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1. HEJIX OCBOEHUSA JUCIHUTIINHBI

1.1|denpro HacTOSMIEH JUCHUILTUHEI SIBISETCS () (HEKTHBHOE IPUMEHEHHE COBPEMEHHBIX KOMMYHHKATHBHBIX TEXHOIOTHI, B TOM YHCIIE
Ha UHOCTPaHHOM(BIX) s13bIKe(aX), VI aKaJIEMHUUECKOT0 U MPOPECCHOHANBHOTO B3aUMOACHCTBHS

2. TPEBOBAHUSA K PE3YJbTATAM OCBOEHUS JTUCITUIIJINHBI

YK-4:Cnoco0eH npuMeHSATH COBpeMeHHble KOMMYHMKATUBHbIE TEXHOJIOTHH, B TOM YHcJie HA HHOCTPAaHHOM(bIX) fI3bIKe(aX), 1JIs
aKaJeMH4YeCKOro U NpogeccuoHaJbLHOr0 B3aUMOAeCTBUS

B pe3yJabTaTe 0CBOCHUS ITUCHUITIHHbI oﬁyqamumiicsn JIOJIZKCH

3HaTh:

- cienuuKy KOMMYHHKAaTHBHOH JIESITETLHOCTH IeIarora;

- MHOrooOpa3ue Mo/enel 1 TEXHOJIOTHH IeJarornuyeckoil KOMMYHUKAIIUH;

- OCHOBHBIE KOHIIETIIINY OPTaHU3aLHH MEKIMIHOCTHOTO B3aMMOJIEUCTBUS B HH)OPMAITMOHHO-00pa30BaTeIbHON cpeie YHUBEpCaTbHbIE
3aKOHOMEPHOCTH CTPYKTYPHOM OpraHHU3aliy ¥ caMoopranu3anun rekcra(cootnecero ¢ YK-4.1)

YMmeTn:

- pa3pabaThIBaTh KOMMYHHKATHBHYIO CTPATErHIO U TAKTUKY 3((HEKTHBHOTO MEAarornieckoro B3auMoIeiCTBUS;
- CAaMOCTOSTEIIbHO HaX0AUTh U 00pabaTeiBaTh HH(GOPMALINIO, HEOOXOAUMYIO JJIsl KAYECTBEHHOTO BBIIOJIHEHHS MTPO(GECCHOHANBHBIX 3a/1ad 1
JOCTHYKEHUS TPOPECCHOHATBEHO 3HAYMMBIX TIeJIEl, B T.4. HA HHOCTPAHHOM s3bIke.(cooTHeceHo ¢ YK-4.2)

Baanersb:

- HaBBIKaM¥ 3 PEKTUBHOTO PEUEBOTO MOBEIECHHS B Pa3INUHBIX chepax KOMMYHUKAIMH M Pa3HBIX PEYEBBIX CUTYAIIHX;
- HaBBIKAMH U3BJICYECHUS HEOOXOMMOM HH(POPMAIIMU U3 OPUTUHAIBLHOTO TEKCTa Ha HHOCTPAHHOM SI3bIKE 110 IPOQECCHOHAIBLHOM
npobGrematuke (cootHeceHo ¢ YK-4.3)

3. CTPYKTYPA U COAEP KAHUE JUCHUIIJIMHBI

Kox HanmeHoBaHue pa3/e10B H TeM /BH] 3aHATHSA/ Cemectp / | Hacos Komneren- JlutepaTtypa
3AHATUSA Kvbnc U

Paznen 1. Cpena ooutanusi.

11 Tema 1. «lIuk KU3HI». 1 12 YK-4 JI1.2 J11.3 JI1.4J12.1
Urenue: «bmmsaensr Jxum». JIeKCHIeCKUe ¢ IMHHUITB: J12.2 J12.3
onMcaHMe YesoBeka; pabora co cioBapeM. [ pammaruka:
Bynymee Bpemsi. AyanpoBanue: BIOOP MPaBUIIBHBIX
BapHaHTOB M3 HECKOJBKUX MPEIJIOKECHHBIX. [ OBOpeHHe:
pasroBop-cobece10BaHNE, COACPIKAIIEE BOMPOCHI «JIUUHOTOY
XapakTepa.

Tewma 2. «Aukuii mupy». Urenue: «PoxneH, 4To Obl ObITH
cBOOOTHBIMY. JIeKCHUYECKHe eIMHHIIBI: OTTMCAHUE TIPUPOIHBIX
naHamadToB; COOMpaTeIbHbIC CYIIECTBUTEIBHBIC.
I'pamMmaTHKa: CTPYKTYpBI TIIAroJI0B. AyJUpOBaHHE: 3aKOHYHUTh
npeioxenus. ['oBopenue: onucanue GoTo, ONUCaHue JTHOICH.

Mp/
1.2 ITuceMo: mpaBuia HanKucaHus HeOPMAaITbHOTO U 1 24 YK-4 JI1.1 J11.4J12.1 J12.2
He(OopMaIbHOTO MUCEM. J2.3712.4

Pabota B paboueii TeTpaau.
Urenune npodeccrnoHanbHO OPHEHTHPOBAHHOM IUTEPATypEI.
IMoxroroBka npesenraryu. /Cp/

Pazgen 2. CeoOoaHoe Bpemsi.




2.1

Tema 3. «UT0O TaKOro CMENIHOI0?».

Urenwne: «ECTb 4TO-TO, YTO ThI €I1I€ HE CIIBIILIAID».
Jlexcudeckue eMHUIIBI: «CUIIBHBICY TIPUJIaraTeIbHbIC;
(hpazoBsIe T1aroisl ¢ «puty. I'pamMaTuka: rpymmna
MPOIISIINX BpeMeH. AyIUPOBaHUE: BBIOOP MPABUITBHBIX
BapHUaHTOB M3 HECKOJBKHUX MPEIJI0KEHHBIX. [ OBOpeHHe:
00MEH MHEHHSIMH 10 TTOBOJTY IIOY.

Tema 4. «BHOXHOBIIEHHBI.

Urenne: «Korma My3bika 3axBaThiBacTy. JIeKCHUeCKHe
CIMHUIIBL: JICKCHKA, OTHOCSINASACS K KHHOMHAYCTPHH;
(pasosble riaroisl ¢ «take» . 'pammartrKka: rpyimna BpeMeH
Simple u Continuous. AyaupoBanue: BEIOOD MPABHIBHBIX
BapUAHTOB U3 HECKOJILKUX MPEIOKEHHBIX. ['OBOpeHMe:
obcyxnenue rpapduru. /Tlp/

12

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

2.2

IMTrcpMO: MpaBuiIa HAMUCAHKS CMEITHON HCTOPHU U PEIICH3UH.
Pabora B paboueii TeTpaay.

Yrenne npodhecCHOHATTBHO OPHEHTUPOBAHHOM JINTEPATYPHIL.
TToxroroBska npesenraiuu. /Cp/

22

YK-4

JI1.1J11.4J12.1 J12.2
J2.3712.4

Pa3nen 3. Mosi peaibHOCTb.

3.1

Tema 5. «Hacrosuii mim noanenka?».

Urenue: «CaMo3BaHIbl». JICKCHYECKUE SIUHUILIBL: TTIATOJIbI 1
WIMOMBI, OTHOCSIIIHECS K TOBOpEHHUI0. [ paMMaTHKa:
Kocsennas peus. AynupoBaHuue: BEIOOp IPaBIIIBHBIX
BapHaHTOB M3 HECKOJBKHUX MPeUIOKeHHBIX. [ OBOpeHue:
BOIIPOCHI-OTBETHI B Mapax. [IMcbMo: mpaBuiia HAITUCAHUS 3CCe.
Tema 6. «IlyremecTBus».

Urenue: «OT modepexnbs 10 nodepexbs». Jlekcuueckue
€/IMHHAIIBI: JIEKCHKA, OTHOCSIIASICS K MYTEIECTBUSIM; HIHOMBI C
ryarojlaMu «COme» u «goy». ['(pammaruka: MoaibHbIe
TJIarojbl. AyIupoBaHue: BEIOOP NPaBHIBHBIX BApHAHTOB U3
HECKOJIBKHX MPEJUI0KEHHBIX. [ OBOpeHHe: BRIPaKEHHE CBOETO
MHEHHS 110 TOBOY dKCcKypcHid. [TnchMo: npaBuila HamMcaHust
HedopMaIbHOTO IeKTpoHHOro nuckMa. /Ilp/

12

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

3.2

IMrcpMoO: TIpaBIIIa HAIUCAHKS SCCe U HEHOPMATBHOTO
ANIEKTPOHHOTO MHChMa.

Pabora B paboueii TeTpay.

Yrenune mpodheccuoHaIbHO OPHEHTHPOBAHHOMN JIUTEPATYPHI.
TToxaroroska npesenraruu. /Cp/

22

YK-4

JI1.1J12.1 J12.2 J12.3

3.3

/3auét/

YK-4

JI1.1J11.2J11.3
JI1.4J12.1 J12.2 JI2.3
2.4

Paznen 4. O01enue.

4.1

Tema 7. «51 momyann cooOIIeHUEY.

Urenue: «COC». Jlekcudeckue eIUHULBI: TIaroi «gety;
(pazosble raroisl. ['pammaruka: ITaccuBHBI 3a0r.
AynupoBaHue: o00p KpaTkoil HHPOPMALMH K KOKIOMY
MoHouory. ['oBopeHue: 00cyXJeHUe IPEUMYIIECTB U
HEJOCTaTKOB.

Tema 8. «/leno Bkycay.

Urenne: «OTanyHOE OIIyIIeHHE BKycay». Jlekcndyeckue
€IMHUIBI: JTEKCUKA, OTHOCAIIAACS K €I€; yCTOHUUBbIE
cioBocoueTanus. I'paMmmatika: BBIOOp MEXIy HACTOSAIIUM U
HpOLIEANINM BpeMeHeM. AyAUpOBaHue: 10100p KpaTKoi
MH(OPMAIMH K KaXI0My MOHoJIory. ['oBopeHue:
Jmanorndeckas peds B pectopane. /IIp/

VK-4

JI1.2 J11.3 J11.4J12.1
JI2.2J12.3




4.2

IIpaBuna HanucaHuss HeHOPMATBEHOTO AIEKTPOHHOTO THChMa
U JOKJIaja.

PaGora B paboueii TeTpaau.

UYrenne npodeccHoHaTbHO OPUEHTHPOBAHHOM JTUTEPATYPHI.
IMoaroroBka npesenrauuu. /Cp/

35

VK-4

JI1.1J11.4J12.1 J12.2
J2.3712.4

Paznen 5. YM u amonum.

5.1

Tema 9. «Ha myTtH  axkcTpuMy».

Urenue: «HecMoTpst HU Ha 4TO». JIeKCHMUECKHE eANHUIIBL:
CJIO’KHBIE TpUJIaraTesIbHbIC; HIHMOMBI C YACTAMHU Tela.
I'pammMaTHKa: OTHOCHUTENBHBIE MTPEUIOKEHHS. AyIUPOBaHUE!
3aKOHYUTb NPEJIOKEeHUs. [ OBOpeHHe: ONTMCAHNE KUIIbsS
(cxoxecTh, pa3HHLIA).

Tema 10. «Bce B yme».

UreHne: «BbIKTI0uM CBOM YM U CTaHb TeHHEM». JIekcuueckue
€IMHUIIBL: JIEKCUKA, OTHOCAIASACS K YMCTBEHHOM
JIeSITEILHOCTH; BRIPAXKEHHUS CO CII0BOM «Mindy. I'pammaTuka:
CTENeH! CPpaBHEHUSI IpHIaraTelbHbIX. AyIHpOBaHUE: 000D
KpaTkoil nHGOPMALIUK K KaXI0My MOHOJIOTY. ['oBOpeHue:
cpaBHenue ¢ortorpaduii. /TIp/

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

5.2

IIuceMo: paBMIla HAMCAHUSI THCHMA.

Pabota B pabGoueli TeTpaau.

Yrenne npodecCHoHATEHO OPUEHTHPOBAHHOMN JTUTEPATYPHI.
IToxroroBka npesenrauu. /Cp/

38

VK-4

JI1.1J12.1 J12.2 J12.3

Pasnea 6. Bynymee.

6.1

Tema 11. «UenoBek 1 MaIIuHa.

UYrenue: «Iloutn yenoex». JIeKCHUeCKUE €IUHMIIBI: JIEKCHKA,
OTHOCSIIASCS K JIEKTponpudopam u ux pabdore. 'pammaruka:
MPUIATOYHbIE TIPEUIOKEHHS YCIOBUS. AyTUPOBaHUE: BEIOOD
HpaBI/IHbelX Bapl/laHTOB U3 HECKOJIBKHUX l'IpCZU]O)KCHH])IX:
COCTaBHEIE MpHUIIaraTeIbHbIe. [ OBOpeHre: BEICKa3bIBaHHE
CBOETO MHEHHUSI C TTOCIIEAYIOIUM OJ00pSHUEM WIIH
HECOTJIaCHEM OIIIIOHEHTA.

Tema 12. «I3MEHUTDH CUTYyaLIUIO».

Yrenue: « OCymecTBIIsISI MPOTECTH». JIekcHueckne e IMHNTIBL:
JIEKCHKA, OTHOCSIIIUECS K OIMMCAHUIO JOCTHKCHUH U ycIiexa;
COCTaBHEIE MpUIIaraTelabHbIe. [ paMMaTrka: kay3aTHBHBIC
riaroiel «havey, «makey, «let» u  «get». Ayauposanue:
3aKOHYHTH TMpeioxenus. [ oBopeHne: onucanne
¢dororpaduit. /TIp/

YK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

6.2

TIuceMmo: npaBuITa HaMCAHUS KaJ00bl Ha KA4eCTBO
TEXHHYECKOTO YCTPOMCTBA U CTATHU.

Pabora B paboueii TeTpaay.

