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1. HEJIX OCBOEHUSA JUCIHUTIINHBI

1.1|denpro HacTOSIMIEH JUCHUILTUHEI SBIsETCS () (HEKTHBHOE IPUMEHEHHE COBPEMEHHBIX KOMMYHHKATHBHBIX TEXHOJIOTHI, B TOM YHCIIE
Ha UHOCTPaHHOM(BIX) s13bIKe(aX), VI aKaJIEMHUUECKOT0 U MPOPECCHOHANBHOTO B3aUMOACHCTBHS

2. TPEBOBAHUSA K PE3YJIBbTATAM OCBOEHUS JTUCHUIIJINHBI

YK-4:Cnoco0eH npuMeHATH COBpeMeHHble KOMMYHMKATHBHbIE TEXHOJIOTHH, B TOM YHcJ/ie HA HHOCTPaHHOM(bIX) fA3bIKe(aX), 1JIs
aKaJeMH4YeCKOro U NpogeccuoHaJbLHOr0 B3aUMOAeCTBUS

B pe3yJabTaTe 0CBOCHUS ITUCHUITIHHbI 06yllalou1m‘zic51 JIOJIZKCH

3HaTh:

- cienuuKy KOMMYHHKAaTHBHOH JIESITETLHOCTH IeIarora;

- MHOrooOpa3ue Mo/enel 1 TEXHOJIOTHH IeJarornuyeckoil KOMMYHUKAIIUH;

- OCHOBHBIE KOHIIETIIINY OPTaHU3aLHH MEeKIMIHOCTHOTO B3aMOJIEUCTBUS B HH)OPMAIIMOHHO-00pa30BaTeIbHOMN cpeie YHUBEpCaTbHbIE
3aKOHOMEPHOCTH CTPYKTYPHOM OpraHHU3aliy ¥ caMoopranu3anun rekcra(cootnecero ¢ YK-4.1)

YMmeTn:

- pa3pabaThIBaTh KOMMYHHKATHBHYIO CTPATErHIO U TAKTUKY 3PPEKTHUBHOTO MEIarorn4ecKoro B3auMoACHCTBHS;
- CAaMOCTOSATENIbHO HaXOAUTh U 00padaTeiBaTh HH(GOPMALINIO, HEOOXOAUMYIO JUIsl KAUECTBEHHOTO BBIITOJIHEHUS MPO(ECCHOHATIBHBIX 33/1a4 U
JOCTHYKEHUS TPOPECCHOHATBLHO 3HAYMMBIX IIeJIEl, B T.4. HA HHOCTPAHHOM s3bIKe.(cooTHeceHo ¢ YK-4.2)

Baanersb:

- HaBBIKaM¥ 3()(PEKTUBHOTO PEUEBOTO MOBEJICHHS B PA3INYHBIX C(hepax KOMMYHUKAIMH U Pa3HBIX PEUYEBBIX CUTYAIUSX;
- HaBBIKAMH U3BJICYECHUS HEOOXOMMOM HH(POPMAIIMU U3 OPUTUHAIBLHOTO TEKCTa Ha HHOCTPAHHOM SI3bIKE 110 IPOQECCHOHAIBLHOM
npobGrematrke (cootHeceHo ¢ YK-4.3)

3. CTPYKTYPA U COAEP KAHUE JUCHUIIJIMHBI

Kox HanmeHoBaHue pa3/ie10B U TeM /BU/ 3aHATUS/ Cemectp / | Hacos Komneren- JlutepaTtypa
3AHATUSA Kvbnc U

Paznen 1. Cpena ooutanusi.

11 Tema 1. «lIuk KU3HI». 1 12 YK-4 JI1.2 J11.3J12.1 J12.2
Urenue: «bauznens! xumy». JIekcuueckue e JMHUIIbI: J12.3
onMcaHMe YesoBeka; pabora co cioBapeM. [ pammaruka:
Bynymee Bpems. AynupoBaHue: BEIOOP MPaBUIBHBIX
BAapUAHTOB U3 HECKOJIBKUX MPENIOKEHHBIX. [ 0OBOpeHne:
pasroBop-cobece10BaHNE, COACPIKAIIEE BOMPOCHI «JIUUHOTOY
xapakTtepa. [TrcbMo: paBuIia HanMcanus HeopMaIbHOTO
nuceMa. /TIp/

1.2 Tema 1. "[{uxn xxu3uaun". Pabora B padoueit retpanu. /Cp/ 1 4 YK-4 JIL.1J12.1 J12.2 J12.3
1.3 Tema 2. «Iukuii mup». Urenue: «PoxeH, 4To Obl OBITH 1 10 YK-4 JI1.2 J11.3 JI1.4J12.1
cBOOOTHBIMY. JIeKCHUYECKHe eIMHHIIBI: OTTMCAHUE TIPUPOTHBIX J12.2J12.3

na”amadToB; COOMpaTeIbHbIC CYIIECTBUTEIBHBIC.
I'paMMaTHKa: CTPYKTYpPHI TJIaroI0B. AyAHpPOBaHHE: 3aKOHIHUTD
npeanoxxenus. 'oBopenue: onucanue Gporo, onucanue JroaeH.
IMuceMmo: mpaBmiTa Hancanus popmanabHoTo mmckMa. /I1p/

1.4 Tema 2. "Iukuit mup". Pabota B paboueii Terpamu. /Cp/ 1 4 YK-4 JIT.1J12.1 J12.2 J12.3
1.5 KoHnconuaanus nony4yeHHbIX 3HaHui B Temax 1 u 2. 1 6 YK-4 JI1.2 J11.3 J11.4J12.1
Tecr 1. J2.3J12.4

Urenune npodeccrnoHanbHO OPHEHTUPOBAHHOM TUTEPATyPEL.
Ipesenranus. /TIp/

Pazgen 2. CBoOoaHoe Bpemsi.




