.1 Tema 9. «Ha myTu x skcTpuMy». 12 YK-4 JIT.1J11.2 J11.3J12.1
Urenne: «HecMotpst HU Ha uTOY. JIeKCHUECKHE eTUHUIIBL: J12.2J12.3
CJIOJKHBIE TIPUJIAraTeNIbHbIC; UHOMBI C YaCTSMH Tela.

I'pamMMmaTtnka: OTHOCHTENBHBIE IPEUIOKEHHS. AyIUPOBaHHUE:
3aKOHYHUTb MPEUIOKEHHS. | OBOpEHHE: ONTMCAHUE KUIIbS
(cxoxects, pasHuua). IluceMo: mpaBuiia HaNMCAHUSA MUChMA.
Mp/

5.2 Tema 9. "Ha mytu k skctpumy". Pabota B paboueii TeTpaau. 4 YK-4 JIT.1J11.2 J11.3J12.1
/Cp/ J12.2712.3

5.3 Tema 10. «Bce B yme». 10 YK-4 JIT.1J11.2 J11.3J12.1
Urenne: «BeIkiTioun cBoi yM U cTaHb TeHHEMY. JIekcuueckue J12.2J12.3
€IMHUIIBL: JIEKCHKA, OTHOCSINASACS K YMCTBEHHOM
JeSATENFHOCTH; BEIPAXKEHHUS CO cII0BOM «Mindy. I'pammaTuka:

CTENEHH CPaBHEHHS NPUIJIaraTeNbHbIX. AyIUpOBaHue: Moa00p
KpaTKoi HHpOpMALUH K KaKIOMY MOHOJIOTY. ['oBOpeHwHe:
cpaBHeHue GoTtorpaduii. [IucemMo: npaBuiia HaTUCAHUS
nuceMma. /Ip/
5.4 Tema 10. "Bee B yme". Pabora B paboueii Terpaau. /Cp/ 4 YK-4 JI1.1J11.2 J11.3J12.1
J12.2712.3

55 Koncommpanms 3nannit, mony4eHHbIx B Temax 9 u 10. 6 VK-4 JI1.1 J11.2 J11.3J12.1
Tect 5. J2.2J12.3
Yrenne npohecCHOHaTEHO OPHEHTUPOBAHHON JTUTEPATYPHI.

IIpesenrtanus. /T1p/
Pa3nea 6. Bynymee.

6.1 Tema 11. «YenoBek 1 MalInHay. 10 YK-4 JIT.1J11.2 J11.3J12.1
Urenue: «IToutn yenoBexy». JIekcuueckue eUHMIIBI: JIEKCHKA, J12.2 J12.3
OTHOCANIASACS K JIEKTpOnpudopam u ux padbore. [ paMmaTuka:

MPUIATOYHBIEC IPEIUIOKEHUS YCIOBHA. AyIUpPOBaHUE: BEIOOD
MPaBUJILHBIX BAPHAHTOB M3 HECKOJIBKUX MPEITIOKCHHBIX:
COCTaBHBIE NpUJIaraTesibHble. [ OBOpeHHe: BRICKAa3bIBAHHE
CBOETO MHEHHUSI C TTOCIIEAYIOIUM OJ00PCHUEM HITH
HecorJlacueM OIMOHeHTa. [IMcbMo: TpaBriia HaIIMCAHUS
XKaJloObl Ha Ka4eCTBO TEXHUYECKOTOo ycTpoiicTsa. /TIp/

6.2 Tema 11. "Uenosek u mamuHa". PaboTa B paboueii Terpaau. 4 YK-4 JIT.1J11.2 J11.3J12.1
/Cp/ J12.2J12.3

6.3 Tema 12. «I3MeHHUTDH CUTYyaLIUION. 10 VK-4 JI1.1 J11.2 J11.3J12.1
UYrenue: «OcyuiecTBiss NpOTECTb». JIekcuueckre eANHULIbL: JI2.2J12.3

JIEKCHKA, OTHOCSIIMECS K OITHCaHUIO JOCTIXCHUH H ycIIexa;
COCTaBHBIC IpHIAraTe/ibHbIC. | paMMaTHKa: Kay3aTHBHBIC
riaroisl «havey, «makey, «lety u  «get». Ayauposanue:
3aKOHYHTH IIpeaiokeHns. ['oBopeHne: onnucanue
¢ororpaduil. Ilucsmo: npaBuna Hanucanus crarsu. /Ilp/




6.4 Tema 12. "M3menuts curyauuto”. Pabora B paboueii Terpanu. 3 6 YK-4 JI1.1J11.2 J11.3J12.1
/Cp/ J12.2712.3

6.5 KoHconuaaius 3HaHu#, nonydeHHbIX B TeMax 11 u 12. 3 6 YK-4 JI1.1 J11.2 J11.3712.1
Tecr 6. JI2.2J12.3
Urenue npodecCHOHAILHO OPUEHTUPOBAHHOM JIUTEPATYPHI.
Ipezenranus. /IIp/

6.6 /Ox3amen/ 3 36 VK-4 JI1.1J11.2 J11.3J12.1

J12.2712.3

4. ®OHJ OHEHOYHBIX CPEJACTB

CtpykTypa u cojepkanue (oHaa OLEHOYHBIX CPEACTB IS MPOBEACHNUS TEKYIISH 1 MPOMEXYTOYHOH aTTeCTAI[MU PECTaBICHHI B
IMpunoxenuu 1 x paboueil mporpaMMe JUCHUILUIUHEL.

5. YYHEBHO-METOANYECKOE 1 THOOPMAINIMOHHOE OBECIIEYEHHUE JUCHUIIINHBI

5.1. OcHoBHasi InTepaTypa

ABTOpBI, COCTaBUTEIH 3arnaBue WznarenscTBO, T Konunu-Bo
JI1.1 | doBuc I1., ®amna T. FCE PesynbraT: paboyas TeTpans (03 0TBETOB) Oxkcdopm: University Press, 12
2008
JI1.2  |Hesuc I1., ®anna T. FCE Pe3ysbTat: KH. IUIsl CTYACHTOB Oxcdopa: University Press, 17
2008
JI1.3 |Ty6unaT.T. AHrmiickuil 361K B MArHCTpaType U acupantype:  |Spociasis: SpocnaBekuit https://biblioclub.ru/inde
y4aeOHoe mocodue rOCyapCTBEHHBIN X-PhP7
1€ JarOrHYeCKuil page=b00k&ld=135306
yausepcurer, 2010 HEOrPaHUYEHHBIH TOCTYI
IUISL 3aPETHCTPUPOBAHHBIX
T0JIb30BaTeNel
5.2. lonoiHUTEIbHASA JIUTEPATypa
ABTOpBI, COCTaBUTEIH 3arnaBue WznarenscTBoO, ron Konuu-Bo
J12.1  |JleBunkuii 1O. A. Teoperuyeckasi FpaMMaTHKa COBPEMEHHOTO Mocksa: lupexr-Menua, https://biblioclub.ru/inde
AHMIMICKOTO s3bIKa: yueOHOe rocoOue 2013 X.php?
page=book&id=210501
HEOrPaHHYEHHBIH TOCTYII
JUTSL 3aPETHCTPUPOBAHHBIX
TI0JIb30BaTeNei
JI2.2  |Cnenosuy, B. C., IToco6ue 1o aHrIMACKOMY aKajgeMudeckoMy nucbMy |Munck: TerpaCucremc, https://www.iprbookshop
Baikesuu, O. Y., Macs,|u rosopennto = Academic Writing and Speaking 2012 .ru/28189.html
I'. K., Cnenosuy, B. C. [Course Pack HEOTpaHWYEHHBII JOCTYT
IUISL 3apETHCTPUPOBAHHBIX
TI0JIb30BaTeNei
2.3 American Journal of Pedagogy and Education , 2013 https://www.iprbookshop

.ru/43387.html
HEOTpaHWYECHHBII JOCTYT
JUTS 3apETHCTPUPOBAHHBIX

TOJIE30BaTeIIeH

5.3 IIpodeccuonanbubie 6a3bl JAHHBIX U HHPOPMaLMOHHbIE CIPABOYHbIE CHCTEMbI

NCC "Koncynsrantllnoc"

UCC "Tapant" http://www.internet.garant.ru/

Cambridge Dictionary https://dictionary.cambridge.org/ru/

l'azera Financial Times https://www.ft.com/

5.4. IlepeyeHb MPOrpaMMHOIo oGecneyeHust

Libre Office




5.5. YueGHO-MeTOAHYeCKHE MaTePHAJIbI ISl CTYJeHTOB C OTPAHHYEHHbIMH BO3MOKHOCTSIMH 310POBbS

Ilpr HEOOXOAUMOCTH IO 3asBICHHIO OOYYArOMIErOCs ¢ OIPAHMYCHHBIMH BO3MOXKHOCTSIMH 3J0POBbsI y4EOHO-METOAMYECKHE MaTepHalIbl
MPEIOCTABISIIOTCS B popMax, afanTHPOBAHHBIX K OTPaHUYCHUSIM 3I0POBbS U BOCTIPUATHS HHGOpManuy. JJist NIl ¢ HAPYIICHUSIMU 3PSHUS: B
¢dopme aynnodaiina; B neyarHoi Gopme yBenrueHHbIM mpudToM. JIJis UL ¢ HApYIICHUSMH CiiyXa: B (popMe DIIEKTPOHHOTO JIOKYMEHTA; B
neyatHo# (opme. JJist M ¢ HAPYIICHUSIMUA OIIOPHO-IBUTATENHHOTO amnmnapara: B GopMe 3JeKTPOHHOTO JJOKYMEHTa; B IEUYaTHOH opMe.

6. MATEPUAJIBHO-TEXHUYECKOE OGECIIEYEHHME JUCITUIIJIMHBI (MOY JIS1)

[Tomemenust A7st NpOBEAEHHUS BCEX BUIOB PaboT, MPEAYCMOTPEHHBIX yUEOHBIM IJIAHOM, YKOMIUIEKTOBaHBI HEOOXOANMOK
CHeNMaIN3UPOBAaHHON yueOHON MeOelbI0 U TEXHUUECKUMHU CPeACTBaMH 00yUYEHUS:

- CTOJIBI, CTYJIbS;

- IEpPCOHANIbHBII KOMIIBbIOTED / HOYTOYK (IIEpEHOCHOIT);

- IPOEKTOP, 3KPaH / UHTEPaKTHBHAS 10CKA.

7. METOAUYECKHUE YKA3ZAHUWSA JJIS1 OBYYAIOIUXCS 11O OCBOEHHUIO JTUCHUIIJIMHBI (MO Y JIST)

MCTOI[I/I'{CCKI/IC YKa3aHHs 110 OCBOCHUIO IUCHUIUIMHBI IIPEACTABIICHBI B HpI/IJ'IO)KCHI/II/I 2K pa6oqel71 InporpaMmMe JUCHUITINHBI.