Urenue npodeccnoHaIbHO OPHEHTUPOBAHHOM JINTEPATYPHL.
Toaroroska npe3enrauuu. /Cp/

38

YK-4

JI1.1J12.1 J12.2 J12.3

6.3

/Ox3amen/

YK-4

JI1.1J11.2J11.3
JI1.4J12.1 J12.2 J12.3
J12.4

4. ®OHJ OHEHOYHBIX CPEJICTB

Crpykrypa U cofepxkanue (HOHAa OLEHOYHBIX CPEJICTB A1 IPOBEACHHS TEKYLIEH U IPOMEKYTOUHON aTTeCTAlUU NIPEACTABIEHbI B
IMpunoxennu 1 x paboyeil mporpaMMe JUCIUIUINHEL.

5. YYHEBHO-METOANYECKOE U THOOPMAINIMOHHOE OBECIIEYEHUE JTUCIUIIJINHBI

5.1. OcHoBHas1 JUTEpaTYypa

ABTOpBI, COCTaBUTEIH | 3arnaBsue

W3narenscTBo, TOI

Komnunu-Bo




ABTOpBL, COCTaBUTEIH 3arnaBue W3patenscTBo, roj Konnu-Bo
J1.1  |dosuc I1., ®danna T. FCE Pesynbrar: pabouas TeTpaip (6e3 0TBETOB) Oxkcdopa: University Press, 12
2008
JI1.2  |deBuc II., ®anna T. FCE Pe3ynbrart: KH. JUIsl CTyJIECHTOB Oxcdopa: University Press, 17
2008
JI1.3 |I'younal.T. AHrnumiickuit A3bIk B MarucTparype u acnupanrype: |Spocnaeib: SpocnaBekuii https://biblioclub.ru/inde

yue6HOe ocobue

rOCyIapCTBEHHBII
Me1arorn4ecKuit
yausepcureT, 2010

x.php?
page=book&id=135306
HeOFpaHI/I‘{eHHHﬁ JOCTYII

JUTSE 3apETUCTPUPOBAHHBIX
MoJib30BaTelen

JI1.4 |CaBuy, T. A. Anrmmiickuii s3b1K. [IpodeccronansHas Jekcuka http://www.iprbookshop.

ru/84873.html

MuHck: Peciybnukanckuit

nenarora. English. Teacher’s Vocabulary: yaebnoe  |uncturyT
nocooue HpOCbeCCI/IOHaJ'H)HOFO HeOFpaHI/I‘{eHHHﬁ JOCTYII
obpazosanus (PHUII0), 2018 | A1 3aperHCTPUPOBAHHBIX
I0JIb30BaTEIICH
5.2. lonosHuTeIbHAS JIHTEpaTypa
ABTOpBI, COCTaBUTEIH 3arnaBue WzparenscTBo, ron Konnu-Bo

J12.1 |JleBunkuii 0. A. Teopernyeckas rpaMMaTHKa COBPEMEHHOIO Mockga: Iupexr-Menua, https://biblioclub.ru/inde
AHTJIMHACKOTO sI3bIKa: yueOHOe mocobue 2013 X.php?
page=book&id=210501
HEOrpPaHUYEHHBIN JOCTYII
TS 3aPETHCTPUPOBAHHBIX

MOJIb30BaTeIeh

JI2.2 [Typepuu B. B. IMpakTHyeckasi rpaMMaTHKa aHTJIHICKOTO SA3bIKa: Mocksa: ®JIMHTA, 2017 https://biblioclub.ru/inde
YIpaXHEHUs] 1 KOMMEHTapHuu: yaeOHoe nocooue X.php?
page=book&id=103487
HEOTPAaHUYEHHBIN TOCTYTI
JUISL 3apETHCTPUPOBAHHBIX

MoJIb30BaTeNIeH

JI2.3 |Cnenosuu, B. C., IocoGue nmo anrauiickomMy akagemudeckomy nucbMy [Munck: TerpaCucremc,
Bamkesud, O. U., Macs, |u roBopennto = Academic Writing and Speaking 2012
I'. K., Cnenosuu, B. C. |Course Pack

http://mww.iprbookshop.
ru/28189.html

HEOTpaHUYEHHBIN JOCTYT

JUIA 3apErUCTPUPOBAHHBIX
MOJIb30BaTeIeh

2.4 American Journal of Pedagogy and Education , 2013 http://www.iprbookshop.
ru/43387.html
HEOTpaHUYEHHBIN JOCTYT
JUIA 3apErUCTPUPOBAHHBIX

MOJIb30BaTeIeh

5.3 IIpodeccuonanbubie 0236l JAHHBIX H HHGPOPMAIHOHHBIE CIPABOYHBIE CHCTEMBI

NCC "Koncynsrantllnoc"

NCC "T'apant" http://www.internet.garant.ru/

Cambridge Dictionary https://dictionary.cambridge.org/ru/

I'azera Financial Times https://www.ft.com/

5.4. Ilepeyens NpOrpaMMHOT0 00ecreYeHust

Libre Office

5.5. YueGHO-MeTOANYECKHE MATEPHAJIBI VISl CTYA€HTOB € OTPAHHYEHHBIMU BO3MOKHOCTSIMH 3/10POBbS

[Mpu HE0OXOAMMOCTH TO 3asBICHHUI0 OOYYAIOMIErOCs C OTPaHWYCHHBIMH BO3MOXKHOCTSAIMH 37I0POBbSl Y4EOHO-METOJHUYECKHE MAaTepUalIbI
MPETOCTABISIIOTCS B hopMax, aIanTUPOBAHHBIX K OTPaHHYCHHSIM 3I0POBbS M BOCIPUATHS HHGOpMAIHK. J{JIs JIUI] ¢ HapyIIeHUsIMHU 3pSHUS: B
¢dopme ayanodaiina; B neyaTHoit popMe yBeNUYeHHBIM HIpUQTOM. J[JIs U] ¢ HApyIIEHUSIMHU ciyXa: B ()OpMe DJIEKTPOHHOTO IOKYMEHTA; B
neyatHoOH (opme. st M1 ¢ HAPYIICHUSIMA OTIOPHO-IBUTATENHFHOTO anmnapara: B GopMe 3JIeKTPOHHOTO JOKYMEHTa; B IEUYaTHOH GopMe.

6. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHHUE JUCITUITJIMHBI (MO JIST)

ITomemenus amst Bcex BUAOB padOT, IPETyCMOTPEHHBIX YUCOHBIM IUIAHOM, YKOMIUIEKTOBaHBI HEOOXOAMMOH CHeNHaIn3upOBaHHON yaeOHOH
MeOebl0 U TEXHUYECKUMH CPEJICTBAMU O0Y4EHUS:

- CTOJIBI, CTYJIbS;




- IEPCOHANbHBII KOMIbIOTED / HOYTOYK (IIEpEHOCHOIT);

- IPOEKTOP, 3KPaH / UHTEPAKTUBHAS 10CKA.

7. METOAUYECKHUE YKA3ZAHUA JJIAA OBYYAIOIIAXCA 11O OCBOEHUIO TN CITUIIJIMHBI (MO JIA)

Meroaudeckue ykazaHHs 110 OCBOSHHIO TUCIUIUIMHEI IpescTaBiieHsl B [Iprunoskernn 2 k paboyeid mporpaMme AUCHUILIHHEL




IHpuiaoxenue 1

1. OnucaHue NoKa3aTe/iel 1 KpUuTepreB OlleHUBAHUS KOMIIETEHIIMI HA pa3/IMYHbIX

ITallaX UX (l)OpMPIpOBaHl/IH, OIIMCaHHE IIKAJI ON€HUBAHHUA

1.1 Iloka3arenn U KpUTEPUU OLICHUBAHUS KOMIIETCHIIVN:

3VH, cocraBiusroniue
KOMIIETEHI[UIO

Iloka3zarenu
OLICHUBaHUSI

Kpurepuu onennBanus

Cpenctra
OIICHUBAHHUS

YK-4: CniocoGeH npuMeHATh COBpEMEHHbIE KOMMYHUKATUBHBIE TEXHOJIOTMH, B TOM YHCIIE Ha
MHOCTPAaHHOM(BIX) SI3bIKE(aX), U1 aKaJIEMUYECKOro U MPpo(ecCHOHATBLHOTO B3aUMOIEHCTBUS

3nanme: - criocoObl, MpaBuia

IlepeBon cioB ¢

IlonHoTa u COACPIKATCIbHOCTD

Tectol 1-6, YcTHBIN

W TOpUEMBl  HCHOJB30BAaHUS | PyCCKOTO Ha OTBETa, MPaBUIBHOCTh ompoc (Bompoc 2 B
COBPEMEHHBIX AHTTIUHCKUN U C nepeBoJia, ynoTpeOieHus KaXXJIOM paszene),
KOMMYHUKATHBHBIX AHTJIMICKOTO Ha JIEKCUYECKUX €JMHUIL U Bomnpocsr k 3auety
TEXHOJIOTUl; PYCCKHii, B TOM 4uClie | IPAMMAaTUYECKUX (1-8), Bompocsr k
TEPMHUHOB KOHCTPYKIHUH, COOIOIeHNE sk3ameny(l gacts -
po(heCCHOHATHHOTO WHTOHAIIMOHHEIX (OPM B tekcrer 1-10), (2
0OIIeHNS, MPaBIILHOE | COOTBETCTBHUE C 3aJaHHOM gacte - 1-12).
MIPOU3HOIICHHUE CJIOB, KOMMYHUKaTHBHOH CHUTyanuei
YTEHHUE TEKCTA TI0 B paMKax NMpoQecCHOHATbHON
npodeccrHoHaNbHOMH TEeMAaTHKH..
TEMAaTHKE BCIYX
Ymenme: - ucnons3oBate Ha | IlepeBog Brinonnenue YerHbli onpoc
poeCCHOHAIPHOM ~ YpOBHE | MyOIMIMCTHIECKOTO KOMMYHUKaTHBHOH 3a7a4u B | (Bompoc 1 B KaxoM
pasnuuHble (GopMBI M BHIBI | TEKCTa MO TIOJIHOM 00BeMe; paszene), Bonpocs! k
yCTHOH U NUCBMEHHOH | mpodeccHoHaNbHON 3auery (1-8),
KOMMYHHKaILUU Ha | remaTuke u3 3000 Bompocs! k
WHOCTPAHHOM SI3bIKE; 3HAKOB 9K3aMeHy -
- BBICTPauBaTh (1 gacTh - TEKCTHI
KOMMYHUKAIUIO c 1-10), (2 gacts -
apTHEpaMHU, HCXOIS U3 IeTeit 1-12).
u CHUTYaINH oOmeHwus,
ompeNeNnsisi W pearupys Ha
KyJIbTYpHBIE, SI3BIKOBBIE U
WHbIE 0cOoOeHHOCTH,
BIIMSIIOIIIUE Ha
npodeccroHaIbHOS OOIICHHE
U JT1aJIoT
Baagenmne: PedepupoBanme Texcta | Brimomnenne Hoxnan ¢

-- CTpaTerusiMu yCTHOTO U
MMCBMEHHOTO OOIIEHHS Ha
HHOCTPAHHOM SI3bIKE B PAMKax
aKaJEMHUYECKOTO U
npodeccuoHaILHOTO
B3aHUMO/ICHCTBYS;

0 MPoheCCUOHATBHOM
TEMATHUKE C
JJIEMCHTAMU
paccyxaeHusl.

KOMMyHHKaTHBHOﬁ 3a1a44u B
IIOJIHOM 00BEME;
doneTnveckoe 0hopMIICHHE
COOTBETCTBYCT ITpaBHUJIaM
SI3BIKA;
KoppekrHoe ynorpebnenne
JIEKCUYECKUX €JIMHULI;
[NoHnmMaH#e TpaMMaTHYECKUX
U CTHJIHCTUYCCKUX
KOHCTPYKIUH.
CaMOCTOSITeILHOCTD
BBIBOJIOB M CYKJIEHUH C
COOTBETCTBYIOIIUM
IIpaBUJIbHBIM
HCTIONE30BaHUEM
JIEKCUYECKUX U
TpaMMaTHYECKHUX CTPYKTYp B
paMkax npoheccHoHaIBHOM
TEMATHKH.

npesenrarumeii(1-12),
Bormpocsl k 3auery
(1-8)), Bompocsr k
sk3ameny (1 gacTp -
teketl 1-10), (2
vacte - 1-12).




1.2 IIIxanbel OLIEHUBAHUS:

Texymuii KOHTpPOJIb YCIIEBAEMOCTH U MPOMEXKYTOUHAs aTTecTalus OCYIIECTBISETCS B paMKax
HAKOMUTEJIbHOW OaJIbHO-PEUTHHTOBOM crcTeMbl B 100-0amibHOM mIKane:

84-100 6anoB (OleHKA «OTIIMYHO)

67-83 6ama (OIleHKa «XOPOIIO»)

50-66 6ai1oB (OLIEHKA «YIOBJIETBOPUTEILHOY)

0-49 GaynoB (OIIEHKA «HEYIOBICTBOPUTEIHLHOY)

50-100 6asoB (3aueT)
0-49 6amnoB (He3auer)



2 TunoBble KOHTPOJIbHbIE 33aJaHMA WM HUHbIE MaTepua/ibl, HEOOXOAUMBbIE AJIS
OLEeHKU 3HAaHUM, YMEHHMH, HaBbIKOB U (WiIM) oOnbiTa /[JeATeJIbHOCTH,
XapaKTepu3ywIIUX 3Tanbl (OPMHPOBAHUS KOMIIETEHLHI B NpoLecce OCBOEHMSA
0o0pa3oBaTeJIbHON NPOrpaMMbl

Bonpocsl k 3auety
. YHUKaQJIBHOCTb YE€JIOBEKA KAK JIUYHOCTH
. PasHOBHIHOCTH TIPUPOTHBIX JTaHIIIA(TOB
. [IpaBuna BbKMBaHUA B IUKOW MPUPOJIE
. UckyccTBO B Hanen xu3Hu
. HecTHOCTB — JTydlIee Ka4eCTBO YEIOBEKa
. [lyremecTBus
. Buaipl KoMMyHUKaLMi
. Kyxnu mupa.