Ipuioxenne 1

1. Onucanue nokasarejel 1 KpUTepueB OLIEHUBAHUS KOMIIETEHIMH HA Pa3JIMYHbBIX 3TANaX UX
(popmupoBanus, onucaHue MKAJ OLEHUBAHUSA

1.1 Tloka3aTenu U KpUTEpUH OLIEHUBAHUSI KOMIIETEHIIUN!

3VH, cocrasusroiiue
KOMIIETEHITHIO

Tlokazarenu
OLICHVUBAHUA

Kpurepuu onieHuBanus

Cpenctsa
OLICHUBAHWSI

YK-4: Cioco6eH NpuMeHATh COBPEMEHHbIE KOMMYHHKATHBHbIE TEXHOJIOTHH, B TOM YHCJIe HA MHOCTPAHHOM(BIX)
A3bIKe(ax), Ui aKaJeMUYeCKOro U NpoeCcCHOHAIBHOIO B3aUMOJIeHCTBUSA

3HaHue: - crienuuku
KOMMyHI/IKaTHBHOfI OCATCIIBHOCTHU
[e1arora;

ITepeBon ciioB ¢
PYCCKOTO Ha
AHTJINNCKUM U C

TTonHoTa n
COJIEPKATEIBHOCTh OTBETA,
MPaBUJILHOCTH TIEPEBO/IA,

Tectrl 1-6, YcTHBIN
ornpoc (Bompoc 2 B
KaXJIOM pazjene),

- MHOrooOpaswe MOJeNeld  H | aHTJIMICKOTO Ha ynoTpeOIeHus Bompocsi k 3auety (1
TEXHOJIOTUI IelaroruYecKoi | pycckuii, B Tom JEKCUYECKUX €AUHUI] U CeMeCTpP — BOIIPOCHI
KOMMYHHUKAaIUK; 4YHUCJIEe TEPMUHOB IrpaMMaTHYECKUX 1-4; 2 cemectp —

- OCHOBHbBIE KOHIICTIIHH | TPOPECCHOHANBHOTO | KOHCTPYKIHH, COOIOIeHHe | BOIIPOCk 1-4),
OpraHu3aluu MEXJIMYHOCTHOTO | OOLIeHMs, MHTOHAIIMOHHBIX ()OPM B Bomnpocsr k
B3aUMOJIEHCTBUS B | IpaBUIIbHOE COOTBETCTBHE C 337]aHHON | ak3ameHny(l yacTsb -
MH(POPMAIMOHHO-00pa30BaTENBHON | MPOU3HOIICHNE KOMMYHHKATHBHOM tekctol 1-10), (2
cpene YHUBEpCAJbHBIC | CIIOB, YTEHUE TEKCTa | CUTyalnel B paMKax vacth - 1-12).
3aKOHOMEPHOCTH CTPYKTYpPHOH | 1O npodeccnoHaIbHON

OpraHu3ali M CaMOOpraHU3alMy | Npo(ecCUOHANBHOM | TEMATHKM..

TEKCTa TEMaTHKE BCIYX

Ymenue: - pa3pabarbiBaTh | [lepeBoj Beinonuenue VYeTHBII onpoc
KOMMYHHUKATHUBHYIO CTPAaTErui0 | | MyOJUIMCTUYECKOTO [ KOMMYHUMKAaTUBHOM 3a1a4yn | (Bompoc 1 B Kax1oM
TaKTUKY 3¢ exTUBHOrO | TEKCTA MO B [IOJIHOM 00bEME; paznene), Bonpocs! k
Me/1arOrMYecKoro B3auMoJIeicTBUS; | mpodeccuoHanbHOM 3ayery (1 cemectp —

- CaMOCTOSITEIbHO HAaXOAWTh W
o0pabaTtbIBaTh UHpOPMaLHUIO,
HEOOXOIUMYIO JUIsl KaueCTBEHHOTO
BBIMOJIHEHUSI  NPO(ECCHOHAIBHBIX

temartuke n3 3000
3HAKOB

BOTIPOCHI 1-4; 2
CeMeCTpP — BOIPOCHI
1-4), Bonipocs! k
9K3aMEHY -

3amad " JOCTHKEHUS (1 gacTh - TEKCTHI
npodeccroHanbHO 3HAYUMBIX 1-10), (2 vactb -
neneid, B T.4. Ha HMHOCTPAHHOM 1-12).

S3BIKE.

Baanenmue: Pedepupoanue Brinosninenue Hoxuan ¢

- HaBbIKAMH 3¢ (heKTUBHOTO | TEKCTA IO KOMMYHHUKATHBHOM 3a1aun | mpe3eHTtarpeii(1-12),
PEYEBOTO MOBEICHUS B PA3IUYHBIX | MPOGECCHOHATHHOM | B MOJTHOM 00BEME; Bompocsr k 3auety (1
chepax KOMMYHUKAIIMA U Pa3HBIX | TEMATHKE C doneTHyeckKoe CeMeCTpP — BOIPOCHI
PEYEBBIX CUTYyAIUSAX; 3J€MEHTaMU oopmiieHne 1-4; 2 cemectp —

- HaBbIKaMU U3BIICYCHHSI | PACCYKICHUSI. COOTBETCTBYET MpaBWiaM | BOIIPOCH 1-4),
HEOOXoauMON  MHpOpMAIUU U3 A3bIKA; Bomnpocsl k
OpPUTHHATILHOTO TEKCTa Ha KoppekTHoe ynorpebienue | sx3ameny (1 yactsp -
WHOCTPaHHOM SI3BIKE 1o JICKCUYIECCKUX CIIHHII, tekcTol 1-10), (2

npodeccnoHanbHOM MpodIeMaTuKe

ITonumanue
TpaMMaTHYECKUX U
CTHINCTHYECKHX
KOHCTPYKIIHM.
CaMOCTOSTEIIBHOCTD
BBIBOJIOB M CYXKJICHUH C
COOTBETCTBYIOIINM
MPaBUIbLHBIM
HCIIOIb30BAHUEM

vyacth - 1-12).




JICKCUYECKHUX U
rpaMMaTHYECKUX CTPYKTYP
B paMKax
npodeccuoHaTbHON
TEMaTHKU.

1.2 lkanbl OLICHUBAHUSA:

Texkymmii KOHTPOJb YCIIEBAEMOCTH W TPOMEXKYTOYHAs aTTECTallUs OCYHIECTBISIETCS B paMKax
HAKOIUTENIbHOM OamibHO-peiTHHIOBOM cuctemsl B 100-0anipHOi 1mKane:

84-100 6amoB (OlEHKA «OTIIMYHO)

67-83 6amia (OIleHKa «XOPOIIO»)

50-66 6ai1oB (OLIEHKA «YIOBJICTBOPUTEILHOY)

0-49 6annoB (oLeHKA «HEYJOBIECTBOPUTEIHHOY)

50-100 GaoB (3auer)
0-49 6amnoB (He3auer)

2 TunoBbie KOHTPOJIbHBIE 32/JaHUS WM UHbIe MaTepHaJIbl, He0OXOAUMbIE /1JIsl OLEHKU 3HAHUI, YMeHMH,
HABBIKOB U (MJIM) ONbITA [EATEJbHOCTH, XapaKTepPU3yKIMX 3Tanbl (POpMUPOBAHHUSA KOMIIETEHUHMH B
npouecce 0CBOeHHsi 00pPa30BaTeJIbHOMH MPOrPaMMbI

Bomnpocsl k 3a4ery
1 cemecTp
. The uniqueness of a person as a person (YHHKaJIbHOCTb YEJIOBEKA KaK JIMYHOCTH )
. Varieties of natural landscapes (Pa3HOBUAHOCTH IPUPOIAHBIX JTAHAMIADTOB)
. Rules of survival in the wild (IIpaBuia BEKUBaHHS B TUKOUM MPUPOJIC)
. Art in our lives (MckyccTBO B HaIIei KU3HH)

A OWN—

2 cemecTp
. Honesty is the best quality of a person (HectHocTh — sydIiice KauecTBO YeIOBEKA)

. Journeys (ITyremiecTBus)
. Types of communications (Buasl koMMyHHKAIIH#)
. Cuisines of the world (Kyxuu mupa)

A OWN -

HNHcTpyKuus no BHINOJTHEHHUIO:

3aueT npoxoAuT B (popmarte Geceslbl Ha aHTTIUHCKOM SI3bIKE 10 IPONHAEHHBIM TEMaM B TEUEHHUE CEMECTpA.
Kpurepun onenuBanus:

- Ctynenty BeicTaBisiercs «3auer» (100-50 GannoB), ecin KOMMYHUKATUBHBIE 3a/1a4H BBIIIOJIHEHBI TOJIHOCTHIO,
UCIOJIb30BaHHBIN CIIOBapHBIN 3amac, rpaMMaTHYeCKHe CTPYKTYpBI, (OHETHUECKOe 0(POpMIICHHE BbICKa3bIBAHUS
COOTBETCTBYET IIOCTABICHHOM 3a/1a4€;

- CryneHty BbicTaBisiercst «He3aue» (49-0 6aioB), eciu OTBETHI HE CBA3aHbI C BOMPOCAMH, HAIMYUE IPYOBIX
olIMOOK B OTBETE, HETOHUMAaHHE CYIIHOCTH M3JIaraéMOro BOIpPOCca, HEYMEHHE TPUMEHSTh 3HAHUSI Ha IPAKTHKE,
HEYBEPEHHOCTb U HETOYHOCTh OTBETOB Ha JIONIOJHUTENIBHBIE U HABOASAIIUE BOIIPOCHI

Bonpocsl k 3x3ameny
Yacrte 1: Utenne, nepesoa U pepeprupoBaHHue TEKCTA.
Yacrs 2: Beceaa no cieayomumM yCTHBIM TeMaM:
1. The uniqueness of a person as a person (YHUKaJIbHOCTh YEJIOBEKA KaK JIMYHOCTH )
2. Varieties of natural landscapes (Pa3HoBUIHOCTH PUPOAHBIX JaHIIIAPTOB)
3. Rules of survival in the wild (ITpaBuia BbKHBaHUS B TUKOM MPUPOJIE)
4. Art in our lives (MckyccTBO B Haliei Ku3HH)
5. Honesty is the best quality of a person (HectHocTh — syuliiee KauecTBO YEJIOBEKA)
6. Journeys (ITyremuectBusi)
7. Types of communications (Buasl KOMMyHHUKAIHH)
8. Cuisines of the world (Kyxau mupa)
9. Extreme hobbies (OxcTpeManbHbIe yBICUEHUS)
10. Features of thinking (OcoO0eHHOCTH MBIIILIICHNS)




11. Robotization (Po6otu3arus)
12. Protest movements (I[IpotecTHbie ABUXKEHUS)

OO0pa3ubl TEKCTOB /141 IlepeBoia U pedepupoBaHus

1. E-LEARNING IN RUSSIAN HIGHER EDUCATION: CHALLENGES AND RESPONSES

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The modern market of educational services in Russia is going through rapid and radical changes in an attempt to
accommodate the actual needs of the social environment. More and more effi cient methods of teaching are being
introduced and innovative technologies of learning are being developed. In the light of this, information
technologies are most welcome as they have enormous potential and introduce new methods and ways of learning
into the world of education. It is obvious that the internet, being an inalienable part of our everyday life, cannot
but penetrate this area of human activity. Thanks to the World Wide Web, today’s EFL teachers and their students
can access different forms of information, enjoy authentic language through audio and video web resources,
communicate in social networks, and have virtual contacts with the world from almost any part of Russia’s vast
territory. Both education specialists and learners enjoy an incalculable variety of technologies and facilities that
possess obvious pedagogical potential in terms of their progress. How can one select those that are the most
appropriate and relevant? This question has no easy answer, because the entrenchment of e-learning is a
multi-faceted and challenging process. The challenges are predominantly of a practical nature, concerning fi
nancing, scale, forms and search for the most suitable patterns of e-learning development in Russia. Most debates
centre on distance learning, blended learning and mobile learning. Yet some of them are purely theoretical,
caused by changes that have recently taken place in the system of higher education in Russia, necessitating
working out new concepts and strategies. Among the latter is the necessity to conceptualise two key
competencies that would be in demand in a digitally 4 Chapter 1. E-learning in Russian Higher Education...
networked society — the ability to handle information fl ows through language profi ciency and the competency
needed to tap into the potential of numerous telecommunicative facilities and be effi cient in virtual
communication. Both are making their presence felt in focused higher educational values and are considered in
this article. Much is being done through cooperation with the international ICT-LT community. In December,
2012, the British Council organised a four-day workshop in Moscow: “Digital Literacies for ELT”. English
teachers from universities all over the Russian Federation were invited. In March 2014, the fourth E-merging
Forum was held in Moscow — a prestigious event that brought together advanced ICT-LT educators and Russian
EFL teachers keen to learn more about available technologies. Another great contribution has been provided by
social and professional networks (LinkedIn, Professionali.ru), where teachers can compare and exchange notes
about new technologies used for ELT. There are also posts from Russell Stannard, a British educator, who, on the
web-pages of his Teacher Training Newsletters, generously shares his valuable ICT-LT know-how with
educators from all over the world. This is a brief outline of the e-learning challenges that Russian language
education must meet. Let us consider the details of the picture, which would be incomplete without a close-up
analysis of the responses to these challenges.

2. E-learning and Informatisation — What, Why and How?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

Today there are at least two approaches to using internet resources for educational purposes. The fi rst involves
the design and development of educational networks by educational specialists at the administrative level, with
the involvement of students at universities in such learning management systems as Moodle and Blackboard, and
refl ects a tendency towards institutionalisation of e-education. The second concerns intensifying particular
educational courses by incorporating adequate technologies into teaching/learning, but discretely, being an
initiative of some teachers or students aimed at improving/assisting/facilitating acquisition skills or knowledge
without any administrative interference on the part of the educational establishment as a whole. The latter
appeared within Web 1.0, fi rmly secured its position in EFL methodology, and entered the corpora of EFL
terminology as Web-Supported Collaborative Learning (WSCL), Computer-Based Training (CBT) and
Web-Based Training (WBT). Within the framework of Computer-Assisted Language Learning (CALL), the fi rst
approach has traditionally been referred to as e-learning, while the second one entered the discourse of EFL
methodology as Technology Enhanced Learning (TEL). The boundaries between both above-mentioned
approaches are obviously rather circumstantial and, in practice, their use is normally complementary. It has been
explicitly demonstrated in blended learning in language education. A sort of institutionalism can be observed at a
more fundamental level of methods and approaches. While in Russia educators emphasise research into teaching



English as a foreign language, their counterparts in the West, within the framework of the Learner-Centered
Approach, consider learning English to be the focus of research and effort. This is true for e-learning as well: in
Europe and the USA distance educational technologies are more related to informal open learning; in Russia the
dominant trend is to institutionalise distance forms of education. However, more often than not, university
professors opt for technology-enhanced teaching, integrating technologies in their courses and workshops
without any pressure from the top. Sometimes a similar attitude towards e-learning can be observed beyond
Russia’s borders, by those who believe that the question to use or not to use ICT instruments in the classroom
remains at the discretion of the faculty. Some are of the opinion that, in spite of e-learning being around for
approximately twenty years, the place of technology (“technology in and out of the classroom™) should still be
determined by the professor, while the educational establishment rarely demonstrates any support or enthusiasm.
What is more, on-line learning is still far from being popular on some campuses (Kirshner, 2012). Integrating
e-learning in Russia’s language education is predetermined by kompetentnostnyi podkhod, or competency
approach — a nationwide educational concept that emphasises the value of practicalities over purely theoretical
knowledge; it implies readiness to use this knowledge in practice and prioritises knowledge and skills that will be
in demand in the labour market in the near future (Baidenko, 2005; Tatur, 2004; Zeer, Symanyuk, 2005). Within
the framework of this approach and with the undeniable presence of information technologies in all spheres of
life, the government and educational authorities of the Russian Federation initiated a process of informatisation of
national education, and encouraged educational institutions to promote all possible forms of e-learning. The term
e-learning is widely used by researchers writing in English for the international community. In Russia e-learning
is viewed as an educational format that should be institutionalised and carried out with higher educational
establishment oversight. Thus, in the narrative of national academic language education, the term
informatisation is more relevant and inclusive as it covers not only the matter of educational content (what should
be taught electronically), but also considers the reasons why the content should be provided in e-format and
prescribes the procedure of integrating technologies into education. The process of informatisation was a
response to the recognition of the urgent need to introduce innovative ICT-tools and strategies into education, and
has been confi rmed by a number of legal and developmental initiatives. Among the most fundamental are the
Order of the Ministry of Education “On Coordination of Work in the Sphere of Informatisation of Education”
(2001), and the Federal Law on Education of the Russian Federation on Education (2012) (On Coordination of
Work [see 2 lines above]; 2001; Federal Law, 2012). These documents laid the foundation for a set of signifi cant
changes in education in the Russian Federation and started the informatisation process. In 2001, the State Institute
of Information Technologies and Telecommunications “Informika” was commissioned to initiate work on
creating a Federal Centre for Educational Resources, which was implemented in four stages: 1) collecting and
storing all available educational information resources (accumulating relevant content); 2) designing a unifi ed
system of cataloguing and search of educational resources (the system of web-based subject directories); 3)
designing the system of web-support of educational processes (virtual learning environments with integrated
virtual lecture and practicum courses); and 4) designing integrated websupported virtual learning environments in
education (providing access to educational resources securing required learning outcomes and providing support
for authors willing to create an educational resource). Although, in their mission statement, the Centre declares
that they provide educational resources at all levels of education, in fact higher educational resources are
currently underrepresented. There are no resources for EFL classes at university level at all. However, the
institution is involved in a number of informatisation projects for education in Russia with Information and
Telecommunication Technologies in Education (2003), OneStop Access to Educational Resources (2005) being
the largest (Titova, 2011; State Institute of Information Technologies and Telecommunications: Projects).

3. Distance Learning — How Long is the Distance?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO
The early history of ICT-based distance learning in Russia dates back to 1990, when, under the auspices of
Russia’s Academy of Education and under the guidance of Prof. Y. S. Polat, Hertzen Pedgogic University, the
Laboratory of Means and Pedagogic Technologies of Distance Learning (currently The Centre of Distance
Learning) was created. In the 1990s “Telecommunication in Education” (1993), “Computer Telecommunication
to School” (1995) and “Distance Learning” (1998) were published — all edited by Y. S. Polat. In their project “The
Concept of Distance Learning”, the Centre’s researchers consider patterns of organising distance learning,
didactic characteristics and functions of ICT, and pedagogic grounds for distance learning. They distinguish four
main types of distance education: 1) interactive television (two-way TV); 2) computer telecommunication
networks (regional and global) in text fi le exchange mode; 3) computer telecommunication networks with the
use of multimedia — information in interactive mode and with the use of videoconferencing, and 4) a combination
of the fi rst and the second (Polat, Petrov, Aksenov: http://distant.ioso.ru/library/publication/ concepte.htm).



Even though distance learning has existed in Russia for about twenty years, the rate of its development is rather
insignifi cant. According to the experts, distance learning accounts for no more than 15 percent of the educational
market (Statistics, 2012). Information about universities and educational centres that provide distance learning
can be found on the Federal Web-portal “Russian Education” (www.edu.ru). The fl ag ship in the implementation
of the new format of education is Moscow State University of Economics, Statistics and Informatics (MESI) —the
only Russian member of the European project HOME (Higher Education On-line), uniting universities from the
UK, Portugal, the Netherlands, Israel and other countries. This portal demonstrates continuous growth in the
number of higher educational institutions offering degrees in a distance learning format, but it is worth
mentioning that there are no offers to receive bachelor’s or master’s degrees in foreign language education. Only
one institution — the Offi ce of Distance Learning at Moscow Institute of Economics, Moscow Institute of
Psychoanalysis and Institute of World Economy and Informatisation (UNIK) — supplies web-based online
courses, awarding a degree in the fi eld of Translation and Theory of Translation (http://unic.edu.ru/departments/
translation/). But on the whole, the analysis of the distance education market in Russian higher education leads to
the conclusion that most Russian universities continue to prioritise traditional face-to-face education in the
teaching of foreign languages. The reasons for the constrained development of the new learning format were
investigated by the Centre for Distance Education and Information Technology. The survey conducted by this
centre revealed that the main reasons for the slow pace of implementation of distance learning are as follows: —
uncertain academic status of distance learning (84 percent of respondents); — lack of necessary regulatory
framework in the fi eld of distance learning (84 percent of respondents); — lack of qualifi ed specialists in the fi
eld of e-courses development (63 percent of respondents); — lack of awareness in the professional community
about the benefi ts of distance learning (57 percent of respondents); — unwillingness of students to change the
education format (26 percent of respondents) (Lokteva, 2010). Among secondary reasons, copyright issues were
cited, which makes individual contributors reluctant to place their resources on the web for open access; also
there is the reluctance of “old school” teachers to change their methodology, and the lack of trust in the ability of
distance education to train academically qualifi ed and responsible specialists. This distrust of innovations is the
reverse side of universities’ commitment to traditions and typical of these educational institutions’ resistance to
changes, corporate culture and unwillingness to use internet resources as the information in them is derivative and
unreliable (Kopylovskaya, 2014:171). Such reverence for traditions can be ascribed to the force of inertia; on the
other hand, it could be interpreted as a reliable means of protection against hasty changes, which could lead to a
lowering of standards in EFL teaching. In this respect, M. Taylor, a philosopher of religion at Columbia
University, NY, emphasises the dangers which can result from an unsubstantiated drive for innovations, arguing
that honouring the past is a bulwark against barbarian assaults on the present (Taylor, 2010).

Blended Learning and Mobile Learning: What’s New in Our Blender? The search for more reliable formats of
learning, which, on the one hand, would include such advantages of e-learning as convenient time and place for
learning, individual pace of learning with the learning material already selected and, on the other, would help to
avoid the above-mentioned disadvantages of distance education, resulted in the development of blended learning.
Blended learning is often seen as a panacea and something of a compromise by many universities. The format
combines distance learning, face-toface learning and self-study. This educational strategy for foreign language
acquisition is now widely used and well-developed in Russia. The system is effective and allows learners to be
well-settled and supported as they gain experience and acquire necessary skills. This is the reason for
investigating and developing different blended courses (See Chapter 4 for more details on blended learning). In
spite of the fact that blended learning allows for signifi cant economy in funding, there are still areas of concern
for universities that attempt the transition to a blended learning format. The most challenging is the process of
transformation of materials required for studies into an educational information resource and designing means of
transmitting these resources to students with maximum effi ciency. In other words, the information scattered over
different resources should be structured and digitalised. One more problem arises in the process — that of
information density. Here, educators are trying to resolve the problem of correlating the amount of acquisition
information to be presented, given appropriated academic hours, and the memory capacity of individual learners.
The problem of implementing blended learning forms into language education is also a managerial one and
entails fundamental restructuring in the educational establishment. From the viewpoint of pedagogical
innovations, the functions steering the educational establishment to non-stop development come to the forefront.
Transition to blended learning implies ground-breaking changes in personnel, because preparing a blend requires
an army of IT specialists: programmers, web-designers, testers, producers and creative directors. Even the largest
universities seem unready to maintain such a staff (Kadyrova, 2009). Speaking about innovative tendencies in
e-learning, one cannot avoid mentioning mobile learning (m-learning). This term has different meanings for
different communities, but is closely connected with e-learning and distance education. It focuses on learning
with mobile devices: smartphones, iPhones, tablets and iPads. Although m-learning is just starting to gain its



position in Russian higher education, the challenges with this form of e-learning are notable. First of all, teachers
reject the idea of m-learning as they fail to believe that mobile phones can improve the educational process;
moreover, the use of mobile phones is forbidden as they are often used as a crib. Secondly, teachers are often
much less knowledgeable about mobile applications than their students. Teachers also feel insecure with mobile
learning as there is no tested and reliable methodology for teaching with mobile devices, and, by the same token,
the mobile applications corpora is neither classifi ed nor suffi cient to organise m-learning for students of
different educational profi les and levels of profi ciency (Titova, 2012). These fears may at least partly disappear
as the fi rst steps in m-learning methodology in Russia have already been taken: a manual on this new e-learning
format has been offered to EFL teachers in this country (Titova, Avramenko, 2013).

4. Modern technologies in teaching a foreign language.

The last years increasingly raised the issue of using modern technologies in the educational process. It is not
only new technical means, but also a new forms and methods of teaching, new approach to learning. The main
goal that we set for ourselves, using modern technologies in learning a foreign language it ‘s to show how
technology can be effectively used to improve the quality of teaching foreign language students, the formation
and development of their communicative culture, learning the practical mastery of a foreign language

This paper aims to highlight the role of using modern technology in teaching English as a second language. It
discusses different approaches and techniques which can assist English language students to improve their
learning skills by using technology. Among these techniques are online English language learning web sites,
computer assisted language learning programs, presentation software, electronic dictionaries, chatting and email
messaging programs, listening CD-players, and learning video-clips.

A case study has been done to appreciate the response of typical English language classroom students for using
technology in the learning process. Upon this practical study, the paper diagnoses the drawbacks and limitations
of the current conventional English language learning tools, and concludes with certain suggestions and
recommendations.