0NN KW

HNHcTpyKuus no BbINOJTHEHHUIO:

3ayet npoxoAuT B popmare Oecesibl 10 MPOHACHHBIM TEMaM B TEYEHHUE CEMECTPA.

Kpurepun onenuBanus:

- Crynenty BbIcTaBisercs «3ader» (100-50 6am1oB), eciii KOMMYHUKATUBHBIE 331a4H BBIIIOJIHEHBI [TOJHOCTBIO,
WCTIOJIb30BaHHBIN CIIOBAPHBIN 3amac, TpaMMaTHYECKUE CTPYKTYPBI, (POHETHUECKOE 0POPMIICHHE BHICKa3bIBAHUS
COOTBETCTBYET ITOCTABJICHHOM 3a/1a4¢;

- Crynenty BbIcTaBisieTcs «He3aueT» (49-0 6anioB), eci OTBETHI HE CBSI3aHbl C BOIPOCAMH, HaJIU4Ke
rpyObIX OMIMOOK B OTBETE, HEOHUMAaHKUE CYLITHOCTH U3JIaraéMoro BoIpoca, HeyMeHUE IPUMEHSTh
3HAHUS Ha IPAKTUKE, HEYBEPEHHOCTh U HETOUHOCTh OTBETOB Ha JOIOJIHUTENIbHBIE U HaBOSIINE
BOIIPOCHI

Bonpocsl Kk 3k3amMmeny
Yacts 1: Urenne, nepesoa u peepupoBaHHe TEKCTA.
Yacrtp 2: becena no cieayommM yCTHBIM TeMaM:
. YHUKaJIbHOCTD Y€JI0BEKA KAaK JTMYHOCTH
. Pa3HOBHIHOCTH IPUPOJTHBIX JTaHAIA(TOB
. [IpaBuna BbKMBaAHUA B IUKOW MPUPOJIE
. UckyccTBO B Halen KU3HA
. HecTHOCTB — JydlIee KaueCTBO YEI0BEKa
. [lyremecTBus
. Buapl koMMyHHKaLMi
. Kyxnu mupa.
. OKCTpeMaJIbHbIE YBIICUECHHUS.
10. OcobGeHHOCTH MBITIUICHHS.
11. PoGoTuzarus.
12. IIpoTecTHBIE ABUKEHUS.

O 001N DN B~ WK =

OO0pa3ubl TEKCTOB 1J1A NepeBoaa u pedepupoBaHus

1. E-LEARNING IN RUSSIAN HIGHER EDUCATION: CHALLENGES AND RESPONSES

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The modern market of educational services in Russia is going through rapid and radical changes in an attempt to
accommodate the actual needs of the social environment. More and more effi cient methods of teaching are being
introduced and innovative technologies of learning are being developed. In the light of this, information
technologies are most welcome as they have enormous potential and introduce new methods and ways of learning
into the world of education. It is obvious that the internet, being an inalienable part of our everyday life, cannot
but penetrate this area of human activity. Thanks to the World Wide Web, today’s EFL teachers and their students



can access different forms of information, enjoy authentic language through audio and video web resources,
communicate in social networks, and have virtual contacts with the world from almost any part of Russia’s vast
territory. Both education specialists and learners enjoy an incalculable variety of technologies and facilities that
possess obvious pedagogical potential in terms of their progress. How can one select those that are the most
appropriate and relevant? This question has no easy answer, because the entrenchment of e-learning is a
multi-faceted and challenging process. The challenges are predominantly of a practical nature, concerning fi
nancing, scale, forms and search for the most suitable patterns of e-learning development in Russia. Most debates
centre on distance learning, blended learning and mobile learning. Yet some of them are purely theoretical,
caused by changes that have recently taken place in the system of higher education in Russia, necessitating
working out new concepts and strategies. Among the latter is the necessity to conceptualise two key
competencies that would be in demand in a digitally 4 Chapter 1. E-learning in Russian Higher Education...
networked society — the ability to handle information fl ows through language profi ciency and the competency
needed to tap into the potential of numerous telecommunicative facilities and be effi cient in virtual
communication. Both are making their presence felt in focused higher educational values and are considered in
this article. Much is being done through cooperation with the international ICT-LT community. In December,
2012, the British Council organised a four-day workshop in Moscow: “Digital Literacies for ELT”. English
teachers from universities all over the Russian Federation were invited. In March 2014, the fourth E-merging
Forum was held in Moscow — a prestigious event that brought together advanced ICT-LT educators and Russian
EFL teachers keen to learn more about available technologies. Another great contribution has been provided by
social and professional networks (LinkedIn, Professionali.ru), where teachers can compare and exchange notes
about new technologies used for ELT. There are also posts from Russell Stannard, a British educator, who, on the
web-pages of his Teacher Training Newsletters, generously shares his valuable ICT-LT know-how with
educators from all over the world. This is a brief outline of the e-learning challenges that Russian language
education must meet. Let us consider the details of the picture, which would be incomplete without a close-up
analysis of the responses to these challenges.

2. E-learning and Informatisation — What, Why and How?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

Today there are at least two approaches to using internet resources for educational purposes. The fi rst involves
the design and development of educational networks by educational specialists at the administrative level, with
the involvement of students at universities in such learning management systems as Moodle and Blackboard, and
refl ects a tendency towards institutionalisation of e-education. The second concerns intensifying particular
educational courses by incorporating adequate technologies into teaching/learning, but discretely, being an
initiative of some teachers or students aimed at improving/assisting/facilitating acquisition skills or knowledge
without any administrative interference on the part of the educational establishment as a whole. The latter
appeared within Web 1.0, fi rmly secured its position in EFL methodology, and entered the corpora of EFL
terminology as Web-Supported Collaborative Learning (WSCL), Computer-Based Training (CBT) and
Web-Based Training (WBT). Within the framework of Computer-Assisted Language Learning (CALL), the fi rst
approach has traditionally been referred to as e-learning, while the second one entered the discourse of EFL
methodology as Technology Enhanced Learning (TEL). The boundaries between both above-mentioned
approaches are obviously rather circumstantial and, in practice, their use is normally complementary. It has been
explicitly demonstrated in blended learning in language education. A sort of institutionalism can be observed at a
more fundamental level of methods and approaches. While in Russia educators emphasise research into teaching
English as a foreign language, their counterparts in the West, within the framework of the Learner-Centered
Approach, consider learning English to be the focus of research and effort. This is true for e-learning as well: in
Europe and the USA distance educational technologies are more related to informal open learning; in Russia the
dominant trend is to institutionalise distance forms of education. However, more often than not, university
professors opt for technology-enhanced teaching, integrating technologies in their courses and workshops
without any pressure from the top. Sometimes a similar attitude towards e-learning can be observed beyond
Russia’s borders, by those who believe that the question to use or not to use ICT instruments in the classroom
remains at the discretion of the faculty. Some are of the opinion that, in spite of e-learning being around for
approximately twenty years, the place of technology (“technology in and out of the classroom™) should still be
determined by the professor, while the educational establishment rarely demonstrates any support or enthusiasm.
What is more, on-line learning is still far from being popular on some campuses (Kirshner, 2012). Integrating
e-learning in Russia’s language education is predetermined by kompetentnostnyi podkhod, or competency
approach — a nationwide educational concept that emphasises the value of practicalities over purely theoretical
knowledge; it implies readiness to use this knowledge in practice and prioritises knowledge and skills that will be



in demand in the labour market in the near future (Baidenko, 2005; Tatur, 2004; Zeer, Symanyuk, 2005). Within
the framework of this approach and with the undeniable presence of information technologies in all spheres of
life, the government and educational authorities of the Russian Federation initiated a process of informatisation of
national education, and encouraged educational institutions to promote all possible forms of e-learning. The term
e-learning is widely used by researchers writing in English for the international community. In Russia e-learning
is viewed as an educational format that should be institutionalised and carried out with higher educational
establishment oversight. Thus, in the narrative of national academic language education, the term
informatisation is more relevant and inclusive as it covers not only the matter of educational content (what should
be taught electronically), but also considers the reasons why the content should be provided in e-format and
prescribes the procedure of integrating technologies into education. The process of informatisation was a
response to the recognition of the urgent need to introduce innovative ICT-tools and strategies into education, and
has been confi rmed by a number of legal and developmental initiatives. Among the most fundamental are the
Order of the Ministry of Education “On Coordination of Work in the Sphere of Informatisation of Education”
(2001), and the Federal Law on Education of the Russian Federation on Education (2012) (On Coordination of
Work [see 2 lines above]; 2001; Federal Law, 2012). These documents laid the foundation for a set of signifi cant
changes in education in the Russian Federation and started the informatisation process. In 2001, the State Institute
of Information Technologies and Telecommunications “Informika” was commissioned to initiate work on
creating a Federal Centre for Educational Resources, which was implemented in four stages: 1) collecting and
storing all available educational information resources (accumulating relevant content); 2) designing a unifi ed
system of cataloguing and search of educational resources (the system of web-based subject directories); 3)
designing the system of web-support of educational processes (virtual learning environments with integrated
virtual lecture and practicum courses); and 4) designing integrated websupported virtual learning environments in
education (providing access to educational resources securing required learning outcomes and providing support
for authors willing to create an educational resource). Although, in their mission statement, the Centre declares
that they provide educational resources at all levels of education, in fact higher educational resources are
currently underrepresented. There are no resources for EFL classes at university level at all. However, the
institution is involved in a number of informatisation projects for education in Russia with Information and
Telecommunication Technologies in Education (2003), OneStop Access to Educational Resources (2005) being
the largest (Titova, 2011; State Institute of Information Technologies and Telecommunications: Projects).

3. Distance Learning — How Long is the Distance?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO
The early history of ICT-based distance learning in Russia dates back to 1990, when, under the auspices of
Russia’s Academy of Education and under the guidance of Prof. Y. S. Polat, Hertzen Pedgogic University, the
Laboratory of Means and Pedagogic Technologies of Distance Learning (currently The Centre of Distance
Learning) was created. In the 1990s “Telecommunication in Education” (1993), “Computer Telecommunication
to School” (1995) and “Distance Learning” (1998) were published — all edited by Y. S. Polat. In their project “The
Concept of Distance Learning”, the Centre’s researchers consider patterns of organising distance learning,
didactic characteristics and functions of ICT, and pedagogic grounds for distance learning. They distinguish four
main types of distance education: 1) interactive television (two-way TV); 2) computer telecommunication
networks (regional and global) in text fi le exchange mode; 3) computer telecommunication networks with the
use of multimedia — information in interactive mode and with the use of videoconferencing, and 4) a combination
of the fi rst and the second (Polat, Petrov, Aksenov: http://distant.ioso.ru/library/publication/ concepte.htm).
Even though distance learning has existed in Russia for about twenty years, the rate of its development is rather
insignifi cant. According to the experts, distance learning accounts for no more than 15 percent of the educational
market (Statistics, 2012). Information about universities and educational centres that provide distance learning
can be found on the Federal Web-portal “Russian Education” (www.edu.ru). The fl ag ship in the implementation
of the new format of education is Moscow State University of Economics, Statistics and Informatics (MESI) —the
only Russian member of the European project HOME (Higher Education On-line), uniting universities from the
UK, Portugal, the Netherlands, Israel and other countries. This portal demonstrates continuous growth in the
number of higher educational institutions offering degrees in a distance learning format, but it is worth
mentioning that there are no offers to receive bachelor’s or master’s degrees in foreign language education. Only
one institution — the Offi ce of Distance Learning at Moscow Institute of Economics, Moscow Institute of
Psychoanalysis and Institute of World Economy and Informatisation (UNIK) — supplies web-based online
courses, awarding a degree in the fi eld of Translation and Theory of Translation (http://unic.edu.ru/departments/
translation/). But on the whole, the analysis of the distance education market in Russian higher education leads to
the conclusion that most Russian universities continue to prioritise traditional face-to-face education in the



teaching of foreign languages. The reasons for the constrained development of the new learning format were
investigated by the Centre for Distance Education and Information Technology. The survey conducted by this
centre revealed that the main reasons for the slow pace of implementation of distance learning are as follows: —
uncertain academic status of distance learning (84 percent of respondents); — lack of necessary regulatory
framework in the fi eld of distance learning (84 percent of respondents); — lack of qualifi ed specialists in the fi
eld of e-courses development (63 percent of respondents); — lack of awareness in the professional community
about the benefi ts of distance learning (57 percent of respondents); — unwillingness of students to change the
education format (26 percent of respondents) (Lokteva, 2010). Among secondary reasons, copyright issues were
cited, which makes individual contributors reluctant to place their resources on the web for open access; also
there is the reluctance of “old school” teachers to change their methodology, and the lack of trust in the ability of
distance education to train academically qualifi ed and responsible specialists. This distrust of innovations is the
reverse side of universities’ commitment to traditions and typical of these educational institutions’ resistance to
changes, corporate culture and unwillingness to use internet resources as the information in them is derivative and
unreliable (Kopylovskaya, 2014:171). Such reverence for traditions can be ascribed to the force of inertia; on the
other hand, it could be interpreted as a reliable means of protection against hasty changes, which could lead to a
lowering of standards in EFL teaching. In this respect, M. Taylor, a philosopher of religion at Columbia
University, NY, emphasises the dangers which can result from an unsubstantiated drive for innovations, arguing
that honouring the past is a bulwark against barbarian assaults on the present (Taylor, 2010).

Blended Learning and Mobile Learning: What’s New in Our Blender? The search for more reliable formats of
learning, which, on the one hand, would include such advantages of e-learning as convenient time and place for
learning, individual pace of learning with the learning material already selected and, on the other, would help to
avoid the above-mentioned disadvantages of distance education, resulted in the development of blended learning.
Blended learning is often seen as a panacea and something of a compromise by many universities. The format
combines distance learning, face-toface learning and self-study. This educational strategy for foreign language
acquisition is now widely used and well-developed in Russia. The system is effective and allows learners to be
well-settled and supported as they gain experience and acquire necessary skills. This is the reason for
investigating and developing different blended courses (See Chapter 4 for more details on blended learning). In
spite of the fact that blended learning allows for signifi cant economy in funding, there are still areas of concern
for universities that attempt the transition to a blended learning format. The most challenging is the process of
transformation of materials required for studies into an educational information resource and designing means of
transmitting these resources to students with maximum effi ciency. In other words, the information scattered over
different resources should be structured and digitalised. One more problem arises in the process — that of
information density. Here, educators are trying to resolve the problem of correlating the amount of acquisition
information to be presented, given appropriated academic hours, and the memory capacity of individual learners.
The problem of implementing blended learning forms into language education is also a managerial one and
entails fundamental restructuring in the educational establishment. From the viewpoint of pedagogical
innovations, the functions steering the educational establishment to non-stop development come to the forefront.
Transition to blended learning implies ground-breaking changes in personnel, because preparing a blend requires
an army of IT specialists: programmers, web-designers, testers, producers and creative directors. Even the largest
universities seem unready to maintain such a staff (Kadyrova, 2009). Speaking about innovative tendencies in
e-learning, one cannot avoid mentioning mobile learning (m-learning). This term has different meanings for
different communities, but is closely connected with e-learning and distance education. It focuses on learning
with mobile devices: smartphones, iPhones, tablets and iPads. Although m-learning is just starting to gain its
position in Russian higher education, the challenges with this form of e-learning are notable. First of all, teachers
reject the idea of m-learning as they fail to believe that mobile phones can improve the educational process;
moreover, the use of mobile phones is forbidden as they are often used as a crib. Secondly, teachers are often
much less knowledgeable about mobile applications than their students. Teachers also feel insecure with mobile
learning as there is no tested and reliable methodology for teaching with mobile devices, and, by the same token,
the mobile applications corpora is neither classifi ed nor suffi cient to organise m-learning for students of
different educational profi les and levels of profi ciency (Titova, 2012). These fears may at least partly disappear
as the fi rst steps in m-learning methodology in Russia have already been taken: a manual on this new e-learning
format has been offered to EFL teachers in this country (Titova, Avramenko, 2013).

4. Modern technologies in teaching a foreign language.
The last years increasingly raised the issue of using modern technologies in the educational process. It is not only
new technical means, but also a new forms and methods of teaching, new approach to learning. The main goal



that we set for ourselves, using modern technologies in learning a foreign language it ‘s to show how technology
can be effectively used to improve the quality of teaching foreign language students, the formation and
development of their communicative culture, learning the practical mastery of a foreign language

This paper aims to highlight the role of using modern technology in teaching English as a second language. It
discusses different approaches and techniques which can assist English language students to improve their
learning skills by using technology. Among these techniques are online English language learning web sites,
computer assisted language learning programs, presentation software, electronic dictionaries, chatting and email
messaging programs, listening CD-players, and learning video-clips.

A case study has been done to appreciate the response of typical English language classroom students for using
technology in the learning process. Upon this practical study, the paper diagnoses the drawbacks and limitations
of the current conventional English language learning tools, and concludes with certain suggestions and
recommendations.

The introduction of information and communication technology (ICT) to education creates new learning
paradigms. We are dwelling in a world which technology has reduced to a global village and the breakthrough in
technology is underpinning pedagogical submissions. It may become imperative therefore to have a rethinking on
how to ameliorate the constraints of second language users through the applications of modern technologies. The
interactions between new technology and pedagogical submissions have been found to an extent to be addressing
the heterogeneous needs of second language learners and any global discovery which aims at minimizing
learners’ constraints is a welcome development in a rapidly changing world of technology.

This paper therefore is an overview presentation of how modern technologies can be of assistance to both
teachers and students of a second language setting. The rapid growth in ICT experienced by the technologically
advanced nations of the world has helped them to overcome some of the barriers in teaching and learning.
Applications of modern day’s technologies in the field of teaching and learning can make it possible for teachers,
students and others to join communities of people well beyond their immediate environment to critically review,
analyze, contribute, criticize and organize issues logically and contextually having professionalism and the
transformations of the entire society in view. Now, new technologies such as the reported computer
enhancements with new software and networking make it much easier for educators to conquer space and time,
with the motive of ameliorating constraints and academic conflicting issues. We can now bring learning to
virtually any place on earth anytime for the purpose of achieving the desirable learning outcomes.

In the past, learning and education simply meant face-to-face lectures, reading books or printed handouts, taking
notes and completing assignments generally in the form of answering questions or writing essays. In short;
education, learning and teaching were considered impossible without a teacher, books and chalkboards. Today,
education and training have taken on a whole new meaning. Computers are an essential part of every classroom
and teachers are using DVDs, CD-ROMs and videos to show pupils how things work and operate. Pupils

can interact with the subject matters through the use of such web based tools and CD-ROMs. Moreover, each
pupil can progress at his/her own pace.

Technology allows distance learning: Perhaps the greatest impact of technology in the field of learning is its
ability to help several people learn simultaneously from different locations. Learners are not required to gather at
a predetermined time or place in order to learn and receive instructions and information. All one needs is a
computer connected to a modem (or with a CD drive); these tools can literally deliver a ‘classroom’ in the homes
and offices of people.

Technology allows group Learning: There are naysayers who argue that distance learning of this sort cannot help
pupils receive the support of traditional group-based learning. For proving this theory wrong, technology has
helped provide distance learners with online communities, live chat rooms and bulletin boards. All these allow
pupils to collaborate and communicate even though they are isolated in their own space.

Technology allows individual pacing: Multimedia tools, on-line and CD-ROM based training have helped
eliminate the need for an instructor-based lesson plans. Pupils who grasp concepts faster proceed and move
along, without being held back by ones who need more time and help for learning. Such individual pacing is
beneficial to all.

Technology helps lower training costs and increases productivity: Another benefit of using technology to reach
many pupils in shorter time is lowering training costs. Corporate and academic Institutions can reduce their costs
of delivering lessons to pupils on a per-pupil basis. Moreover, technology produces quantifiable results and
allows pupils to put into practice this information quickly and with better results. Through the use of technology,
pupils can considerably save time and increase their productivity. Both these points justify the higher costs of
advanced technological tools.

Roadblocks in the use of technology in learning: Naturally, for education technology to have a positive impact on
pupils, it should be designed and prepared well. Tools used for disseminating information must be developed



with pupils in mind. There are also factors like lack of computer/technology literacy to be considered. Schools
and businesses must bear in mind that education technology is simply a tool and its success depends largely on the
amount of planning that goes into it. Using education technology can be a right choice as long as all such factors
are considered.

With the development of technology and the boom of digital revolution, foreign language teachers find it
necessary to think about effective new ways to create a better foreign language teaching and learning
environment that is supported by multimedia technologies. As a result, Computer Assisted Language Learning,
or CALL, has become increasingly popular in the foreign language teaching field. Based on the analysis of the
features of CALL, this paper is focused on how multimedia can play an important role in EFL classrooms. The
literature review was conducted on definitions and the development of multimedia. Furthermore, the review of
the literature was conducted on multimedia as a teaching method from both theoretical and pedagogical aspects.
By analyzing the weakness and the strength of CALL, some practical and effective teaching ways, as proposed by
professional educators and qualified teachers, are discussed on how to effectively use multimedia in the
classroom.

5. Development of Multimedia Applied in English Teaching

Multimedia is a recent and popular term in the field of computer usage. Generally speaking, multimedia is the
combination of text, sound, pictures, animation, and video. Typical set-ups include CD-ROM, CD-ROM player,
sound equipment, and special hardware, which allow the display of sophisticated graphics. With the rapid
development of the internet, which has become a powerful medium for it provides a number of services including
“e-mail, the World Wide Web (WWW), newsgroups, voice and video conferencing, file transfer and exchange
and numerous corporate services delivered through specialized programs”. In the context of teaching, multimedia
can be called an integrated media, which consists of various media forms such as text, graphic, animation, audio,
etc. to browse, query, select, link and use information to meet pupils’ requirement. Smith and Woody defined
multimedia as “the use of both visual aids and verbal descriptions to illustrate concepts”.

According to Mudge , Multimedia applied in English teaching may include four stages. The original stage can be
dated back to the 1950s when only a few foreign language institutes started to employ phonograph, broadcast,
movie, tape recorder and other current media in foreign language teaching. During that time, audio and video
were once considered a significant revolution to the teaching of foreign language. Following in the 70s and 80s,
audio and video developed dramatically with the advancement of electronic technology. Electronic taping, slide
projectors, videocassette players, language labs and other electronic devices were included in this era. By the
turn of 90s, multimedia technology was becoming increasing available in foreign language instruction because of
the development of computer technology and the coming of the digital revolution. In the early 2000’s, the internet
became a powerful medium for the delivery of computer-aided learning materials. The internet provides a
worldwide means to get information, lighten the work load, and communicate with each other at any time and at
any place. CALL which is Computer Assisted Language Learning came into play during the later part of the 20th
century. Warschauer divided the history of CALL into three stages: behavioristic CALL, communicative CALL,
and integrative CALL. Behavioristic CALL applied in 1960s and 1970s was based on the behaviorist learning
and featured repetitive language drills. The computer was regarded as a mechanical tutor to deliver the materials
to the pupils. An example of a behaviotistic CALL strategy is PLATO.

PLATO (Programmed Logic for Automatic Teaching Operations), the best-known tutorial system, is a special
hardware consisting of extensive drills, grammatical explanations, and translation tests at various intervals. The
next stage, communicative CALL, appeared in the late 1970s and early 1980s. It focused on the communicative
teaching method and encouraged pupils to generate original utterances through the process of discovery,
expression and development rather than just repeat the prefabricated language. Pupils were supposed to make use
of the computer or the hardware to assist them in language learning. What they actually work with is not the
computer but their classmates or teachers. In this model, the computer is viewed as stimulus or tool. Popular
CALL software developed in this period included word processors, spelling and grammar checkers. Following
this stage is the third stage, integrative CALL which included the development of multimedia computers and the
Internet. This model not only integrates various skills (e.g. listening, writing, speaking and reading) but also
bonds different technologies serving as effective and comprehensive tools for language learning and teaching.
With integrative CALL, teachers were moving away from communicative perspective of teaching to a more
social way, which emphasizes the language use in authentic social environments. Applying this multimedia
networked computer in the language class provides pupils a more effective means to learn English. For instance,
pupils can have rapid access to the background, grammatical or vocabulary explanations, pronunciation
information while the main lesson is in the foreground. Besides, pupils under this model are usually encouraged



to engage in their own language development rather than learn in a passive way. The history of CALL suggests
that multimedia can serve a variety of purposes for language teaching. It can serve as a tutor to offer language
drills or a stimulus to stir pupils to think. With the advent of the advanced technology and internet, computer
usage in language teaching provides an authentic environment for pupils to communicate with native speakers in
an inexpensive means.

Nevertheless, the application of multimedia in English teaching is not as widely used as expected. A reason for
this could be the underdevelopment of technology and immature pedagogy about using multimedia in teaching
foreign languages. For example, multimedia cost is high and not all educational institutions can make use of this
tool. In addition, many teachers are not trained in using multimedia to teach English. According to Gong & Zhou,
some teachers who have been aware of the applicability of multimedia teaching tend to focus on the flowery and
fancy courseware and neglect the teaching aim, teaching object and teaching content, so the whole English
classroom would become a demonstrating hall of computer functions.

6. The trend towards introducing English teaching at primary level.

Chris Pim

The question of when the best time to start learning English is remains a much debated subject. This conundrum
has been the subject of intense scrutiny for many years and continues to vex policy makers all over the world.
Much of the early debate around the early introduction of language learning into schools centred on the critical
period hypothesis (CPH) which, broadly stated, ‘is a causal explanation for the differential success in acquisition
of'a second language by younger and older learners’, (Bialystok and Hakuta, 1999: 162). However, a longitudinal
study in the UK on the teaching of French in both primary and secondary schools conducted by Burstall et al.
(1974) showed that apart from improved pronunciation there appeared to be no significant difference between
attainment for learners who started earlier and those that started later. This meant that, in the state sector in the UK
at least, foreign languages were not taught in the primary sector for many years. The research and the debate have
continued, but no definitive answer has been forthcoming. Kirsch (2008: 4) summarising our current
understanding in this area suggests the following:

m research into the optimum age for language learning is inconclusive

m an early start has a positive impact on children’s attitudes

m the only advantage of an early start is the total amount of time spent actively on learning a language.
However, the growth of globalisation of trade and the predominance of English in the media, particularly on the
internet, have been responsible for driving change in language education policy and there is a global trend
towards introducing English language teaching into the primary sector. Within a politically charged educational
environment, some policy makers have decided that the creation of a well-educated, English speaking workforce
may be one route out of the current global economic downturn. Parents often consider academic excellence in
English to be the number one priority in terms of access to higher education, university accreditation and
economic prosperity for their children. Consequently, in many countries, children now begin their study of
English at primary level.

There are numerous terms to describe the process of learning English. In many English speaking countries it is
often referred to as ‘English as an additional language’ or ‘English language learning’. The distinctive position in
these contexts is for learners to acquire English alongside other subjects. This approach has proved very popular
in the US, Canada, Australia and the UK, where over 25 years of research has informed a political agenda that
promotes inclusion. In other areas, such as the Middle East, the term ‘English as another language’ has been
coined to reflect the notion of children from minority ethnic backgrounds, who already have experience of using
their own home languages and are learning the official language of the country, as well as learning English. In
many other countries around the world, readers are likely to be familiar with the concept of learning ‘English as a
foreign language’, where learning of English takes place in a non-English speaking context. In EFL classrooms
there is a general aspiration for exposing learners to English as a ‘living language’, providing natural
opportunities to practise target language through the use of authentic texts and exposure to real models of spoken
English. In this case, the role of technology can provide a significant addition to the other more conventional tools
(blackboards, textbooks, cassette players) that are found in classrooms around the world. Technologies like the
internet can provide access to large quantities of authentic input material and at the same time can provide
opportunities for practice. Teachers and learners are no longer isolated from the target language or culture and can
‘... participate in the socially mediated practices of [the target language] community.’ (Kirsch, 2008: 46). Even if
learners do not have direct access to the internet in their classrooms, or at home, teachers often do have and can
provide additional resources to supplement the material offered via conventional means.