The introduction of information and communication technology (ICT) to education creates new learning
paradigms. We are dwelling in a world which technology has reduced to a global village and the breakthrough
in technology is underpinning pedagogical submissions. It may become imperative therefore to have a
rethinking on how to ameliorate the constraints of second language users through the applications of modern
technologies. The interactions between new technology and pedagogical submissions have been found to an
extent to be addressing the heterogeneous needs of second language learners and any global discovery which
aims at minimizing learners’ constraints is a welcome development in a rapidly changing world of technology.
This paper therefore is an overview presentation of how modern technologies can be of assistance to both
teachers and students of a second language setting. The rapid growth in ICT experienced by the technologically
advanced nations of the world has helped them to overcome some of the barriers in teaching and learning.
Applications of modern day’s technologies in the field of teaching and learning can make it possible for
teachers, students and others to join communities of people well beyond their immediate environment to
critically review, analyze, contribute, criticize and organize issues logically and contextually having
professionalism and the transformations of the entire society in view. Now, new technologies such as the
reported computer enhancements with new software and networking make it much easier for educators to
conquer space and time, with the motive of ameliorating constraints and academic conflicting issues. We can
now bring learning to virtually any place on earth anytime for the purpose of achieving the desirable learning
outcomes.

In the past, learning and education simply meant face-to-face lectures, reading books or printed handouts,
taking notes and completing assignments generally in the form of answering questions or writing essays. In
short; education, learning and teaching were considered impossible without a teacher, books and chalkboards.
Today, education and training have taken on a whole new meaning. Computers are an essential part of every
classroom and teachers are using DVDs, CD-ROMs and videos to show pupils how things work and operate.
Pupils can interact with the subject matters through the use of such web based tools and CD-ROMs. Moreover,
each pupil can progress at his/her own pace.

Technology allows distance learning: Perhaps the greatest impact of technology in the field of learning is its
ability to help several people learn simultaneously from different locations. Learners are not required to gather
at a predetermined time or place in order to learn and receive instructions and information. All one needs is a
computer connected to a modem (or with a CD drive); these tools can literally deliver a ‘classroom’ in the
homes and offices of people.

Technology allows group Learning: There are naysayers who argue that distance learning of this sort cannot
help pupils receive the support of traditional group-based learning. For proving this theory wrong, technology



has helped provide distance learners with online communities, live chat rooms and bulletin boards. All these
allow pupils to collaborate and communicate even though they are isolated in their own space.

Technology allows individual pacing: Multimedia tools, on-line and CD-ROM based training have helped
eliminate the need for an instructor-based lesson plans. Pupils who grasp concepts faster proceed and move
along, without being held back by ones who need more time and help for learning. Such individual pacing is
beneficial to all.

Technology helps lower training costs and increases productivity: Another benefit of using technology to reach
many pupils in shorter time is lowering training costs. Corporate and academic Institutions can reduce their
costs of delivering lessons to pupils on a per-pupil basis. Moreover, technology produces quantifiable results
and allows pupils to put into practice this information quickly and with better results. Through the use of
technology, pupils can considerably save time and increase their productivity. Both these points justify the
higher costs of advanced technological tools.

Roadblocks in the use of technology in learning: Naturally, for education technology to have a positive impact
on pupils, it should be designed and prepared well. Tools used for disseminating information must be developed
with pupils in mind. There are also factors like lack of computer/technology literacy to be considered. Schools
and businesses must bear in mind that education technology is simply a tool and its success depends largely on
the amount of planning that goes into it. Using education technology can be a right choice as long as all such
factors are considered.

With the development of technology and the boom of digital revolution, foreign language teachers find it
necessary to think about effective new ways to create a better foreign language teaching and learning
environment that is supported by multimedia technologies. As a result, Computer Assisted Language Learning,
or CALL, has become increasingly popular in the foreign language teaching field. Based on the analysis of the
features of CALL, this paper is focused on how multimedia can play an important role in EFL classrooms. The
literature review was conducted on definitions and the development of multimedia. Furthermore, the review of
the literature was conducted on multimedia as a teaching method from both theoretical and pedagogical aspects.
By analyzing the weakness and the strength of CALL, some practical and effective teaching ways, as proposed
by professional educators and qualified teachers, are discussed on how to effectively use multimedia in the
classroom.

5. Development of Multimedia Applied in English Teaching

Multimedia is a recent and popular term in the field of computer usage. Generally speaking, multimedia is the
combination of text, sound, pictures, animation, and video. Typical set-ups include CD-ROM, CD-ROM player,
sound equipment, and special hardware, which allow the display of sophisticated graphics. With the rapid
development of the internet, which has become a powerful medium for it provides a number of services
including “e-mail, the World Wide Web (WWW), newsgroups, voice and video conferencing, file transfer and
exchange and numerous corporate services delivered through specialized programs”. In the context of teaching,
multimedia can be called an integrated media, which consists of various media forms such as text, graphic,
animation, audio, etc. to browse, query, select, link and use information to meet pupils’ requirement. Smith and
Woody defined multimedia as “the use of both visual aids and verbal descriptions to illustrate concepts”.
According to Mudge , Multimedia applied in English teaching may include four stages. The original stage can be
dated back to the 1950s when only a few foreign language institutes started to employ phonograph, broadcast,
movie, tape recorder and other current media in foreign language teaching. During that time, audio and video
were once considered a significant revolution to the teaching of foreign language. Following in the 70s and 80s,
audio and video developed dramatically with the advancement of electronic technology. Electronic taping, slide
projectors, videocassette players, language labs and other electronic devices were included in this era. By the
turn of 90s, multimedia technology was becoming increasing available in foreign language instruction because
of the development of computer technology and the coming of the digital revolution. In the early 2000’s, the
internet became a powerful medium for the delivery of computer-aided learning materials. The internet
provides a worldwide means to get information, lighten the work load, and communicate with each other at any
time and at any place. CALL which is Computer Assisted Language Learning came into play during the later
part of the 20th century. Warschauer divided the history of CALL into three stages: behavioristic CALL,
communicative CALL, and integrative CALL. Behavioristic CALL applied in 1960s and 1970s was based on
the behaviorist learning and featured repetitive language drills. The computer was regarded as a mechanical
tutor to deliver the materials to the pupils. An example of a behaviotistic CALL strategy is PLATO.

PLATO (Programmed Logic for Automatic Teaching Operations), the best-known tutorial system, is a special
hardware consisting of extensive drills, grammatical explanations, and translation tests at various intervals. The
next stage, communicative CALL, appeared in the late 1970s and early 1980s. It focused on the communicative



teaching method and encouraged pupils to generate original utterances through the process of discovery,
expression and development rather than just repeat the prefabricated language. Pupils were supposed to make
use of the computer or the hardware to assist them in language learning. What they actually work with is not the
computer but their classmates or teachers. In this model, the computer is viewed as stimulus or tool. Popular
CALL software developed in this period included word processors, spelling and grammar checkers. Following
this stage is the third stage, integrative CALL which included the development of multimedia computers and
the Internet. This model not only integrates various skills (e.g. listening, writing, speaking and reading) but also
bonds different technologies serving as effective and comprehensive tools for language learning and teaching.
With integrative CALL, teachers were moving away from communicative perspective of teaching to a more
social way, which emphasizes the language use in authentic social environments. Applying this multimedia
networked computer in the language class provides pupils a more effective means to learn English. For
instance, pupils can have rapid access to the background, grammatical or vocabulary explanations,
pronunciation information while the main lesson is in the foreground. Besides, pupils under this model are
usually encouraged to engage in their own language development rather than learn in a passive way. The
history of CALL suggests that multimedia can serve a variety of purposes for language teaching. It can serve as
a tutor to offer language drills or a stimulus to stir pupils to think. With the advent of the advanced technology
and internet, computer usage in language teaching provides an authentic environment for pupils to
communicate with native speakers in an inexpensive means.

Nevertheless, the application of multimedia in English teaching is not as widely used as expected. A reason for
this could be the underdevelopment of technology and immature pedagogy about using multimedia in teaching
foreign languages. For example, multimedia cost is high and not all educational institutions can make use of
this tool. In addition, many teachers are not trained in using multimedia to teach English. According to Gong &
Zhou, some teachers who have been aware of the applicability of multimedia teaching tend to focus on the
flowery and fancy courseware and neglect the teaching aim, teaching object and teaching content, so the whole
English classroom would become a demonstrating hall of computer functions.

6. The trend towards introducing English teaching at primary level.

Chris Pim

The question of when the best time to start learning English is remains a much debated subject. This conundrum
has been the subject of intense scrutiny for many years and continues to vex policy makers all over the world.
Much of the early debate around the early introduction of language learning into schools centred on the critical
period hypothesis (CPH) which, broadly stated, ‘is a causal explanation for the differential success in acquisition
of'a second language by younger and older learners’, (Bialystok and Hakuta, 1999: 162). However, a longitudinal
study in the UK on the teaching of French in both primary and secondary schools conducted by Burstall et al.
(1974) showed that apart from improved pronunciation there appeared to be no significant difference between
attainment for learners who started earlier and those that started later. This meant that, in the state sector in the UK
at least, foreign languages were not taught in the primary sector for many years. The research and the debate have
continued, but no definitive answer has been forthcoming. Kirsch (2008: 4) summarising our current
understanding in this area suggests the following:

m research into the optimum age for language learning is inconclusive

m an early start has a positive impact on children’s attitudes

m the only advantage of an early start is the total amount of time spent actively on learning a language.
However, the growth of globalisation of trade and the predominance of English in the media, particularly on the
internet, have been responsible for driving change in language education policy and there is a global trend
towards introducing English language teaching into the primary sector. Within a politically charged educational
environment, some policy makers have decided that the creation of a well-educated, English speaking workforce
may be one route out of the current global economic downturn. Parents often consider academic excellence in
English to be the number one priority in terms of access to higher education, university accreditation and
economic prosperity for their children. Consequently, in many countries, children now begin their study of
English at primary level.

There are numerous terms to describe the process of learning English. In many English speaking countries it is
often referred to as ‘English as an additional language’ or ‘English language learning’. The distinctive position in
these contexts is for learners to acquire English alongside other subjects. This approach has proved very popular
in the US, Canada, Australia and the UK, where over 25 years of research has informed a political agenda that
promotes inclusion. In other areas, such as the Middle East, the term ‘English as another language’ has been
coined to reflect the notion of children from minority ethnic backgrounds, who already have experience of using
their own home languages and are learning the official language of the country, as well as learning English. In
many other countries around the world, readers are likely to be familiar with the concept of learning ‘English as a



foreign language’, where learning of English takes place in a non-English speaking context. In EFL classrooms
there is a general aspiration for exposing learners to English as a ‘living language’, providing natural
opportunities to practise target language through the use of authentic texts and exposure to real models of spoken
English. In this case, the role of technology can provide a significant addition to the other more conventional tools
(blackboards, textbooks, cassette players) that are found in classrooms around the world. Technologies like the
internet can provide access to large quantities of authentic input material and at the same time can provide
opportunities for practice. Teachers and learners are no longer isolated from the target language or culture and can
‘... participate in the socially mediated practices of [the target language] community.” (Kirsch, 2008: 46). Even if
learners do not have direct access to the internet in their classrooms, or at home, teachers often do have and can
provide additional resources to supplement the material offered via conventional means.

7. What is the most appropriate approach for teaching young learners?

Chris Pim

There is no right answer to this question, as it will depend on many factors: the age of the children, class size, the
competency of the teacher, availability of resources, the school context and the framework constructed by bodies
that create the educational landscape for the locality. Should oral development precede reading and writing?
There is a school of thought that suggests children learn best by hearing language being effectively modelled by
skilled teachers, and having natural opportunities to use language in productive activities, before embarking on
robust learning of literacy. However, the relative success of this type of approach may lie in the oral competency
of the teacher and easy access to appropriate resources. In some contexts it may make more sense to expose
children early to reading, learning phonics and the explicit teaching of grammar. Clearly, it makes little sense to
be teaching reading and writing in a second language beyond what has been achieved in a first language, although
it may be possible for the two languages to develop at similar rates. However, older learners may have knowledge
of literacy to transfer over from a stronger first language. In many contexts, schools are measured by how many
children pass academic exams, which may necessitate and encourage a ‘teaching to the test’ mentality amongst
teachers. However, this could mean that the more important aspects of learning are neglected. The significance of
oral competency When learners of English are immersed in the target language, for example children studying in
English medium schools or where the dominant language of the locality is English, as in the UK, the development
of oral competency naturally tends to precede a more specific focus on reading and writing. However, when we
are talking about foreign language learning the decision is more complex. Dividing up language for child foreign
language learning (Cameron, 2001: 19) Learning a foreign language Learning the written language Learning oral
skills Discourse Vocabulary Grammar Conversation Extended talk Cameron separates learning the written
language, not necessarily because she sees this as coming later in a child’s development, but because the written
language needs to be explicitly taught by the teacher; the process needs planning and the teacher needs to
understand what is involved in doing this. However, this does not mean that written language is divorced from
spoken language, but for the young language learner, language is presented, practised and learned through
speaking and listening. As the result of activities that take place in the class, children learn the meaning of words
and grammar ‘emerge[s] from the space between words and discourse’ (Cameron, 2001: 18) and supports the
development of meaning.

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models via
recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as
acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as
confident with their own language skills. Technology also affords children the opportunity to record themselves
for playback at a later time. Learners report that the ability to listen and play back recordings helps identification
of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement. Young children can use
Flip, or other video cameras to record their mouth movements to develop phonetic accuracy; recordings can
subsequently be compared with standard models sourced from the internet. Learning resources, such as songs and
poems, can be downloaded from the internet and practised as a whole class via an interactive whiteboard prior to
a live performance that can be filmed for posterity. Taking a karaoke-style approach, children are able to digitally
Emerging technologies, emerging minds | 23 visualise rhymes and songs through freeze-frame photography,
artwork and textbased legends that can be synchronised to the words.

8. E-tools that facilitate language practice.

Chris Pim

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models via



recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as
acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as
confident with their own language skills. Technology also affords children the opportunity to record themselves
for playback at a later time. Learners report that the ability to listen and play back recordings helps identification
of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement. Young children can use
Flip, or other video cameras to record their mouth movements to develop phonetic accuracy; recordings can
subsequently be compared with standard models sourced from the internet. Learning resources, such as songs and
poems, can be downloaded from the internet and practised as a whole class via an interactive whiteboard prior to
a live performance that can be filmed for posterity. Taking a karaoke-style approach, children are able to digitally
Emerging technologies, emerging minds | 23 visualise rhymes and songs through freeze-frame photography,
artwork and textbased legends that can be synchronised to the words.

What we have said so far in our discussion of the needs of young language learners suggests that they need to be
offered opportunities to practise target language in as many ways as possible. What is missing for them in many
EFL contexts is access to other language users with whom they can practise. Technology has the potential to
overcome this limitation and provide learners with the opportunity to communicate with others, often native
speakers of the language they are learning, or other learners studying the same language, but who don’t share the
same home language, so they are forced to make use of English to communicate. Synchronous solutions like
video-conferencing (Phillips, 2010) and face-to-face interaction through online virtual worlds (Hew and Cheung,
2010; Zheng et al., 2009) are becoming increasingly popular as vehicles to promote language learning. Video
conferencing is being used to bring learners together over distance so that they can communicate in a common
language and share cultural experiences. Virtual worlds like Second Life, Active Worlds and Open Sim afford
learners the possibility of ‘living” within a 3D space, collaboratively developing content and interacting with
peers through virtual experiences: debates, role play, exhibitions, performances and the like. Asynchronous tools
like email, blogging and the collaborative development of wikis (Terrell, 2011; Wang and Vésquez, 2012; Woo et
al., 2011) also have a significant role to play in facilitating the co-creation of content, where learners interact with
peers by composing, editing and exchanging texts. These technologies offer learners the opportunity to engage in
activities that produce comprehensible output and where meaning has to be negotiated. It has been argued for
some time that in order for learners to develop competent language skills they need to engage in 24 | Emerging
technologies, emerging minds Emerging technologies, emerging minds | 25 comprehensible output (Swain,
1985). It had been argued by Krashen (1981) that input would be enough, but Swain and colleagues, based on the
work that they have done with Canadian bilingual learners, showed that without engagement with language and
feedback, learners do not develop productive skills. Over the years since this original research, a considerable
range of studies have explored this area. Technology allows learners who would not normally have as many
opportunities to use the language they are learning in productive ways to communicate with other speakers of the
target language. Case studies from a range of countries have been chosen to illustrate how different technologies
can be used to increase learners’ access and participation as well as supporting their development of oral
competency, reading and writing. In this first case study we see how Web 2.0 tools and virtual worlds can
facilitate natural opportunities for language development between peers who are separated by large distances.

9. Case Study 1.1: Travelling through arts.

Chris Pim

Case studies from a range of countries have been chosen to illustrate how different technologies can be used to
increase learners’ access and participation as well as supporting their development of oral competency, reading
and writing. In this first case study we see how Web 2.0 tools and virtual worlds can facilitate natural
opportunities for language development between peers who are separated by large distances.

At the Faculty of Education, Universitat Autonoma de Barcelona, researchers Melinda Dooly and Dolors Masats
have been working with trainee teachers to investigate how computer mediated communication (CMC) can
facilitate English language learning between children based in two different countries. The research has been
triangulated through a close partnership with an internship school (CEIP Sant Jordi) and the specialist teacher,
Maria Mont. Randall Sadler, of the University of Illinois Urbana Champaign (USA), collaborated in the materials
development. The project is financed by the Spanish Ministry of Science and Innovation (EDU2012 17859;
http://pagines.uab.cat/pads/en). In the first year of the project, six-year old Catalan speakers were linked with
peers in a Canadian school in order to work collaboratively on a cross-curricular project, integrating art, social
science and language learning. Children in each school worked independently to research the life of a local artist
by visiting galleries and examining the artist’s work at first hand. This variously supported aspects of the
curriculum: physical geography, transport, historical events and artistic style. Each school was subsequently able
to share their findings asynchronously via blogs and wikis as well as through the more immediate ‘face-to-face’



context of a virtual world. An ingenious method was chosen to bring children together in order to discuss the
work of both local artists, as well as share each school’s independent research. A virtual exhibition of artwork was
created on a secure island in a virtual world called Second Life. Using a non-threatening ‘Snoopy’ avatar
controlled by the teacher, the children were encouraged to use simple English commands to direct their virtual
guide around the gallery, to inspect the exhibits and answer their questions. This proved to be an extremely
successful way of teaching English, particularly instructional and descriptive language. Emerging technologies,
emerging minds | 25 In order to bind the learning together in a suitable finished format, both schools worked
together to produce an e-book based on an imaginary meeting between the two artists from each country. This
e-book and other details about the project were showcased via a Glogster exhibit entitled ‘Travelling Through
Art’. http://teachertefl.edu.glogster.com/travellingthruart/ This type of work shows how ‘blended learning’ can
be particularly successful as it enables flexible working, where children can pursue projects through more
traditional approaches that can subsequently be shared more widely with peers via communicative e-tools.
Exploring common themes provides a natural context in which to develop target language through the sharing
and co-creation of content. This case study also illustrates the benefits of children acting as digital collaborators.
They need to pay particular attention to the function and form of their oral and written contributions as well as
ensuring that it is fit for purpose. Working with peers, particularly those from another cultural background,
requires children to carefully consider the sophistication of their contributions as well as the socio-cultural nature
of the content, in order to ensure that they, along with the recipients, get the most from the experience.

10. Developing reading and writing.

The interdependence of reading and writing cannot be over-emphasised; ‘reading makes the writer’ (Corbett,
2008: 1). This is a simple notion, yet the teaching of reading, in the worst cases, can lead to children who are able
to decode, but are unable to comprehend or appreciate the full purpose of a piece of text. Whilst this would be an
anathema for teachers of a first language, all too often this can be the case for children learning English as a
foreign language. This might happen when reading is forced too early and becomes a purely mechanistic process,
or if there are few engaging texts to interact with and where there is a lack of exposure to authentic oral models.
Reading can be severely compromised by limited access to appropriate texts and the internet itself offers texts
that are often too sophisticated for many learners of English. However, there are places on the web where more
accessible English can be found, for example, Simple English Wikipedia (http://simple.wikipedia.org/) that
supports texts with a high content level, but reduced literacy demand. Nowadays, digital literacy is particularly
significant, as children are bombarded daily by an array of digital texts, and it is particularly important that they
learn to understand the nuance of media-types that surround them in the physical world as well as on the internet.
Wordle (www.wordle.net) is a good example of a web-based tool that can help cement the interface between
reading, writing and the significance of visual literacy in a 21st century world. The tool produces word clusters
based on the frequency of words occurring in a sample of writing. Practitioners can use Wordle to help older
children compare texts from different genres and ages, analyse the formality in writing or simply focus on key
vocabulary from a particular topic. Children producing their own Wordles can also play around with shape,
colour and styling in order to consider the impact of their work on different audiences. Digital texts and electronic
books (e-books), particularly when accessed on cool, portable technologies, can inspire children to read. Many
offer effective oral modelling via text-to-speech synthesis and access to other tools like electronic dictionaries.
Specialised software can record, measure and track progress in reading, and interactive fiction (IF) promotes
active reading by enabling learners to affect outcomes in stories, maximising engagement in the storytelling
process. Children are also motivated by their own personal writing and there are many tools available to support
writing and allow them to author for different audiences — multi-modal digital narratives like cartoons,
storyboards, presentations, blogs, websites and extended prose.

Books are a natural starting point for language learning at whatever age the process starts, particularly where the
written form can be linked to an oral equivalent. Oral versions of a text can increase access for those whose
current reading proficiency lags behind their ability to read. Moreover, well-produced talking books bring texts
alive through the quality of voice characterisation, intonation and expression and in many cases can be one of the
few ways of modelling authentic oral language to an English language learner. Many professionally produced
reading schemes offer audio CDs or online oral versions of the texts. Some companies, like Mantra Lingua
(http://uk.mantralingua. com/), produce pointing devices that can play audio by scanning texts or interfacing with
microdots printed onto paper. Digital texts can also be imported into e-book readers that can render text orally
through text-to-speech synthesis. Using software screen-readers and standalone text-to-speech applications can
also be an option.

Kuaroun NMPpaBUJIbHBIX OTBE€TOB

[Tpu BeImoHEHNH pedeprupoBaHUs HEOOXOIMMO UCTIONB30BAThH CIEAYIOIINE KIIHIIE:



1. HazBanue cTaTbu, aBTOP, CTUIb.
The article I'm going to give a review of is taken from... Crarbs, KOTOpPYIO s ceifuac Xouy MpoaHaTU3UPOBAThH
u3...
The headline of the article is— 3aronoBox craTbu. ..
2. Tema. Jloruyeckue 4yacru.

The topic of the article is...- Tema craTbu

The key issue of the article is... —KimroueBsIM BOIIPOCOM B CTAaThe SIBIISIETCS

The article under discussion is devoted to the problem... —CTaTbl0, KOTOPYIO MBI 00CYK/1a€M, TIOCBSIIIICHA
npobieme. ..