7. What is the most appropriate approach for teaching young learners?

Chris Pim

There is no right answer to this question, as it will depend on many factors: the age of the children, class size, the
competency of the teacher, availability of resources, the school context and the framework constructed by bodies
that create the educational landscape for the locality. Should oral development precede reading and writing?
There is a school of thought that suggests children learn best by hearing language being effectively modelled by
skilled teachers, and having natural opportunities to use language in productive activities, before embarking on
robust learning of literacy. However, the relative success of this type of approach may lie in the oral competency
of the teacher and easy access to appropriate resources. In some contexts it may make more sense to expose
children early to reading, learning phonics and the explicit teaching of grammar. Clearly, it makes little sense to
be teaching reading and writing in a second language beyond what has been achieved in a first language, although
it may be possible for the two languages to develop at similar rates. However, older learners may have knowledge
of literacy to transfer over from a stronger first language. In many contexts, schools are measured by how many
children pass academic exams, which may necessitate and encourage a ‘teaching to the test” mentality amongst
teachers. However, this could mean that the more important aspects of learning are neglected. The significance of
oral competency When learners of English are immersed in the target language, for example children studying in
English medium schools or where the dominant language of the locality is English, as in the UK, the development
of oral competency naturally tends to precede a more specific focus on reading and writing. However, when we
are talking about foreign language learning the decision is more complex. Dividing up language for child foreign
language learning (Cameron, 2001: 19) Learning a foreign language Learning the written language Learning oral
skills Discourse Vocabulary Grammar Conversation Extended talk Cameron separates learning the written
language, not necessarily because she sees this as coming later in a child’s development, but because the written
language needs to be explicitly taught by the teacher; the process needs planning and the teacher needs to
understand what is involved in doing this. However, this does not mean that written language is divorced from
spoken language, but for the young language learner, language is presented, practised and learned through
speaking and listening. As the result of activities that take place in the class, children learn the meaning of words
and grammar ‘emerge[s] from the space between words and discourse’ (Cameron, 2001: 18) and supports the
development of meaning.

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models via
recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as
acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as
confident with their own language skills. Technology also affords children the opportunity to record themselves
for playback at a later time. Learners report that the ability to listen and play back recordings helps identification
of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement. Young children can use
Flip, or other video cameras to record their mouth movements to develop phonetic accuracy; recordings can
subsequently be compared with standard models sourced from the internet. Learning resources, such as songs and
poems, can be downloaded from the internet and practised as a whole class via an interactive whiteboard prior to
a live performance that can be filmed for posterity. Taking a karaoke-style approach, children are able to digitally
Emerging technologies, emerging minds | 23 visualise rhymes and songs through freeze-frame photography,
artwork and textbased legends that can be synchronised to the words.

8. E-tools that facilitate language practice.

Chris Pim

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models via
recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as
acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as
confident with their own language skills. Technology also affords children the opportunity to record themselves
for playback at a later time. Learners report that the ability to listen and play back recordings helps identification
of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement. Young children can use
Flip, or other video cameras to record their mouth movements to develop phonetic accuracy; recordings can
subsequently be compared with standard models sourced from the internet. Learning resources, such as songs and
poems, can be downloaded from the internet and practised as a whole class via an interactive whiteboard prior to
a live performance that can be filmed for posterity. Taking a karaoke-style approach, children are able to digitally
Emerging technologies, emerging minds | 23 visualise rhymes and songs through freeze-frame photography,
artwork and textbased legends that can be synchronised to the words.



What we have said so far in our discussion of the needs of young language learners suggests that they need to be
offered opportunities to practise target language in as many ways as possible. What is missing for them in many
EFL contexts is access to other language users with whom they can practise. Technology has the potential to
overcome this limitation and provide learners with the opportunity to communicate with others, often native
speakers of the language they are learning, or other learners studying the same language, but who don’t share the
same home language, so they are forced to make use of English to communicate. Synchronous solutions like
video-conferencing (Phillips, 2010) and face-to-face interaction through online virtual worlds (Hew and Cheung,
2010; Zheng et al., 2009) are becoming increasingly popular as vehicles to promote language learning. Video
conferencing is being used to bring learners together over distance so that they can communicate in a common
language and share cultural experiences. Virtual worlds like Second Life, Active Worlds and Open Sim afford
learners the possibility of ‘living’ within a 3D space, collaboratively developing content and interacting with
peers through virtual experiences: debates, role play, exhibitions, performances and the like. Asynchronous tools
like email, blogging and the collaborative development of wikis (Terrell, 2011; Wang and Vasquez, 2012; Woo et
al., 2011) also have a significant role to play in facilitating the co-creation of content, where learners interact with
peers by composing, editing and exchanging texts. These technologies offer learners the opportunity to engage in
activities that produce comprehensible output and where meaning has to be negotiated. It has been argued for
some time that in order for learners to develop competent language skills they need to engage in 24 | Emerging
technologies, emerging minds Emerging technologies, emerging minds | 25 comprehensible output (Swain,
1985). It had been argued by Krashen (1981) that input would be enough, but Swain and colleagues, based on the
work that they have done with Canadian bilingual learners, showed that without engagement with language and
feedback, learners do not develop productive skills. Over the years since this original research, a considerable
range of studies have explored this area. Technology allows learners who would not normally have as many
opportunities to use the language they are learning in productive ways to communicate with other speakers of the
target language. Case studies from a range of countries have been chosen to illustrate how different technologies
can be used to increase learners’ access and participation as well as supporting their development of oral
competency, reading and writing. In this first case study we see how Web 2.0 tools and virtual worlds can
facilitate natural opportunities for language development between peers who are separated by large distances.

9. Case Study 1.1: Travelling through arts.

Chris Pim

Case studies from a range of countries have been chosen to illustrate how different technologies can be used to
increase learners’ access and participation as well as supporting their development of oral competency, reading
and writing. In this first case study we see how Web 2.0 tools and virtual worlds can facilitate natural
opportunities for language development between peers who are separated by large distances.

At the Faculty of Education, Universitat Autonoma de Barcelona, researchers Melinda Dooly and Dolors Masats
have been working with trainee teachers to investigate how computer mediated communication (CMC) can
facilitate English language learning between children based in two different countries. The research has been
triangulated through a close partnership with an internship school (CEIP Sant Jordi) and the specialist teacher,
Maria Mont. Randall Sadler, of the University of lllinois Urbana Champaign (USA), collaborated in the materials
development. The project is financed by the Spanish Ministry of Science and Innovation (EDU2012 17859;
http://pagines.uab.cat/pads/en). In the first year of the project, six-year old Catalan speakers were linked with
peers in a Canadian school in order to work collaboratively on a cross-curricular project, integrating art, social
science and language learning. Children in each school worked independently to research the life of a local artist
by visiting galleries and examining the artist’s work at first hand. This variously supported aspects of the
curriculum: physical geography, transport, historical events and artistic style. Each school was subsequently able
to share their findings asynchronously via blogs and wikis as well as through the more immediate ‘face-to-face’
context of a virtual world. An ingenious method was chosen to bring children together in order to discuss the
work of both local artists, as well as share each school’s independent research. A virtual exhibition of artwork was
created on a secure island in a virtual world called Second Life. Using a non-threatening ‘Snoopy’ avatar
controlled by the teacher, the children were encouraged to use simple English commands to direct their virtual
guide around the gallery, to inspect the exhibits and answer their questions. This proved to be an extremely
successful way of teaching English, particularly instructional and descriptive language. Emerging technologies,
emerging minds | 25 In order to bind the learning together in a suitable finished format, both schools worked
together to produce an e-book based on an imaginary meeting between the two artists from each country. This
e-book and other details about the project were showcased via a Glogster exhibit entitled ‘Travelling Through
Art’. http://teachertefl.edu.glogster.com/travellingthruart/ This type of work shows how ‘blended learning’ can
be particularly successful as it enables flexible working, where children can pursue projects through more



traditional approaches that can subsequently be shared more widely with peers via communicative e-tools.
Exploring common themes provides a natural context in which to develop target language through the sharing
and co-creation of content. This case study also illustrates the benefits of children acting as digital collaborators.
They need to pay particular attention to the function and form of their oral and written contributions as well as
ensuring that it is fit for purpose. Working with peers, particularly those from another cultural background,
requires children to carefully consider the sophistication of their contributions as well as the socio-cultural nature
of the content, in order to ensure that they, along with the recipients, get the most from the experience.

10. Developing reading and writing.
The interdependence of reading and writing cannot be over-emphasised; ‘reading makes the writer’ (Corbett,
2008: 1). This is a simple notion, yet the teaching of reading, in the worst cases, can lead to children who are able
to decode, but are unable to comprehend or appreciate the full purpose of a piece of text. Whilst this would be an
anathema for teachers of a first language, all too often this can be the case for children learning English as a
foreign language. This might happen when reading is forced too early and becomes a purely mechanistic process,
or if there are few engaging texts to interact with and where there is a lack of exposure to authentic oral models.
Reading can be severely compromised by limited access to appropriate texts and the internet itself offers texts
that are often too sophisticated for many learners of English. However, there are places on the web where more
accessible English can be found, for example, Simple English Wikipedia (http://simple.wikipedia.org/) that
supports texts with a high content level, but reduced literacy demand. Nowadays, digital literacy is particularly
significant, as children are bombarded daily by an array of digital texts, and it is particularly important that they
learn to understand the nuance of media-types that surround them in the physical world as well as on the internet.
Wordle (www.wordle.net) is a good example of a web-based tool that can help cement the interface between
reading, writing and the significance of visual literacy in a 21st century world. The tool produces word clusters
based on the frequency of words occurring in a sample of writing. Practitioners can use Wordle to help older
children compare texts from different genres and ages, analyse the formality in writing or simply focus on key
vocabulary from a particular topic. Children producing their own Wordles can also play around with shape,
colour and styling in order to consider the impact of their work on different audiences. Digital texts and electronic
books (e-books), particularly when accessed on cool, portable technologies, can inspire children to read. Many
offer effective oral modelling via text-to-speech synthesis and access to other tools like electronic dictionaries.
Specialised software can record, measure and track progress in reading, and interactive fiction (IF) promotes
active reading by enabling learners to affect outcomes in stories, maximising engagement in the storytelling
process. Children are also motivated by their own personal writing and there are many tools available to support
writing and allow them to author for different audiences — multi-modal digital narratives like cartoons,
storyboards, presentations, blogs, websites and extended prose.
Books are a natural starting point for language learning at whatever age the process starts, particularly where the
written form can be linked to an oral equivalent. Oral versions of a text can increase access for those whose
current reading proficiency lags behind their ability to read. Moreover, well-produced talking books bring texts
alive through the quality of voice characterisation, intonation and expression and in many cases can be one of the
few ways of modelling authentic oral language to an English language learner. Many professionally produced
reading schemes offer audio CDs or online oral versions of the texts. Some companies, like Mantra Lingua
(http://uk.mantralingua. com/), produce pointing devices that can play audio by scanning texts or interfacing with
microdots printed onto paper. Digital texts can also be imported into e-book readers that can render text orally
through text-to-speech synthesis. Using software screen-readers and standalone text-to-speech applications can
also be an option.
Koy npaBUILHBIX OTBETOB
HpI/I BBITIOJTHCEHUHU pe(l)epI/IPOBaHI/IH HCO6XO,Z[I/IMO HCIIOJIB30BAaTh CJICAYIOIINC KITUIIC:

1. Ha3zBanue cTaThi, aBTOP, CTUJID.
The article I’'m going to give a review of is taken from... Crarbs, KOTOpPYIO s cefiuac Xouy MpoaHaTU3UPOBATH
us...
The headline of the article is— 3aromoBok craThu.. .

2. Tema. Jloruyeckme 4acTu.

The topic of the article is...- Tema craTbu

The key issue of the article is... —KiroueBsIM BOIIPOCOM B CTAaThe SIBIIIETCS

The article under discussion is devoted to the problem... —CraTbt0, KOTOPYIO MBI 00CYKJIa€M, MTOCBSIIEHA
npobieme. ..

3. Kparkoe conepxxanue.



The author starts by telling the reader that —ABTop HaunHaeT, paccKa3bpiBas YUTATEITIO, UTO
At the beginning of the story the author ...—B nauane uctopuu aBTop

...describes — omnuceiBaeT

...depicts —mu300paxaer

4. OTHOLIEHHE ABTOPA K 0TAEJbHBIM MOMEHTAM.

The author outlines...—ABTOp onuceIBaeT

The article contains the following facts..../ describes in details...—Ctatbs cogepxut ciaeayoomme GakTsl .... /
MOJIPOOHO ONHUCHIBACT

Let me give an example...—I103BobTe MHE TPUBECTH MTPUMED ...

S. BeiBoj aBTOpA.

In conclusion the author says / makes it clear that.../ gives a warning that...—B 3akmo4uenne aBTop roBoput /
MPOSICHSIET, UTO ... / TAaeT MpeaynpexkaeHue, 9To ...

At the end of the story the author sums it all up by saying ...—B KkoHIIe paccka3a aBTOp IMOJBOAUT UTOT BCETO
3TOrO, TOBOPA ...

6. Bam BeIBO.

Taking into consideration the fact that—ITpuarmas Bo BHEMaHHE TOT (QakT, 4TO
The message of the article is that /The main idea of the article is—OcHoBHast uzes cratbu (ocIaHUEe aBTOPA)

I have found the article dull /important / interesting /of great value —S$ Haxoxy cratbio CKydHOH /
Ba)KHOW/MHTEPECHO!/ MMEIOIIyI0 O0JIbIIOe 3HAUeHHE (LIEHHOCTD)

Kpurepun oueHuBaHmsi:

orieHKa «OoTau4HO» (84-100 0ayuioB) BHICTABISETCS, €CIM JIaHBI TOJHBIE OTBETHI HAa BCE BOIPOCHI,
WCIOJIb30BAHHBIM CIIOBAapHBIN 3amac, rpaMMaTHUYecKue CTPYKTYpbl M (OHETUYecKoe OQOopMIICHUE
COOTBETCTBYIOT IOCTaBJICHHOW 3a/ade; €cClii NepeBoJ U pedepupoBaHUE CIHENAaHBI MOTHOCTHIO C
COOJIIOZICHHEM CTHJIS BBICKA3bIBaHUS, 0€3 HapYIICHHs S3bIKOBBIX HOPM; JOIMYCKAETCs OJHA CyMMapHas
omuoOKa, KpOME UCKKCHHS CMBICTIA.