3. Kparkoe conep:xanmue.

The author starts by telling the reader that —ABTop HaunHaeT, paccKa3bpiBas YUTATEIIIO, YTO
At the beginning of the story the author ...—B nauane ucropuu aBTOp
...describes — omnuceIBaeT
...depicts —u300paxaer

4. OTHOLIEHHE ABTOPA K OT/eJbHBIM MOMEHTAM.
The author outlines...—ABTOp onuceIBaeT
The article contains the following facts..../ describes in details...—CTaTbs comepkuT caeayromme GakTsi .... /
110/IpOOHO OIHUCHIBAET

Let me give an example...—Il0o3B0oabTE MHE IPUBECTH IPUMED ...
5. BoiBOA aBTOpA.
In conclusion the author says / makes it clear that.../ gives a warning that...—B 3akmtoueHue aBTop roBopur /
HPOSICHSET, YTO ... / IaeT IpeAyNpekaAeHHE, uTo ...
At the end of the story the author sums it all up by saying ...—B koHI1ie paccka3a aBTOp HOJBOAUT UTOT BCETO

3TOTO, TOBOPA ...
6. Bam BLIBOS.
Taking into consideration the fact that—ITpuarmas Bo BHEMaHKE TOT (HaKT, 4TO
The message of the article is that /The main idea of the article is—OcHoBHas uzes craTbu (MOCIaHUE aBTOPA)

I have found the article dull /important / interesting /of great value —$ HaxoXy cTaThi0 CKyd4yHOH /
BaKHOW/MHTEPECHOMN/ UMEIOIIYIO 0OJIbIIOE 3HaUeHHE (IIEHHOCTD)

Kpurtepun onenuBanus:

. orieHKa «OoTAu4dHO» (84-100 OayioB) BHICTABISETCS, €CIM JIaHBI TIOJHBIE OTBETHI HAa BCE BOIPOCHI,
UCMOJb30BAaHHBIA  CJIOBapHBIA  3amac, TrpaMMaTHYecKHe CTPYKTYypsl U (oHeTHuecKkoe odopMiIeHUEe
COOTBETCTBYIOT ITOCTABJICHHOM 3a/1a4e; ecii TIepeBOl U peeprupoBaHHe C/eNIaHbl MMOJTHOCTHIO C COONIOIEHUEM
CTUJISl BbICKa3bIBaHUs, 0€3 HApYIIEHUs SA3BIKOBBIX HOPM; JONYCKAeTcs OJHAa CyMMapHas olIHMOKa, Kpome
MCKa)KEHUS CMBICTIA.

o OllIeHKa «xopoio» (67-83 Oamna) BbICTABISETCS, €CIM JIaHBl HEMOJHbIE OTBETa Ha BCE BOIPOCHI,
MCIOJIb30BaHHBIN CIOBapHBIN 3arac, rpaMMaTHYECKUE CTPYKTYpHI, (POHETHUYECKOe 0(OPMIIEHUE BHICKA3bIBAaHHS
COOTBETCTBYET TIOCTABJIICHHOW 3ajjaue, HEOOJbIINE HAPYIICHUS WCIIOIB30BAHUS CPEICTB JIOTHUECKOW CBSI3H;
€CIIi NepeBol U pedepupoBaHUe CAeTaHbl OJHOCTHIO ¢ COOTIOIEHUEM CTUJISI BHICKA3bIBaHUs, 0€3 HApYIICHHS
SI3BIKOBBIX HOpM. JlOITyCKaroTCs /IBE MOJIHbIE CyMMapHbIe OIIMOKH, B T.4. HE 00Jiee OJTHOTO UCKaKEHUS CMBICTIA.
. OLIEHKA «YAOBJIETBOPUTENIBHO» (50-66 GanoB ) BBHICTABISAETCS, €CIIM JIaHbl HEMOJHBIE OTBETHI HA J[BA
BOIIPOCA, HCIIOJIb30BAaH OTPaHMYEHHBIM CIIOBAapHBIA 3amac, rpaMMaTHyecKue CTPYKTYphl U (OHETUYECKOE
oopmieHrne BBICKa3bIBAHUS MMEIOT HEOONbIINE HAPYIICHUS; €CIM TepeBoJ U peepupoBaHHE CIeNaHbI
aJIeKBAaTHO; JIOMTyCKAIOTCS 3 TIOJTHBIE CYMMAapHBIE OIIHOKH.

. OLIEHKA «HEYAOBIEeTBOPUTENBbHOY (0-49 GanoB) BBICTaBISETCS, €CIIM OTBETHI HE CBSI3aHbI C BOIIPOCAMH,
HaJIn4yue I‘p}I6BIX OIIIMOOK B OTBECTC, HCIOHMMAHUC CYIMHOCTHU H3JIara€éMoro BOIIpOCa, HCYMCHUC MPUMCHATH
3HaHUS Ha MPAKTUKE, HEYBEPEHHOCTh U HETOUHOCTh OTBETOB Ha JOMOJHUTEIbHBIE U HABOSAIIME BOIIPOCHI, €CIIH
nepeBoag W pedepupoBaHHE TEKCTa HE COOTBETCTBYET TPEOOBAHUSM, YCTAaHOBJICHHBIX JUISI OIICHKHU
«yJIOBJIETBOPUTEIHHO.

TecThl
TEST 1

1.Complete sentences a—f using the nouns below.



hand part row  sense track word
a. It’s better to take......... in activities than just watch them.
b. ’'m not finding it easy to make......... of all these numbers.
c. There’s a lot to do, so could you lend me a........... ?
d. Kate and Jack have had a big............ and aren’t speaking to each other.
e. | was working so hard that | completely lost............. of the time.
f I’m sure Micky will help because he gave me his ................ .
2.Choose the correct form of the verbs in italics to complete the text.
I’ve decided I am(1) getting/going to get a new MP3 player on an Internet auction site. If I (2) buy/’ll buy it in the
shops it (3)costs/’ll cost me a lot more, so as soon as | (4)find/’ll find one online that | like, | (5) start/’ll start
watching it. | (6) don 't/won 't bid any money, though, until the auction (7) is/will be nearly finished. | (8)am/ Il
be very disappointed if I don’t win it!
3. Replace the words in italics in a—e with one of these words and the correct preposition.
worried  risk reason full hooked
a. My brother seems addicted to computer games.
b. In spring, these fields are covered with wild flowers.
c. Caroline is never frightened of walking home alone.
d. Some species of animal are in danger of disappearing.
e. We’re not sure what the cause of the illness is.
4 Match the groups of people with sentences a—f.
cast team staff audience crowd crew
a. “We only lost the match because our best player was injured.’
b. ‘When the band come on the stage we all cheered.’
c. ‘We only get 20 days holiday a year in this company.’
d. ‘Our ship is often away at sea for three months at a time.’
. “‘Hundreds of us waited outside the store for the sales to begin.’
f. ‘All of us enjoyed performing the last play at that theatre.’
5. For a—e choose the correct alternative in italics.
a. After spending all summer in Morocco, Zak had very tanned/hazel skin.
b. My cousin Jamie has very dark/fair eyes.
c. Who is that actor with very slim/thin eyebrows?
d. The police are looking for a tall man with a curly/hooked nose.
e. In the magazine pictures, the model has quite broad/full lips.
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TEST 2
1. For 1-10 choose the correct verb in italics.
One of the funniest stories | (1) 've heard/heard recently was about a thief who (2) broke into/has broken into an
office block last year. He (3) wanted/was wanting to steal an expensive new computer that the company (4)
bought/had bought, so one night he (5) forced/was forcing open a window and got in. The computer was quite
heavy, and as he (6) has been lifting/was lifting it through the window he (7) dropped/was dropping his mobile
phone. An hour later, the police arrived and discovered the phone, but soon realised the thief (8) stole/had stolen
that, too. Then they had a piece of luck, when a text message came through saying ‘Hurry up! 1 (9) *ve waited/ 've
been waiting at the train station for over an hour!”. When the thief eventually (10) has arrived/arrived, he was
arrested.
2. Choose the correct form of the verb, a, b or ¢ to complete each sentence.
1. When | got home, my parents...... a new comedy show on TV.
a. watched b. were watching c. have been watching
2. How long......... out with Richard?
a. have you gone b. are you going c. have you been going
3. Nobody laughed because they......... that joke many times before.
a. heard b. had heard c. had been hearing
4. 1think 1 ......... lots of mistakes in the exam.
a. made b. ’ve made c. ’d made
5. By the time Katy arrived, I....... outside the cinema for half an hour.
a. stood b. ’d stood c. ’d been standing



3. Complete sentences a—j with a/an, the or no article.

a My father is in business and my mother is .... doctor.

b. ... French are famous for their wonderful food.

C. Patrick and Ryan are brothers..... Ryan is taller one.

d. Some people like rock but I prefer..... folk music.

e One day | want to travel through ..... Africa.

f Louise learnt to play...... guitar when she was ten.

g Russia is the biggest country on ..... earth.

h The most important thing to me is ..... friendship.

i At..... Christmas we see all our relatives.

i After all that hard work | need to have...... rest.

4. Find and correct five mistakes with articles in the text below.

My family and | have decided that this summer we’re not going abroad for our holidays.

Instead, we are going to spend all of the August in north of England in a small village by sea.

We have rented small house in the Lake District, which people say is most beautiful part of the country. Only
problem, I think, is a weather. Because of the mountains, and the winds that come from Atlantic Ocean, there can
be a lot of the rain. I just hope we don’t end up spending most of our time at the home.

TEST 3

1. Complete sentences a-h using these words with suitable prefixes.
active aware honest sympathetic grateful likely legal accurate
a. Mark can be very ...... sometimes. He didn’t thank me for his present.
b. In many countries, it’s now ....... to smoke in public places.
. I think your calculations are.......... . I make the total 250, not 245.
d. Ididn’t see the red flag on the beach, so [ was........ that swimming was dangerous.
Cltwas........... of Pamela to take those things from the shop without paying.

Grant was a bully, so people were......... when he got into trouble.
. If my MP3 player is......... for more than a few minutes, it switches itself off.
. They might bring down the prices of those computers next year, but I think it’s...........
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2. Complete sentences a—f with suitable prepositions.
. People sometimes complain........ losing money when shopping on the Internet.
. Whenever you buy something, you should insist........ getting a receipt.
. | object......... receiving emails from people I don’t know.
. An actor has confessed......... pretending to be the Prime Minister.
. Sophie begged.......... her parents some cash to buy a new mobile phone.
f. Sammy is always boasting....... how he wason TV once.
3. Complete the idioms in a—f using these words.
dream  show bad  scratch easily mind
a. After our passports were stolen, our holiday went from to worse.
b. After a year in Rome | spoke fluent Italian, which just goes to that the British can learn languages!
c. Jackie is rather shy, so talking in public doesn’t come to her.
d. I knew I was going to be late and I needed a good excuse, but none came to
e. The village we stayed in was lovely, but I’'m afraid the hotel didn’t come up to
f. Sailing across the Caribbean with somebody | loved wasa come true.
4. Match sentence halves a—f with 1-6.
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a. At first the bus looked as though 1. the train left at 6.30 or 9.30.

b. We turned the heating off, in order that 2. the return trip took hours.

c. Our room had a jacuzzi, as well as 3. it was so close to the airport.

d. The hotel was rather noisy, since 4. it was full, but we found a seat.

e. Travelling there was easy, whereas 5. the room didn’t get too hot.
TEST 4

1. Rewrite sentences a—j in the passive.
a. Somebody has sent me another message.



b. They may have made a mistake.

c. They’ve told him not to do that again.

d. You can usually see something on the screen.

e. They shouldn’t allow things like that.

f. Somebody must have seen the accident.

g. They can’t have sold the tickets already.

h. Everyone thinks the computer was stolen.

I. My pen friend sent me an online birthday card.

J. That shop sold me a damaged CD.

2. For 1-10 replace the formal verbs in italics with phrasal verbs.

Hi Sam, As you know, I’'m hoping to (1) depart on a trip round the world next week, but there’s a problem. Last
month | (2) submitted applications for visas to go to several countries, but one of them has been (3) rejected. I’'m
sure I (4) completed the form properly, and I thought it had just been (5) delayed for a while, but now I’ve (6)
discovered I can’t go there at all, because I (7) omitted some important information. If I enter without a visa, they
might even (8) imprison me. Anyway, I’ve (9) calculated that if I go by a different route, it’ll (10) accelerate my
journey by about two days!

I hope all’s well,

Chris

3. For a—g choose the word, a, b or c, that best completes each sentence.

1. Children love ice-cream because it’s so .............. and cold.

a. bitter b. chewy c. sweet

2. Boiled rice on its own is a very ............. meal.

a. rich b. plain c. crunchy

3. My curry was so ............. that I drank four glasses of water.

a. spicy b. mild c. tasteless

4. | enjoyed the fried chicken. It made a very ............. meal.

a. tasty b. stodgy c. greasy

5. His steak was so ............. that he needed a sharp knife to cut it.

a. tender b. chewy c. rich

6. The coffee was rather............. so | put more sugar in.

a. sweet b. spicy c. bitter

7. Green olives can be quite ............. , but I generally like their flavour.

a. fatty b. bitter c. crunchy

8. I hate it when I can hear people eating .............. snacks in the cinema.

a. fatty b. crunchy c. stodgy

9. The vegetables were ................ because they had been cooked for a long time.

a. tender b. chewy c. crunchy

10. Wehada............ meal of bread and rice.

a. tasty b. plain c. greasy

TESTS5
1. Complete the compound adjectives in a—h using these words.
headed minded disciplined centered hearted

a. Mr Taylor is extremely self- .............. He only ever thinks of himself.

b. Our grandmother isawarm- ............. person and we’re all very fond of her.

c. Vicky has become so big- ............. since her band made that CD.

d. You have to be broad- ............. when you’re meeting so many different kinds of people.
e. Alan was broken- ............. when somebody stole his new bicycle.

f. My uncle is really absent- ............. and sometimes forgets where he put things.

g. Successful business people are usually quite hard- ..............

h. You need to have good ideas and be very self- ............. to write a book.