OIlCHKa «Xxopotio» (67-83 Oainna) BBICTaBISETCS, €CIU JIaHBI HEMOJHBIE OTBETa HA BCE BOIPOCHI,
WCIOJIb30BaHHBIN CIIOBapHBIN 3amac, TpaMMaTHYeCKHe CTPYKTYphl, (oHeTHueckoe oQopMIIeHHe
BBICKA3bIBaHUSI COOTBETCTBYET TMOCTABICHHOMN 3a/1a4ue, HEOObITNE HAPYIICHHUS UCTIOJB30BaHUS CPEIICTB
JIOTUYECKOW CBS3M; €Ccl TepeBoA W pedeprpoBaHHE CICNAHBI MOJTHOCTHIO C COOMIOACHHEM CTHUIIS
BBICKA3bIBaHUs, 0€3 HAPYIICHUS SI3LIKOBBIX HOPM. JloITycKaroTCes IBE TIOJTHBIC CYMMAapHBIE OIIHOKHY, B T.4.
He 6ojiee 0THOTO UCKAKEHHSI CMBICTIA.

OIICHKA «yJOBJIETBOPUTENHHO» (50-66 0aisioB ) BBICTABIISIETCS, €CIM JJaHBI HETIOJIHBIE OTBETHI HA JIBa
BOIPOCA, CMOJIb30BaH OTPAaHUYEHHBIN CIIOBAPHBI 3amac, rpaMMaTHYecKue CTPYKTYPBI U JOHETHYECKOe
odopmIIeHHEe BBICKa3bIBAaHUS IMCIOT HEOOJIBIITNE HAPYIIICHHS; €CITU TIEPEBOI U peeprupoBaHUE CACTaHbI
a/IeKBaTHO; JTOMYCKaOTCA 3 MOJTHbIE CYMMapHbIE OLITHOKH.

OIICHKA «HEYIOBJIETBOPUTEIHHO» (0-49 GasioB) BBICTABISAETCSA, €CJIM OTBETHI HE CBSI3aHBI C BOIIPOCAMH,
Hanuuue TpyObIX OMHMOOK B OTBETE, HEMOHWMAaHUE CYITHOCTH H3JIaraéMoro BOMpOca, HEyMEHHe
MPUMEHSITh 3HAHWS Ha MPAKTUKe, HEYBEPCHHOCTh M HETOYHOCTHh OTBETOB HA JOIOJIHUTEIBHBIC H
HABOJSIIIME BOMPOCHI, €CIIM MEepeBoJ U pedepupoBaHHe TEKCTa HE COOTBETCTBYET TpPeOOBAHMSIM,
YCTaHOBJICHHBIX JUTS OIIEHKHU «yTOBIETBOPHTEIHHO.
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TEST 1

1.Complete sentences a—f using the nouns below.
hand part row  sense track word
a. It’s better to take......... in activities than just watch them.
b. ’'m not finding it easy to make......... of all these numbers.
c. There’s a lot to do, so could you lend me a........... ?
d. Kate and Jack have had a big............ and aren’t speaking to each other.

e. I was working so hard that | completely lost............. of the time.
f I’m sure Micky will help because he gave me his ................
2.Choose the correct form of the verbs in italics to complete the text.
I’ve decided I am(1) getting/going to get a new MP3 player on an Internet auction site. If 1 (2) buy/’ll buy it in the
shops it (3)costs/’ll cost me a lot more, so as soon as | (4)find/’ll find one online that | like, | (5) start/’ll start
watching it. | (6) don 't/won 't bid any money, though, until the auction (7) is/will be nearly finished. | (8)am/ Il
be very disappointed if I don’t win it!
3. Replace the words in italics in a—e with one of these words and the correct preposition.
worried  risk reason full hooked
a. My brother seems addicted to computer games.
b. In spring, these fields are covered with wild flowers.
c. Caroline is never frightened of walking home alone.
d. Some species of animal are in danger of disappearing.
e. We’re not sure what the cause of the illness is.

4 Match the groups of people with sentences a—f.
cast team staff audience crowd crew
a. “We only lost the match because our best player was injured.’
b. ‘When the band come on the stage we all cheered.’
c. ‘We only get 20 days holiday a year in this company.’
d. ‘Our ship is often away at sea for three months at a time.’
‘Hundreds of us waited outside the store for the sales to begin.’
‘All of us enjoyed performing the last play at that theatre.’

For a—e choose the correct alternative in italics.

After spending all summer in Morocco, Zak had very tanned/hazel skin.
My cousin Jamie has very dark/fair eyes.
Who is that actor with very slim/thin eyebrows?
The police are looking for a tall man with a curly/hooked nose.
In the magazine pictures, the model has quite broad/full lips.
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OtBetnl: 1- ) part, b) sense, ¢) hand, d) row, e) track, f) word; 2- 1) am going to get, 2) buy, 3) will cost;, 4)
find, 5) will start, 6) won’t bid, 7) is, 8) will be; 3- a) hooked on, b) full of, c) worried about, d) in risk of, €) reason
for; 4 —a) team, b) audience, c) staff, d) crew, e) crowd, f) cast; 5 — a) tanned, b) dark, c) thin, d) hooked, €) full.

TEST 2
1. For 1-10 choose the correct verb in italics.
One of the funniest stories | (1) 've heard/heard recently was about a thief who (2) broke into/has broken into an
office block last year. He (3) wanted/was wanting to steal an expensive new computer that the company (4)
bought/had bought, so one night he (5) forced/was forcing open a window and got in. The computer was quite
heavy, and as he (6) has been lifting/was lifting it through the window he (7) dropped/was dropping his mobile
phone. An hour later, the police arrived and discovered the phone, but soon realised the thief (8) stole/had stolen
that, too. Then they had a piece of luck, when a text message came through saying ‘Hurry up! I (9) *ve waited/ 've
been waiting at the train station for over an hour!”. When the thief eventually (10) has arrived/arrived, he was
arrested.
2. Choose the correct form of the verb, a, b or ¢ to complete each sentence.
1. When | got home, my parents...... a new comedy show on TV.
a. watched b. were watching c. have been watching
2. How long......... out with Richard?
a. have you gone b. are you going c. have you been going



3. Nobody laughed because they......... that joke many times before.
a. heard b. had heard c. had been hearing

4. 1think 1 ......... lots of mistakes in the exam.
a. made b. ’ve made c. ’d made
5. By the time Katy arrived, I....... outside the cinema for half an hour.

a. stood b. ’d stood c. ’d been standing
3. Complete sentences a—j with a/an, the or no article.
a. My father is in business and my mother is .... doctor.
b. ... French are famous for their wonderful food.
c. Patrick and Ryan are brothers..... Ryan is taller one.
d. Some people like rock but I prefer..... folk music.
e. One day | want to travel through ..... Africa.
f Louise learnt to play...... guitar when she was ten.
g Russia is the biggest country on ..... earth.
h The most important thing to me is ..... friendship.
i At..... Christmas we see all our relatives.
j After all that hard work I need to have...... rest.
4. Find and correct five mistakes with articles in the text below.
My family and I have decided that this summer we’re not going abroad for our holidays.
Instead, we are going to spend all of the August in north of England in a small village by sea.
We have rented small house in the Lake District, which people say is most beautiful part of the country. Only
problem, I think, is a weather. Because of the mountains, and the winds that come from Atlantic Ocean, there can
be a lot of the rain. I just hope we don’t end up spending most of our time at the home.

Oteernl: 1- 1)have heard, 2) broke into, 3)wanted, 4) had bought, 5)forced, 6) was lifting, 7) dropped, 8) had
stolen, 9) have been waiting, 10) arrived; 2- 1) b, 2) ¢, 3) b, 4) b, 5) c; 3-a) a, b) the, ¢) -, d) -, e) -, f) the, g) the,
h) -, 1) -, J) a; 4- the north, the sea, a small house, the most beautiful, the only problem, the Atlantic Ocean, at home

TEST 3

1. Complete sentences a—h using these words with suitable prefixes.
active aware honest sympathetic grateful likely legal accurate
. Mark can be very ...... sometimes. He didn’t thank me for his present.
. In many countries, it’s now ....... to smoke in public places.
. I think your calculations are.......... . I make the total 250, not 245.

I didn’t see the red flag on the beach, so I was........ that swimming was dangerous.
It was........... of Pamela to take those things from the shop without paying.

Grant was a bully, so people were......... when he got into trouble.
. If my MP3 player is......... for more than a few minutes, it switches itself off.
. They might bring down the prices of those computers next year, but I think it’s...........
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2. Complete sentences a—f with suitable prepositions.

. People sometimes complain........ losing money when shopping on the Internet.
. Whenever you buy something, you should insist........ getting a receipt.
. I object......... receiving emails from people I don’t know.
. An actor has confessed......... pretending to be the Prime Minister.
e. Sophie begged.......... her parents some cash to buy a new mobile phone.
f. Sammy is always boasting....... how he wason TV once.
3. Complete the idioms in a—f using these words.
dream  show bad  scratch easily mind
a. After our passports were stolen, our holiday went from to worse.
b. After a year in Rome | spoke fluent Italian, which just goes to that the British can learn languages!
c. Jackie is rather shy, so talking in public doesn’t come to her.
d. I knew I was going to be late and | needed a good excuse, but none came to
e. The village we stayed in was lovely, but I'm afraid the hotel didn’t come up to
f. Sailing across the Caribbean with somebody I loved was a come true.
4. Match sentence halves a—f with 1-6.

a. At first the bus looked as though 1. the train left at 6.30 or 9.30.
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b. We turned the heating off, in order that

¢. Our room had a jacuzzi, as well as

d. The hotel was rather noisy, since

e. Travelling there was easy, whereas

f. Nobody seemed to know whether

g. Fortunately, my best friend talked me
h. A salesman tried to talk me

I. A man in an expensive suit tried to talk
j. 'was angry when | heard he’d talked

. the return trip took hours.

. it was so close to the airport.

. it was full, but we found a seat.

. the room didn’t get too hot.

. ashower and a bath.

. about me behind my back.

. down to me but I didn’t let him.

. into buying something I didn’t need.
0. out of wasting all my money.
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Orsersl: 1- a) ungrateful, b) illegal, ¢) inaccurate, d) unaware, e) dishonest, f) unsympathetic, g) inactive, h)
unlikely; 2- a) about, b) on, c) to, d) to, e) for, f) about; 3- a) bad, b) show, c) easily, d) mind, e) scratch, f) dream;
4-a)4,b)5,¢)6,d)3,e)2,f)2,9)10,h)9,i) 8, j)7.

TEST 4
1. Rewrite sentences a—j in the passive.
a. Somebody has sent me another message.
b. They may have made a mistake.
c. They’ve told him not to do that again.
d. You can usually see something on the screen.
e. They shouldn’t allow things like that.
f. Somebody must have seen the accident.
g. They can’t have sold the tickets already.
h. Everyone thinks the computer was stolen.
i. My pen friend sent me an online birthday card.
J. That shop sold me a damaged CD.
2. For 1-10 replace the formal verbs in italics with phrasal verbs.
Hi Sam, As you know, I’m hoping to (1) depart on a trip round the world next week, but there’s a problem. Last
month | (2) submitted applications for visas to go to several countries, but one of them has been (3) rejected. I'm
sure I (4) completed the form properly, and I thought it had just been (5) delayed for a while, but now I’ve (6)
discovered I can’t go there at all, because I (7) omitted some important information. If I enter without a visa, they
might even (8) imprison me. Anyway, I’ve (9) calculated that if I go by a different route, it’ll (10) accelerate my
journey by about two days!
['hope all’s well,
Chris
3. For a—g choose the word, a, b or c, that best completes each sentence.
1. Children love ice-cream because it’s SO .............. and cold.
. bitter b. chewy c. sweet
. Boiled rice on its own is a very ............. meal.
. rich b. plain c. crunchy
. My curry was so ............. that I drank four glasses of water.
. spicy b. mild c. tasteless
. I enjoyed the fried chicken. It made a very ............. meal.
. tasty b. stodgy c. greasy
. His steak was so ............. that he needed a sharp knife to cut it.
. tender b. chewy c. rich
. The coffee was rather............. so I put more sugar in.
. Sweet b. spicy c. bitter
7. Green olives can be quite ............. , but I generally like their flavour.
a. fatty b. bitter c. crunchy
8. I hate it when I can hear people eating .............. snacks in the cinema.
a. fatty b. crunchy c. stodgy
9. The vegetables were ................ because they had been cooked for a long time.
a. tender b. chewy c. crunchy
10. Wehada............ meal of bread and rice.
a. tasty b. plain c. greasy
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OrBernl: 1- @) another message has been sent to me, b) a mistake may have been made, ¢) he has been told not to
do it, d) something can be seen on the screen, e) things like that shouldn’t be allowed, f) the accident must have
been seen, g) the tickets can’t have been sold, h) the computer is thought to have been stolen, i) an online birthday
card was sent me by my friend, j) a damaged CD was sold to me; 2- 1) set off, 2) applied for, 3) turned down, 4)
filled in, 5) put off, 6) found out, 7) left out, 8) put in, 9) worked out, 10) speed up, 3-1) ¢, 2) b, 3) a) 4) c, 5) a, 6)
c,7) b, 8)b,9)tender, 10) b

TEST 5
1. Complete the compound adjectives in a—h using these words.
headed minded disciplined centered hearted

a. Mr Taylor is extremely self- .............. He only ever thinks of himself.

b. Our grandmother isawarm- ............. person and we’re all very fond of her.

c. Vicky has become so big- ............. since her band made that CD.

d. You have to be broad- ............. when you’re meeting so many different kinds of people.
e. Alan was broken- ............. when somebody stole his new bicycle.

f. My uncle is really absent- ............. and sometimes forgets where he put things.

g. Successful business people are usually quite hard- ..............

h. You need to have good ideas and be very self- ............. to write a book.

2. For a—h complete the dialogues with these parts of the body.
eye leg foot brains arm tongue hand face

a. Q: Do you know that man’s name?
A: Wait — I’'m trying to remember. It’s on the tip of my .............

b. Q: It was really funny when the boss made that mistake!
A: Yes, it was. I couldn’t keep a straight ..............

C. Q: ’m doing my history homework. Can you help me with some dates?
A: Yes, you can pick my ............. if you like.

d. Q: Are you coming out with us for the evening?

A: Well I shouldn’t, but if you twist my | suppose | will.
e. Q: Can you help me bring in the shopping?

A:Yes, 'll giveyoua............. in a moment.

f. Q: I need to have a quick shower, but the food is nearly cooked.
A: Don’t worry, I’ll keep an ............. on it for you.

g. Q: I thought you said you were going to have all your hair cut off?
A: Not really — I was just pulling your ..............

h. Q: You mean you didn’t want me to tell Pam you like her boyfriend?
A: No, [ didn’t. You’ve certainly put your ............. in it there.

3. Complete each sentence a—f using one of these words plus a suffix.

able achieve astonish discuss important inform popular punctual
a.Wehada............ with our teacher about what we learned on our school trip.
b. Everyone understands the ............ of getting a good education.

c. I’d like some ............ about trains to London, please.

d. Possibly her greatest ............ was winning the Olympic gold medal.

e. Mark hasalotof............ in all subjects, but he doesn’t work hard enough.

f. Zoe was late for school again today. She must improve her .............

Orsernl: 1- @) centred, b) hearted, ¢) headed, d) minded, e) hearted, f) minded, g) hearted, h) disciplined; 2- a)
tongue, b) face, ¢) brains, d) arm, e) hand, f) eye, g) leg, h) foot; 3- a) discussion, b) importance, ¢) information, d)
achievement, e) abilities, f) punctuality

TEST 6
1. Match sentence halves a—e with 1-5.
a. The TV judges awarded 1. the competition, I never thought I’d win.
b. It was difficult to hold 2. a breakthrough in treating malaria.
c. When | decided to enter 3. a conversation in such a noisy place.
d. After he had passed 4. Carla and Matt the prize for best dancers.
e. Scientists have made 5. his driving test, Jason bought a car.

2. Complete each of sentences a—j with a suitable preposition.



a. Our new apartment is quite similar .............. yours.

b. I’ve checked your computer and there’s nothing wrong .............. it.

c. Thereisaban.............. using electrical equipment while the plane takes off.
d. I’'m afraid this battery isn’t compatible .............. your phone.

e. There'sno demand .............. video cassettes nowadays.

f. My sister has applied .............. a place at university.

g. It’s easy to spend too much money .............. new clothes.

h. Nowadays I rely .............. email to keep in touch with other people.

1. The driver of the red car was responsible .............. causing the accident.

j. Everyone in the class has made a contribution .............. our magazine.

3. Use the words below to complete the compound adjectives in a—j.
English eye heart labour meat money mouth record thirst time

a. lthinkthemost-............ quenching drink is freshly made orange juice.

b. Joe’sgotareally-............ catching new bike. Everyone turns to look at it.

c.  This year’s winner crossed the line in a(n) ............ -breaking time of 9.6 seconds.
d.  The travel company are looking for a(n) ............ - speaking tourist guide.

e. One............ -saving suggestion is to walk instead of paying to travel by bus.

f. Catsare............ -eating animals that often catch mice and birds.

g.  The game’s nearly over and the winning team are using ............ -wasting tactics.
h. Irecentlysawa............ -warming film about a child and his pet rabbit.

i.  Housework is much less tiring when you use ............ -saving equipment.

j.  Therewasa............ -watering smell from the kitchen as our food cooked.

4. Match sentence halves a—e with 1-5.

a. Because of the scandal, he became 1. this matter to the attention of the police.
b. He’s now so rich that he’s earned 2. awareness of the risks of sunbathing.

c. She’s started a campaign to raise 3. a dislike for people who harm wildlife.

d. Many environmentalists have 4. the target of attacks in the media.

e. It’s illegal, so we should bring 5. himself the nickname ‘Billion Boy’.

Oteernl: 1-a) 4,b) 3,¢) 1,d) 5, e) 2; 2- a) to, b) with, c) on, d) with, e) for, f) for, g) on, h) on, i) for, j) to; 3- a)
thirst, b) eye, c) record, d) English, e) money, f) meat, g) time, h) heart, i) labour, j) mouth; 4- a) 4, b) 5, ¢) 2, d) 3,
e)l

HMHcTpyKuus no BbINOJTHEHHIO

B nporiecce TecTUpoBaHHS CTYACHT JIOJDKEH OTBETUTH Ha BCE BONPOCHL. Bpemsi BRITIOJHEHHUS TECTA COCTABIISET
80 MuHyT. MakcuMaabHOE KOJIMYECTBO OasIoB, KOTOPOE CTYJeHT MoxeT Ha0path 3a 1 Tect— 30 6annos. OOuiee
KOJIMYECTBO OaiuioB 3a cemectp — 60.

Kpurtepuu oneHnBaHusi:
3a KaXIbIil TECT CTYCHT MOXKET MOJyYUTh MakcuMaabHO 30 0aioB. 3a Kax bl PaBUIIbHBIA OTBET CTYICHT
noJry4yaet 0aju1, KOJIMYeCTBO BOMpocoB B Tecte - 30.

YcTHBIH onipoc

1 xypc
1 pa3nen
1. Jlexcuueckne eTUHUILIBI 10 TEMaM: OIIMCAHUE YEI0BEKa; paboTa co CI0BapeM; ONMCAHUE IPUPOTHBIX
na"amadToB; coOuparenbHble CYIECTBUTENbHBIC; «CUIIbHBIE» MpUIIaraTelbHble; (ppa3oBbIe II1aroisbl ¢ «puty;
JIEKCUKa, OTHOCSIIAsICS K KHHOMHIYCTPUH; (hpa3oBbIe I1aroisl ¢ «takey.
2. Byayuiee BpeMs; CTPYKTYpBI IJIaroJioB; rpyIina MpolIeAnInX BpeMeH; rpynmna Bpemen Simple u Continuous.

2 paszzaea

1. Jlekcuveckue eAMHUIIBI IO TEMaM: «CHJIbHBIC» MpHJIaraTeyibHbIe; (ppa3oBbie TIIaroisl ¢ «Puty; Tekcuka,
OTHOCSIIAsICS K KHHOMHYCTPHH; ()pa3oBbIe IIIaroiisl ¢ «takey.

2. I'pynna mporreamux BpeMeH; rpymma Bpemer Simple u Continuous.



3 pa3nea
1. JIexcuueckue CAWHUIBI 10 TCMaM: IJ1IaroJibl U UANOMBI, OTHOCAIIUCCA K TOBOPCHHIO, JICKCUKA, OTHOCAIIAsACS K
MyTELIECTBUAM; UJAUOMBI C TJIaroiaMu «COME» U «gox.
2. KocBenHas peub; MOJIaJIbHBIE TJIArOJIbI.
2 Kypc¢
4 pa3nen
1. JIekcrueckue eAMHMIIBI TI0 TEMaM: TI1aroil «get»; ¢ppa3oBbie rIaroiibl; JIEKCHKa, OTHOCAIIACS K €JI¢;
YCTOWYMBBIE CIIOBOCOYETAHMUSI.
2. [TaccuBHBII 3aJ10T; BEIOOP MEX/y HACTOSIIIUM H MPOIIEIINM BPEMEHEM.

S pasaea

1. JIekcuueckue eAMHUIIBI IO TEMaM: CJIOKHBIE MpUIaraTesibHbIe; UIMOMBI C YACTSIMU TeJa; JIEKCHKA,
OTHOCAIIAsACA K YMCTBCHHOP’I ACATCIIBHOCTH,; BBIPAKCHHUA CO CJIOBOM «mind».

2. OTHOCHUTENBHBIC IPEIOKEHHS; CTETIEH CPAaBHEHUS MTPUIIaraTeIbHbIX.

6 paznen

1. JIekcuueckue eAMHUIIBI IO TEMaM: JIEKCUKA, OTHOCAIIASICS K SJIEKTPONPUOOpaM U ux paboTe; IeKCHKa,
OTHOCAIIIHUECA K OITMCAHUTO IIOCTI/DKCHI/II\/JI H YCIICXa; COCTABHBIC MpUIaraTCiIbHBIC.

2. TlpumaTodnbie MPeIOKEHHs YCIIOBHS; Kay3aTHBHbIC Iarojbl «havey, «make», «let» u  «get».

HNHcTpyKuMs 10 BHINOJTHEHHIO
VYcTHBIM onpoc mpoBoaUTCA 2 pa3a B CEMECTpP B KOHIIE MPOXOXKAECHUS KaxKI0ro pasaena. Bo Bpems yctHoro
OIIpOCa CTY/EHT JI0JKEH OTBETUTH Ha BCE BOIIPOCHI IIpenojaBaTeis o TeMe. BpeMs oTBeTa coCTaBIIsIeT 5 MUHYT.
MaxkcumanabHOe KOJIMYECTBO 0a/I0B, KOTOPOE CTYAEHT MOXKET HaOpaTh 3a oAuH paszzen — 10. MakcumanbHoe
KOJIMYECTBO 0ajlsIoOB, KOTOPOE CTYACHT MOKET HabpaTh 3a o uH cemecTp— 20 6aysioB.
Kpurepun oueHuBaHus:
Kaxip1ii ycTHBIN OMPOC OLEHUBAETCS CISAYIOIINM 00pa3zoM

. CTy/IeHTY BbIcTaBisiercs: 9-10 6ayuioB, eciii OH OTBETHJI Ha BCE BOIPOCHI MPETIOAaBaATEIS
0e3 ucKaXeHuss HH)OPMAIIMH, B PEYU OTCYTCTBYIOT TPaMMaTHYECKHE, JICKCHUIESCKHUE U JIOTHUECKUC
OIIIHMOKH.

. CTYJICHTY BBICTaBIIIeTCS 7-8 OaIOB, €CITU CTYACHT OTBETHII HA BCE BOIIPOCHI

npenojaBaTens 0e3 CKakeHusI HHpOopMaliK, B peYu T0MyCKAOTCs 2 TpaMMaTHIecKue, 2 TeKCHIeCKUe
H 2 JTOTHYECKHE OIINOKH.

. CTYICHTY BbICTaBIsieTcsl 1-6 0anioB, €Cu CTYACHT OTBETHII HA BCE BOIIPOCHI
MpEenoiaBaTelisi ¢ He3HAYUTEIIbHBIMUA UCKKCHUSIMU WH(OPMAIUH, B PEUU JOMYCKAOTCs 3-5
rpaMMaTudeckue, 3-5 nekcuueckue u 3-4 Torudeckue OnmoOKH.

TeMbI J0KJIA10B ¢ MPe3eHTanuen

. JINHrBOIIEPCOHONIOTUYECKUN TTOJIX0/1 B HAYAJIBHOM SI3bIKOBOM 00pa30BaHHH.

. BuptyanbHas peanbHOCTh B 00y4€HUU S3bIKAM.

. Pa3BuTHE Mo3HaBaTENbHOI CIIOCOOHOCTH Ha YpOKaxX MHOCTPAHHOTO SI3BIKA.

. [IpuMeHeHne COBpEMEHHBIX TEXHOJIOTMI Ha YPOKaX MHOCTPAHHOTO S3bIKA.

. D¢ dexTuBHBIE CIOCOOB! OLIEHUBAHMS B HAYAIbHOM LIKOJIE.

. I/IHHOBaHI/IOHHI)Ie HHTCPAKTUBHBIC IIPUEMBI OBJIAZICHUA WHOSI3BEIYHON JIEKCUKOH.
. MexnpeamerHas HHTErparys.

. CMBICIIOBOE UT€HHE Ha MHOCTPAHHOM SI3bIKE.

. IlpoexkTHas AeqaTeNbHOCTh Ha YPOKAaX HHOCTPAHHOTO S3bIKA.

10. OcobeHHOCTH paHHEro 00y4eHUs HHOCTPAHHBIM SI3bIKaM.

11. Ucnonp3oBaHKe AUCTAHIIMOHHBIX 00pa30BaTEIbHBIX TEXHOJIOTHHI HA YPOKaX HHOCTPAHHOTO SI3bIKA.
12. OcobenHocT 00yUeHUS HHOCTPAHHOMY SI3BIKY B3POCIIBIX.