2. For a—h complete the dialogues with these parts of the body.
eye leg foot brains arm tongue hand face
a. Q: Do you know that man’s name?
A: Wait — I’m trying to remember. It’s on the tip of my .............
b. Q: It was really funny when the boss made that mistake!



A: Yes, it was. I couldn’t keep a straight ..............

C. Q: I’m doing my history homework. Can you help me with some dates?
A: Yes, you can pick my ............. if you like.
d. Q: Are you coming out with us for the evening?

A: Well I shouldn’t, but if you twist my I suppose I will.
e. Q: Can you help me bring in the shopping?

A:Yes,'ll giveyoua............. in a moment.

f. Q: I need to have a quick shower, but the food is nearly cooked.
A: Don’t worry, I’ll keep an ............. on it for you.

g. Q: I thought you said you were going to have all your hair cut off?
A: Not really — I was just pulling your ..............

h. Q: You mean you didn’t want me to tell Pam you like her boyfriend?
A: No, I didn’t. You’ve certainly put your ............. in it there.

3. Complete each sentence a—f using one of these words plus a suffix.

able achieve astonish discuss important inform popular punctual
a.Wehada............ with our teacher about what we learned on our school trip.
b. Everyone understands the ............ of getting a good education.

c. I’d like some ............ about trains to London, please.

d. Possibly her greatest ............ was winning the Olympic gold medal.

e. Mark hasalotof ............ in all subjects, but he doesn’t work hard enough.

f. Zoe was late for school again today. She must improve her .............

TEST 6
1. Match sentence halves a—e with 1-5.
a. The TV judges awarded 1. the competition, I never thought I’d win.
b. It was difficult to hold 2. a breakthrough in treating malaria.
c. When | decided to enter 3. a conversation in such a noisy place.
d. After he had passed 4. Carla and Matt the prize for best dancers.
e. Scientists have made 5. his driving test, Jason bought a car.
2. Complete each of sentences a—j with a suitable preposition.
a. Our new apartment is quite similar .............. yours.
b. I’ve checked your computer and there’s nothing wrong .............. it.
c. Thereisaban.............. using electrical equipment while the plane takes off.
d. I’'m afraid this battery isn’t compatible .............. your phone.
e. There's no demand .............. video cassettes nowadays.
f. My sister has applied .............. a place at university.
g. It’s easy to spend too much money .............. new clothes.
h. Nowadays I rely .............. email to keep in touch with other people.
1. The driver of the red car was responsible .............. causing the accident.
J- Everyone in the class has made a contribution .............. our magazine.
3. Use the words below to complete the compound adjectives in a—j.
English eye heart labour meat money mouth record thirst time

a. lthinkthe most-............ quenching drink is freshly made orange juice.

b. Joe’sgotareally-............ catching new bike. Everyone turns to look at it.

c.  This year’s winner crossed the line in a(n) ............ -breaking time of 9.6 seconds.
d.  The travel company are looking for a(n) ............ - speaking tourist guide.

e. One............ -saving suggestion is to walk instead of paying to travel by bus.

f. Catsare............ -eating animals that often catch mice and birds.

g.  The game’s nearly over and the winning team are using ............ -wasting tactics.
h. Irecentlysawa............ -warming film about a child and his pet rabbit.

i.  Housework is much less tiring when you use ............ -saving equipment.

j. Therewasa............ -watering smell from the kitchen as our food cooked.

4. Match sentence halves a—e with 1-5.

a. Because of the scandal, he became 1. this matter to the attention of the police.
b. He’s now so rich that he’s earned 2. awareness of the risks of sunbathing.

c. She’s started a campaign to raise 3. a dislike for people who harm wildlife.



d. Many environmentalists have 4. the target of attacks in the media.
e. It’s illegal, so we should bring 5. himself the nickname ‘Billion Boy’.

HNHcTpyKkuus no BbINOJTHEHHIO

B npornecce TecTupoBaHus CTYIEHT AOKEH OTBETUTH Ha BCE BOMPOCKHL. BpeMst BBINOTHEHUS TECTa COCTABIISIET
80 MmuHyT. MakcuMaIibHOE KOJMYECTBO 0aIOB, KOTOPOE CTYJICHT MOXKeT HaOpath 3a 1 Tect— 30 6amnos. O0miee
KOJIMYECTBO OaiuioB 3a cemectp — 60.

Kpurtepun ouennBanus:
3a KaX bl TECT CTYICHT MOXET MOJYYUTh MaKCUMaabHO 30 OayToB. 3a KaXkKIbIi IPABUIIBHBIA OTBET CTYICHT
nojry4yaet 6ajul, KOJIMYecTBO BONpocoB B Tecte - 30.

YcrHblii onpoc

1 cemecTp
1 paznen
1. Lexical units on topics: description of a person; working with a dictionary; description of natural landscapes;
collective nouns; "strong" adjectives; phrasal verbs with "put”; vocabulary related to the film industry; phrasal
verbs with "take".
2. Future tense; verb structures; group of past tenses; group of tenses Simple and Continuous.
2 paszzaea
1. Lexical units on topics: "strong™ adjectives; phrasal verbs with "put”; vocabulary related to the film industry;
phrasal verbs with "take".
2. A group of past tenses; a group of Simple and Continuous tenses.

2 cemecTp
3 pa3nea
1. Lexical units by topic: verbs and idioms related to speaking; vocabulary related to traveling; idioms with verbs
"come" and "go".
2. Indirect speech; modal verbs.
4 pazzaen
1. Lexical units by topic: verb "get"; phrasal verbs; vocabulary related to food; stable phrases.
2. Passive voice; choice between present and past tense.

3 cemecTp
S pazaea
1. Lexical units by topic: compound adjectives; idioms with body parts; vocabulary related to mental activity;
expressions with the word "mind".
2. Relative sentences; degrees of comparison of adjectives.
6 paznen
1. Lexical units by topic: vocabulary related to electrical appliances and their work; vocabulary related to the
description of achievements and success; compound adjectives.
2. Subordinate clauses of the condition; causative verbs "have"”, "make", "let" and "get".

HNHCTPpYKIMSA 10 BHINOJTHEHHIO
Y CTHBIN ONPOC MPOBOJUTCS 2 pa3a B CEMECTP B KOHILIE IIPOX0XKIECHUS KaXKA0r0 paszaena. Bo Bpems ycTHOro
OTIpoca CTY/ICHT JI0JKEH OTBETUTH Ha BCE BOIIPOCHI MIpernoiaBaTeis o reMe. BpeMs oTBeTa coCTaBlsSeT 5 MUHYT.
MaxkcumanabHOe KOJTMYECTBO 0aJI0B, KOTOPOE CTYAEHT MOXKET HaOpaTh 3a oAuH paznaen — 10. MakcumanbHoe
KOJIMYECTBO 0aJIOB, KOTOPOE CTYACHT MOXKET HaOpaTh 3a oJIuH cemecTp— 20 6aoB.

Kpurepun onenuBanus:

Kaxxaplit ycTHBIN OIpOC OLIEHUBAETCS CIEAYIOUUM 00pa3oM

. CTYZEHTY BbIcTaBisiercst 9-10 OansioB, eciiy OH OTBETHII HA BCE BOIPOCHI MpernoaBareis 6e3
UCKa)KEeHUS! HHPOPMAIMH, B PEUH OTCYTCTBYIOT IPaMMaTHYECKHUE, IEKCUYECKUE U JIOTHYECKUE OITHOKH.

. CTY/ICHTY BBICTaBJIsIeTCS 7-8 OalIOB, €CIIM CTYJCHT OTBETHII Ha BCE BOIIPOCHI IperoiaBaTens 0e3
HCKa)KEeHUSI MH(POPMAIUH, B peUr JOMYCKAIOTCS 2 rpaMMaTHYeCKue, 2 JIGKCUUECKUE U 2 JTOTHYECKHUE OINOKH.

. CTYACHTY BBICTABJISICTCA 1-6 6am1013, CCJIM CTYACHT OTBCTUJI HA BCC BOIIPOCHI IPLCIIOAaBaTCIIA C
HE3HAYUTEIIbHBIMU UCKOKEHUSIMU HHPOPMAIIUH, B PEUU AOMYCKAIOTCS 3-5 TpaMMaTuyeckue, 3-5 JJeKCHIecKue u
3-4 morudyeckue OMOKH.



TeMbI JOKJIAA0B ¢ Mpe3eHTauuel

. Linguopersonological approach in primary language education.
. Virtual reality in language teaching.
. Development of cognitive ability in foreign language lessons.
. The use of modern technologies in foreign language lessons.
. Effective assessment methods in primary school.
. Innovative interactive techniques for mastering foreign language vocabulary.
. Interdisciplinary integration.
. Semantic reading in a foreign language.
. Project activities in foreign language lessons.
10. Features of early learning of foreign languages.
11. The use of distance learning technologies in foreign language lessons.
12. Features of teaching a foreign language to adults.
I/IHCprKIII/Iﬂ IO BBINNOJITHCHU O
CTy,Z[eHT TOTOBUT 2 JOKJIaJla B TCUHCHUC CEMECTpaA. 3a2 AOKJIaa CTYACHT MOKECT MAKCUMAJIbHO Ha6paTI>
20 6annoB. Metoanyeckre peKOMEHIAINH 110 HAITMCAHUIO M TpeOOBaHUs K 0hOPMIICHHIO COMIepKATCS B
MPUIIOKEHUHU 2
Kpurepun ouennBanus:
Kaxx1ip1i1 10KI1a]1 OLIEHUBAETCS O CIEAYIOLIUM KPUTEPUSIM
o - CTYACHTY BBICTABJIACTCA 10-8 6aJ'IJ'IOB, €CJIM U3JI0KCHHBIHN MaTtepuall Q)aKTH‘ICCKI/I BCPCH,
IMPUCYTCTBYCT HAJIMYUC I‘JIy6OKI/IX HNCYCPIIBIBAOIHX 3HAHWI 10 MOoAroTOBJIICHHOMY BOIIPOCY, B TOM YUCIIC
O6I_I_II/IpHBIe 3HaHUJ B ILIEJIOM IO JUCHUIIIIUHE, I'paMOTHOC U JIOTHYCCKU CTpOfIHOG H3JI0OKCHUC MaTCpHraJia,
LIMPOKOE UCIIOIb30BAHKUE HE TOJIBKO OCHOBHOM, HO U JIOTIOJHUTEIBHOM JINTEPATYpHI;
. - CTYIGHTY BBICTaBJIsieTCs 7-6 0aioB - U3J10KEHHbIM MaTeprall BEpeH, HATM4YME MOJIHbIX 3HAHUN
B 00BeEMe HpOﬁ,Z[@HHOfI nporpamMmmsal MO HOATOTOBJICHHOMY BOHpOCY; rpaMOTHOC H JIOTHUYCCKH CTpOfIHOG
H3JI0KCHHUEC MaTCpHraia, LIMPOKOC UCIIOJIb30BAHUC OCHOBHOH JIATCPATYPhI;
. - CTYICHTY BBICTaBIsieTCs 5-4 Oajia — U3JI0KEHHbBIN MaTepual BepeH, HAIMYMe TBEPbIX 3HAaHUMN
B 00beMe HpOfI)lCHHOfI nporpaMmsbl 10 NMOATOTOBJIICHHOMY BOHpOC}/; H3JIOKCHUE MaTepuajia ¢ OTACIbHBIMU
OIHI/I6KaMI/I, YBEPCHHO HUCITPABJICHHBIMU HUCITIOJIb30BAHUC OCHOBHOH JUTCPATYPhBI;
. - CTY/ICHTY BBICTaBJIsIETCSI MeHee 3 0aJlloB — paboTa He CBs3aHa C BEIOpAaHHOW TEMOM, HATUYHE
rpyObIX OMKOOK, HETIOHUMAaHKE CYIIIHOCTH U3J1araeMoro BOIpoca.