HMHceTpyKuus 1Mo BbINOJTHEHHIO
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CTyneHT TOTOBUT 2 TOKJIaJa B TEUCHHE ceMecTpa. 3a 2 JOKIaaa CTYACHT MOXKET MaKCUMaJIbHO HaOpaTh
20 6amnoB. MeToauveckre peKOMEeHIAlMHU 110 HATMCAHHIO B TPeOOBaHUS K OOPMIICHUIO COIEPIKATCS B
MPUIIOKEHUHU 2

Kpurtepun ouennBanus:

Kaxx1ip1i1 1OKI1a]1 OLIEHUBAETCS 0 CIEYIOLUM KPUTEPUSIM

. - cTylleHTy BbicTaBisieTcs: 10-8 OansioB, eciiv U3JI0KEHHbIN MaTeprall (aKTUYEeCKHU BEPEH,
MPUCYTCTBYET HATMYME TITYOOKHX UCUEPITBIBAIONINX 3HAHUH 110 MOATOTOBICHHOMY BOTIPOCY, B TOM YHUCIIE
OOUIMpHBIE 3HAHUS B 1IEJIOM MO JUCHUILIMHE; TPAMOTHOE U JIOTHYECKH CTPOITHOE U3JI0KEHUE MaTepuana,
LIIMPOKOE UCTIOIH30BAHUE HE TOJIbKO OCHOBHOM, HO U JIOTIOJHUTEIHHOM JINTEpaTypHI;

. - CTYZIEHTY BBICTaBIsIeTCsl 7-6 GAJIOB - U3JIOKEHHBIA MaTeprall BEpEH, HAJIMYUE TOJTHbBIX 3HAHUH B
o0beMe MPOWIEHHONW MPOrpaMMbl MO MOJITOTOBIEHHOMY BOIIPOCY; TPAaMOTHOE U JIOTHUECKH CTpOiHOe
W3JI0KEHHE MaTepuaia, IIMPOKOE UCIIOIb30BAHNE OCHOBHOM JINTEPATYpPHI;

. - CTYJICHTY BBICTaBIISICTCS 5-4 6aJuta — M3J10KSHHBIN MaTepral BEpeH, HATMYKEe TBEP/IbIX 3HAHWI B
o0beMe MPOWIEHHOW MPOTpamMMbl IO IMOATOTOBICHHOMY BOMPOCY, H3JIOKEHHE MaTepuana C OTACIbHBIMU
OLIMOKaMH, YBEPEHHO UCIPABICHHBIMU HCIIOIb30BAHHE OCHOBHOM JINTEPATYPHI;

. - CTYJIEHTY BbICTaBIIsieTCsl MeHee 3 6a/uioB — paboTa He CBsi3aHa ¢ BRIOpAHHOW TeMOi, Hannune
rpyObIX OIMOOK, HETIOHUMAHKE CYIIHOCTH M3JIaraéMOro BOTIPOCa.

3 MeToanueckue MaTepuaJibl, ONpee/siolue Npoueaypbl OeHUBAHUS 3HAHU, YMEHUIi, HABBIKOB U
(11M) ONbITA JeSATeJIbHOCTH, XapaAKTEPU3YIOIIUX 3TAaNbl GOPMHUPOBAHUA KOMIIETEeHIH

[Tponetyps! OLleHUBaHMS BKJIIOYAIOT B ¢€0s TEKYILUI KOHTPOJIb U IPOMEKYTOUHYIO aTTECTALUIO.

Texkymuii KOHTPOJIb YCIIEBAEMOCTH IIPOBOAUTCS C HCIIOJIb30BAHUEM OLICHOYHBIX CPEJCTB,
IIPEICTABICHHBIX B I1.2 TAaHHOTO NPWJIOKEHUsS. Pe3ynbTaThl TEKYIIEr0 KOHTPOJISA JOBOAATCS 10 CBEIECHUS
CTYJIEHTOB 110 IPOMEKYTOYHOU aTTECTALINH.

IIpoMeskyToUHast aTTecTalUs IPOBOIUTCA B hopMe 3aueTa/ IK3aMeHa.

3a4eT NPOBOIUTCA IO PACIHCAHUIO IPOMEXYTOYHOH arrecranuu B (opme coleceoBaHHS IO
IIPONICHHBIM TEMaM.

DK3aMeH MPOBOJUTCS MO PACIUCAHUIO MPOMEXKYTOUHOM arrecTaluu B ycTHOW Qopme. KommnuecTo
BOIPOCOB B 9K3aMEHAIMOHHOM 3a/1aHuM — 2. [IpoBepka OTBETOB U 0OBSABJICHUE PE3YIbTATOB MPOU3BOIUTCS B
JI€Hb JK3aMeHa. Pe3ynpTarel aTTecTaluy 3aHOCATCS B SK3aMEHALMOHHYIO BEIOMOCTh M 3aYETHYH) KHUXKKY
cryfaeHta. CTyAEHTbl, HE MPOLIEANINE TPOMEXYTOUHYIO AaTTeCTallii0 IO TpauKy CECCHH, JOJIKHBI
JIMKBUUPOBATH 33J0JKEHHOCTh B YCTAHOBJIEHHOM TOPSIJIKE.



Ipuio:xkenne 2

METOJUYECKHUE YKA3AHMUSA IO OCBOEHUIO JUCHUITJIMHBI

Y4eOHBIM IIAaHOM MPEAYCMOTPEHBI CIICAYIONINE BUABI 3aHATHH:

- IPAKTUYECKHE 3aHATHSL.

B xoze npakTudeckux 3aHATUNA yriyOJIsIFOTCSL M 3aKpEIUISIOTCS 3HAHUS CTYACHTOB 110 PsAy BOIIPOCOB,
Pa3BUBAIOTCS HaBbIKM YCTHOM U NMCbMEHHOW PeYM HAa MHOCTPAHHOM SI3bIKE.

HpI/I MMOATOTOBKC K NPAKTUYCCKUM 3aHATHAM Ka)I(I[BIfI CTYACHT JOJIKCH:

— U3Y4YUTh PEKOMEH/IOBAaHHYIO YUEOHYIO JIUTEPATYPY;

— U3Yy4YUTHb KOHCIICKTBI HGKHI/Ifl;

— MOATOTOBUTH OTBETHI HA BCE BOMPOCHI 10 U3Y4aeMON TEME;

—IMUCbMCHHO PCIINUTL AOMAIIHCC 3aJaHUC, PCKOMCHIOBAHHBIC MPETIOAABATCIICM IIPU U3YUCHUUN Ka)KﬂOfI
TEMBI.

[lo cormacoBaHuiO ¢ HpenojaBaTeleM CTYIEHT MOXET IOATOTOBUTH pedepar, DOKIan WIH
cooOlleHne MO TeMe 3aHATHs. B mporecce MOArOTOBKM K HPAKTUYECKUM 3aHATHAM CTYIAEHTbl  MOTYT
BOCIIOJIB30BATLCA KOHCYJIbTAllUAMU MPCIIOAABaTCIIA.

Bomnpockl, He paccMOTpeHHBbIE Ha MPAKTUYECKUX 3aHATHUAX, JOJDKHBI OBITh HM3Y4YEHbl CTYyJIEHTaMHU
B XOJE€ caMOCTOATeNbHONH paboTbl. KoHTposb camocTosTENbHOM paboThl CTYAEHTOB HaJ y4eOHOM
IpOrpaMMoOil Kypca OCYLIECTBISETCS B XOJA€  3aHATUH METOJOM YCTHOIO ONpoca WM TOCPEACTBOM
TecTupoBaHusa. B xoxe camocrosTenbHOM pabOThl KaXKIbId CTYJEHT O00si3aH MPOYUTATh OCHOBHYIO
U 10 BO3MOXXHOCTU JOIOJHMUTENBHYIO JIUTEpaTypy 1[0 H3y4aeMoM Teme, JOMOJIHUTh KOHCIEKTBI
HEAOCTAarOIIIUM MarcpualioM, BBIITMCKaMH u3 PEKOMCHAOBAHHBIX TICPBOUCTOYHUKOB. BI)IILCJII/ITI)
HEMOHATHbIE TEPMUHBI, HAWTH MX 3HAUYEHUE B HHIMKIONEIUYECKUX CIOBAPSX.

CTYZIGHT JOJIDKCH TOTOBUTHCA K NpeaACToAlCMY MMPAKTUYCCKOMY 3aHATUIO I10 BCEM,
0003HaYeHHbIM B paboueil mporpamMme JUCLUIUIMHBI BOIPOCaM.

JI71s1 TOATOTOBKH K 3aHATHUAM, TEKYIEMY KOHTPOJIIO ¥ IIPOMEKYTOUYHON aTTECTallUM CTYAEHTbl MOTYT
BOCIIOJIb30BaThCsl 3JIEKTPOHHO-OMOIMOTEUHBIMU cUCTeMaMH. Takke oOyvaroliuecss MOI'YT B3STb Ha JIOM
HEOOXOMMYIO0  JIUTepaTypy Ha  aOOHEMEHTe yHHBEPCHTETCKOH OWMOIMOTEKM WM BOCIOJIb30BaThCA
YUTAJIBHBIMU 3aJIaMHU.

IMoaroroBka A0KJIaga ¢ npe3eHTanuen

OpHolt w3 ¢GopM CaMOCTOATEIbHOW JAESITEIBHOCTH CTYAEHTa SBJSETCS HallMCaHUE JIOKJIaJlOB.
BeinmonHenue Takux BUIOB pabOT CHOCOOCTBYET (OPMHMPOBAHUIO y CTYJEHTAa HABBIKOB CaMOCTOSATENIbHOM
HAay4YHOM J1€ATENbHOCTH, IMOBBIIMICHUIO €r0 TEOPETUYECKOM M NpOPEecCHOHANIbHONM MOJATOTOBKHU, JydlIEMY
YCBOCHMIO YU€OHOT0 MaTepuania.

Tembl MOKIAA0B ONpeAeNnstoTcs MpenojaBaTesieM B COOTBETCTBUM C MPOTrpaMMON JAMCUUILIMHBL.
Konkperu3zaius TeMbl MOXKET OBITh ClIeJIaHa CTYIEHTOM CaMOCTOSITEIBHO.

CrnenyeT akleHTUPOBAaTh BHUMaHUE CTYJEHTOB Ha TOM, YTO (JOPMYJIUPOBKA TEMbI (Ha3BaHUsS) pabOThI
JI0JKHA OBITh!

= sicHo¥ o opMe (He comepkaTh HEYJ000UUTaeMBbIX U (hpa3 TBOWHOTO TOJKOBAHMUS);

— coJepXaTh KIIOYEBbIE CJI0BA, KOTOPBIE PEIPE3CHTUPYIOT UCCIIEOBATEIBLCKYIO paboTYy;

~ OBITh KOHKPETHOM (HE coiepKaTh HEOMPEIETICHHBIX CJIOB «HEKOTOPBIE», «OCOObIEN U T.11.);

= coJlepxartb B ceOe AeHCTBUTENbHYIO 3a1a4y;

— OBITh KOMIAKTHOM.

BeiOpaB Temy, HeoO0X0AMMO MOJ00paTh COOTBETCTBYIOIIMN HH(OPMAIIMOHHBIN, CTATUCTHUYECKHI
MaTepuaig M IMPOBECTU €ro mnpeaBapuTenbHbld aHanu3. K Haubosiee JOCTYNMHBIM HCTOYHUKAM JIUTEPaTyphI
oTHOcATCS (POHABI OMOIMOTEKH, a TaK K€ MOTYT UCIIOJIb30BATHCS ANEKTPOHHBIE HCTOYHUKHU HH(pOpMAIMHU (B TOM
gyucie u UaTepHer).

BaxubiM TpeOGoBaHUEM, NMPEIbIBIIEMbIM K HAMHMCAHUIO JOKJIAJ0B Ha AHIJIMHCKOM SI3BIKE, SIBISETCS
IPaMOTHOCTh, CTUJIUCTHYECKAs aIeKBaTHOCTb, COJIEPKATEIBHOCTH (TIOJIHOTA OTPAXKEHUS U PACKPBITUS TEMBI).

Jloknaz 1oJKeH BKII0YaTh TAaKOH AJIEMEHT KaK BBIBOJIbI, IIOTYYE€HHBIE CTYIEHTOM B pe3yJIbTaTe paboThI C
MCTOYHUKAMU UH(GOPMaIUH.

Jloknazibl MPeNCTaBIsAIOTCS CTPOrO B OIpelesieHHOe TpadukoM y4eOHOro mporecca BpeMs U HX
BBINOJIHEHUE SABISETCA 0053aTENIbHBIM YCIOBUEM JUISl JOMyCKa K TPOMEXKYTOYHOMY KOHTPOJIIO.

[Mpesenrtanus (B Power Point) mpencrasiser co0oit myOIMYHOE BHICTYIUIGHUE HA HHOCTPAHHOM SI3BIKE,
OPHEHTUPOBAHHOE Ha O3HAKOMJICHHME, YOeXIeHHE CiyllaTeslied 10 ONpeAeTIeHHOM Teme-mpolieMe.



OOecrieunBaeT BHU3YaJbHO-KOMMYHHKATHUBHYIO TIOAJECP)KKY YCTHOTO BBICTYIUICHHS, CIIOCOOCTBYET €ro
3G HEKTUBHOCTH U PE3YIbTaTUBHOCTH.

KauecTBeHHas mpe3eHTaIMsI 3aBUCHT OT CIIEAYIOIINX apaMeTPOB:

- TIOCTAHOBKH TEMBI, II€JIH U TUIaHA BBICTYIUICHHUS,

—  OIpeeseHNUs MPOAOIDKUTEIILHOCTH IPEICTABICHUS MaTepHaa;

- ydera 0COOEHHOCTEH ayIUTOPUH, aAPECHOCTH MaTEepUaIa;

— MHTEPaKTUBHBIX JICHCTBUI BBICTYNAIONIETO (BKIIOYCHNE B OOCYXKICHHE CITyIIaTeNei);

— MaHephl NPEICTABICHUSA NPE3CHTAIlMU: COOJIOJCHUE 3PUTEIBHOTO KOHTAKTa C ayJUTOpHEH,
BBIPA3UTEIBHOCTD, )KECTUKYJIISALNSA, TEIOABUKECHUS;

- HaIM4us WUIIOCTPALUi (He IeperpyKarolux n300paxkaeMoe Ha 9KpaHe), KIIIOYEBbIX CIIOB,

— HY)KHOTO I0A0O0pa IIBETOBOI raMMBI;

—  HCIIOJIB30BAHUS YKa3KHU.

[IpenoxaBaTens JODKEH PEKOMEHI0BATh CTYICHTAM

- HE YUTaTh HAIMCAaHHOE Ha YKPAHE;

— 00s3aTeIbHO HEOAHOKPATHO OCYIIECTBUTH MPEACTABICHNE IPE3CHTAINH JIOMa;

- MpeaycCMOTPETh MPOOJIEMHEIE, CIIOKHBIC JJISl TOHUMaHUs ()ParMEeHThl U IPOKOMMEHTHPOBATH UX;

—~ TpeABUACTh BO3MOKHBIE BOIPOCHI, KOTOpPBIE MOTYT OBITH 3aJaHbl 10 XOJAy M B pe3yjibTaTe
MPEIbSBICHUS TPE3CHTAIIH.