OCoOoO~NOoO U WN -

3 MeToanueckue MaTepHaJibl, ONpeae/silolue Npoue1ypbl OleHUBAHUS 3HAHUI, YMeHHUI, HABHIKOB 1
(M1M) ONBITA AEATEJIbHOCTH, XaPAKTEPU3YIOIIHUX 3TAaNbl JOPMHUPOBAHUA KOMIIETECHIH I

[Tpornetypsl oLleHMBaHMS BKIIIOYAIOT B c€0s TEKYLINI KOHTPOJIb U IPOMEKYTOUHYIO aTTECTALUIO.

Texkymmii KOHTPOJIb YCIIEBAEMOCTH MPOBOAUTCS C UCIOJIb30BaHUEM OLICHOYHBIX CPEACTB,
IIPEICTaBICHHBIX B I1.2 TAaHHOTO NPWJIOKEHUSL. Pe3ynbTaThl TEKYIIET0 KOHTPOJIS JOBOAATCS 10 CBEIECHUS
CTYJIEHTOB JI0 IPOMEKYTOYHOM aTTECTALINH.

IIpoMeskyToUHast aTTecTAlUs IPOBOIUTCA B hopMe 3aueTa/ HIK3aMeHa.

3ayeT MPOBOAUTCS IO PACHMCAHUIO NPOMEKYTOUHOW aTTectaliMu B (opme cobeceoBaHUs IO
IIPOMICHHBIM TEMaM.

DK3aMeH MPOBOJUTCS MO PACIUCAHUIO MPOMEXKYTOYHOM arTecTaluu B ycTHOW Qopme. KommuecTBo
BOIPOCOB B 9K3aMEHAIMOHHOM 3a/1aHuM — 2. [IpoBepka OTBETOB U 0OBSABJICHUE PE3YIbTATOB MPOU3BOIUTCS B
JI€Hb JK3aMeHa. Pe3ynpTarhl aTTeCTaluy 3aHOCATCS B HK3aMEHALMOHHYIO BEIOMOCTh M 3aUETHYHO KHIKKY
cryneHta. CTyIOeHTbl, HE MPOILIEAIINE MPOMEXKYTOUHYIO aTTECTalluI0 MO TpapuKy CECCHM, JIOJIKHBI
JIMKBUAUPOBATH 3aJ0JKEHHOCTh B YCTAHOBIEHHOM IOPSJIKE.



METOIUYECKHUE YKA3AHMUA 11O OCBOEHUIO JTUCHUIIJIMHBI

VY4eOHBIM IIaHOM MPEAYCMOTPEHBI CIIEAYIOIINE BUIbI 3aHATHI:

- IPaKTUYECKHUE 3aHATHSL.

B xozne npakTHuecKUX 3aHATHH yriiyOJsIOTCS M 3aKpEIUISIOTCA 3HAaHUS CTYJIEHTOB IO Psily BOIIPOCOB,
pa3BUBAIOTCS HABBIKM YCTHOM M MMCbMEHHOM peYd Ha HHOCTPAHHOM SI3bIKE.

[Tpy NOAroTOBKE K MPAKTUYECKUM 3aHATHAM KaXKAbIH CTYEHT JOJKEH:

— U3YYUTh PEKOMEH/IOBAaHHYIO YUEOHYIO JIUTEPATYPY;

— MOATOTOBUTH OTBETHI HA BCE BOMPOCHI 10 N3y4aeMON TEME.

o cormacoBaHuio C MpenojaBaTesieM CTYIEHT MOXKET IOATOTOBUTH JOKJIAJ MM COOOIIEHHE MO TeMe
3aHATUS. B mpouecce MOArOTOBKM K MPAKTHUYECKUM 3aHSATHUAM CTYAEHTBI MOTYT BOCIOJIb30BaThCS
KOHCYJIbTallUsIMU MPEI01aBaTENsl.

Bomnpocsl, He paccMOTpeHHbIE Ha IPAKTUYECKUX 3aHATHUAX, JOJDKHBI ObITh M3yU€HBI CTYJEHTaMH B XOJI€
CaMOCTOATENbHON paboThl. KOHTpOIb caMocTOATENbHOM PabOTHI CTYIEHTOB HaJl y4eOHOI ITporpaMmoii Kypca
OCYILECTBISCTCA B XOJ€ 3aHATUI METOAOM YCTHOIO OIpoca WIM IIOCPEICTBOM TeCTUpoBaHMA. B xoxe
CaMOCTOSITENIbHONW ~ pabOTBl  KaXAblii CTyIeHT o00sf3aH MPOYUTaTh OCHOBHYIO W 10 BO3MOXXHOCTHU
JONOJIHUTEIbHYIO  JINTEpaTypy IO M3y4aeMoil Teme, BbINMCATh OIPEJEeNICHUS] OCHOBHBIX IOHATHI,
3aKOHCIIEKTUPOBAaTh OCHOBHOE COJIEP)KAHUE; BBINKMCATH KJIKOYEBBIE CJIOBA; BBIIOJHUThH 33JaHUS-OPUEHTHUPHI B
Ipolecce YTeHUs: pEeKOMEHIyeMOro MaTepuaa, IpoaHaJIn3upOBaTh IPE3EHTALIMOHHBIN MaTepuall, OCYILECTBUTh
0000111eHrEe, CPABHUTH C pPaHee H3yYCHHBIM MAaTEPHAIIOM, BBIJICIUTH HOBOE.

[lpu peanu3auMu pa3IUYHBIX BUAOB y4eOHOW pabOThl HCHOJIB3YIOTCA pa3sHOOOpa3HbIE (B T.U.
MHTEPAKTHBHBIE) METOABI O0Y4EHUSI.

JUis DOArOTOBKM K 3aHATUAM, TEKYIEMY KOHTPOJIO U IPOMEXKYTOYHOW aTTeCTallud  CTYAEHTHI
MOTYT BOCIIOJIb30BaThCsl JIEKTPOHHO-OMOINOTEUHBIMU cucTeMaMu. Takke oOydaromuecs MOTyT B3sITh Ha
JIOM HEOOXOIUMYI0 JHMTeparypy Ha aOOHEMEHTE YHUBEPCUTETCKONM OMOIMOTEKM WJIM BOCHOJIb30BATHCS
YUTAJIBHBIMU 3aJIaMU.

IloaroroBka gokJaga ¢ npeseHTanue

OpHoil w3 QopM CaMOCTOSTENbHOM JEATENbHOCTH CTYAEHTa SBJSETCS HalMCaHWE JIOKJIAJIOB.
BeinonHenue Takux BHAOB paboT crocoOCTByeT (POPMHUPOBAHMIO y CTYJIEHTAa HABBIKOB CaMOCTOSATEIbHOMN
Hay4YHOH JeATEeNIbHOCTH, IOBBIIICHUIO €r0 TEOPEeTHYECKOM M MpoecCHOHATBHON MOATOTOBKH, Jy4IIeMy
YCBOEHHIO Y4eOHOr0 MaTepuaia.

Tembl NOKIAZOB ONPEAEIAIOTCA MpPENoAaBaTeleM B COOTBETCTBHHM C IPOTrpaMMON JAMCLHUIIIMHBL.
KonkpeTru3zamus TeMbl MOXKET OBbITh ClIeIaHa CTYI€HTOM CaMOCTOSITENIbHO.

Crnenyer akleHTHpPOBAaTh BHUMAaHUE CTYAEHTOB Ha TOM, 4TO (POpPMYJIHMpPOBKA TEMbI (Ha3BaHUs) pabOTHI
JIOJKHA OBITh:

— scHOM 1o opMe (He coepkaTh HeYy1000UUTaeMbIX U (ppa3 ABOHHOIO TOJIKOBAHUS);

— cojepXkaTb KJIIOUEBBIE CJIOBA, KOTOPbIE PEIPE3EHTUPYIOT UCCIIEI0BATENbCKYIO padoTy;

—  OBITh KOHKPETHOI (HE co/iepKaTh HEONPEIEICHHBIX CJIOB «HEKOTOPBIE», «OCOOBIE» U T.1.);

— coaepxaTh B ce0e IeHCTBUTEIbHYIO 3a/1auy;

—  OBITh KOMITAKTHOM.

BreibpaB Temy, HeE0O0X0AMMO MOAOOPAaTh COOTBETCTBYIOIIMN HWH(POPMAIIMOHHBIN, CTaTUCTUYECKUUN
MaTepuall U MPOBECTH €ro IpenBapuTeNbHbIM aHanu3. K Hanbornee AOCTYMHBIM HCTOYHHMKAM JIHMTEPATYPHI
oTHOCSTCS (POHBI OUOIMOTEKH, a TaK )K€ MOTYT UCIIOJIb30BATHCS 3JIEKTPOHHbIE HCTOYHUKH HH(OpMaIuu (B TOM
qucine u HTepHer).

BaxupiM TpeboBaHUEM, MPEAbABISEMBbIM K HAlMCAHUIO JIOKJIAJ0B Ha aHIJIMHCKOM S3bIKE, SBISETCS
IPaMOTHOCTh, CTHJINCTHYECKAs aJJIeKBaTHOCTh, COJIEPKATEIBHOCTD (IIOJTHOTA OTPAXKEHUS U PACKPBITUS TEMBI).

Jlokitan 1oyKeH BKIIIOUATh TaKOW 3JIEMEHT KaK BBIBOJIbI, [TOJIyUE€HHBIE CTYJIEHTOM B pe3yJIbTaTe paboThl C
MCTOYHHUKAMU UH()OPMAITIH.

Jlokitagpl MpencTaBiSIOTCS CTPOro B ompezeNieHHoe rpadukoM ydeGHOro mpoiecca Bpems M HX
BBINOJIHEHHE ABISETCSA 0053aTENIbHBIM YCIOBUEM JUISl IOMyCKa K MPOMEXKYTOYHOMY KOHTPOJIO.

[IpeseHTanmst  mpeacTaBisieT Cco0OW  MyONMYHOE  BBICTYIUICHME HAa  WHOCTPAHHOM  SI3BIKE,
OPHEHTUPOBAHHOE Ha O3HAKOMJICHHME, YOSXICHHE CiIyllaTelied 10 ONpeAe]eHHOM Teme-mpolieme.
OOecnieunBaeT BHU3yalbHO-KOMMYHHUKATUBHYIO IOAJIEPKKY YCTHOTO BBICTYIUIEHHS, CIIOCOOCTBYET €ro
3G HEKTUBHOCTH U PE3YIbTaTUBHOCTH.

KadecTBeHHast mpe3eHTalys 3aBUCUT OT CJIEAYIOIINX 1apaMeTPOB:

- TIOCTaHOBKH TEMBI, LIEJIU U IIJIaHA BBICTYIJICHUS;



oTpesieNieHuUs MPOAOKUTEIBHOCTH MPEACTABICHUS MaTepuaa;

ydeTa 0COOEHHOCTEH ayIuTOPHH, aIpECHOCTH MaTepHaa;

WHTEPAKTUBHBIX IEHCTBUI BBICTYMAIOIIETO (BKIIIOUEHUE B O0CYXKACHUE CIIyIIaTeseil);

MaHephl NPEACTABICHUS TPE3EHTALMU: COOJIOACHUE 3PUTEIFHOIO KOHTaKTa C ayAUTOpHUEH,

BBIPA3UTCIIBHOCTD, dKECTUKYJIIA A, TCJIOABUXKCHUA,

HaJIMYUS WUTIOCTpaLuil (He Heperpykarolux H300pakaeMoe Ha 9KpaHe), KIIIOYEBbIX CIIOB,
HY>KHOI'0 I0J00pa [IBETOBOM r'aMMBI;
UCIIOJIb30BaHUS YKa3KH.

HpCHOI[aBaTCJIB AOJIKEH pEKOMEHA0BATh CTYACHTaAM

HC YUTAaTh HAIIMCAHHOC Ha DKPAHC,

00s13aTeJIbHO HEOOAHOKPATHO OCYHMIECCTBUTE NIPCACTABJICHUC ITPE3CHTAINN A0OMaA,

npeayCcCMOTpECTh HpO6JICMHLIe, CJIOXKHBIC JIsI ITIOHUMaHWA (l)paFMeHTBI U IPOKOMMCHTUPOBATD HUX;
NpeABUACTE BO3MOXKHBIC BOIIPOCHI, KOTOPBIE MOI'YT OBITE 3alaHbl II0 XO4Y M B PE3YJIbTaTe

MPCABABICHUA MTPC3CHTAIUU.