2.1

Tema 3. «UT0O TaKOro CMENIHOI0?».

Urenwne: «ECTb 4TO-TO, YTO ThI €I1I€ HE CIIBIILIAID».
Jlexcudeckue eMHUIIBI: «CUIIBHBICY TIPUJIaraTeIbHbIC;
(hpazoBsIe T1aroisl ¢ «puty. I'pamMaTuka: rpymmna
MPOIIESIINX BpeMeH. AyIUpOBaHKE: BEIOOP MPaBUIIBHBIX
BapHAHTOB M3 HECKOJBKUX MPeAIoKeHHBIX. [ oBOpeHue:
00MEH MHEHHSIMH 10 TTOBOTy moy. [TuceMo: mpaBuia
HanucaHus cMenHoi ucropuu. /TIp/

10

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

2.2

Tema 3. "Uro takoro cmemnoro?" Pabora B paboueii TeTpau.
/Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

2.3

Tema 4. «BroxHOBIIEHHBII.

Yrenue: «Korma My3bIka 3axBaTbiBacTy. JIekcHaeckue
SIMHUILIBI: JICKCHKA, OTHOCSIIASICS K KHHOMHTYCTPHH,
(pasobie rnaronsi ¢ «takey . 'pamMmaruka: rpymnma BpeMeH
Simple u Continuous. AyaupoBaHue: BHIOOP NPaBUIIBHBIX
BapHAHTOB U3 HECKOJBKUX MPEIOKEHHBIX. | OBOpeHueE:
o6cyxnenre rpadduru. ['oBopeHue: MpaBuia HATUCAHUS
peuensuu. /TIp/

10

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

2.4

Tema 4. "Bnoxnosnenssiit". Pabora B paboueii Terpaau. /Cp/

VK-4

JI1.1J12.1 J12.2 J12.3

2.5

Koncommpanus momydeHHBIX 3HAHUM B TeMax 3 u 4.

Tecr 2.

Yrenne npodecCHoHATEHO OPHEHTHPOBAHHOM JTUTEPATYpPHI.
IIpesenrtanus. /I1p/

VK-4

JI1.2 J11.3 J11.4J12.1
J12.2J12.3 J12.4

2.6

/3auét/

VK-4

J1.1J11.2J11.3
JI1.4J12.1 J12.2 J12.3
2.4

Pa3nen 3. Mosi peaibHOCTb.

3.1

Tema 5. «Hacrosmnuii wnm nmogmenka?y.

Yrenne: «CamMo3BaHIb». JIEKCHUECKHE € IMHUIIBI: TJ1aroJIbl U
HUIUOMBI, OTHOCAIIUECA K FOBOpCHI/I}O. rpaMMaTI/IKa:
KocBennas peus. AynupoBaHuue: BBIOOp NPaBUIBHBIX
BapHAHTOB M3 HECKOJBKUX MPENIoKeHHBIX. [ 0BOpeHue:
BOIIPOCKI-OTBETHI B Mapax. [IncbkMo: mpaBuiia HAMMUCAHUS JCCeE.
Mp/

12

YK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

3.2

Tema 5. "Hacrostimuii winu nmoaznenka?". Pabora B paboueit
terpaau. /Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

3.3

Tema 6. «IlyremecTBus».

Yrenue: «OT mobGepexpbs 10 nodepexbs». Jlekcnueckue
€IMHHUIIBI: JIEKCHKA, OTHOCSIIASCS K IMYTEIECTBUSIM; UUOMBI C
TJIaroJlaMu «CoOme» u «go». I'pammaruka: MoaaabHbIC
I71arossl. AyJUpoBaHUe: BEIOOP NPaBUIBLHBIX BAPUAHTOB U3
HECKOJIbKHX TNPeJUI0KEHHbBIX. [ 0BOpeHHe: BIpakeHHEe CBOETO
MHEHUs 110 M0BOAY 3KcKypceuil. [lucbMo: npaBuia HanucaHus
He(OPMAIBHOTO AIIEKTPOHHOTO mUchMa. /TIp/

10

YK-4

JI1.2 J11.3 JI1.4J12.1
J12.2712.3

3.4

Tema 6. "ITyremectBus". Pabota B paboueit Terpaau. /Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

35

KoHconmuaanys moixydeHHbIX 3HAHHHN B TeMax 5 u 6.

Tecr 3.

Yrenre mpohecCHOHATBHO OPHEHTHPOBAHHON JIMTEPATYPHI.
Ipesenrauus. /TIp/

VK-4

JI1.2 J11.3 J11.4J12.1
JI2.2J12.3 J12.4

Paznen 4. O61enue.

4.1

Tema 7. «51 momyann cooOIIeHUEY.

Urenue: «COC». Jlekcudeckue eIUHULBI: TIaroi «gety;
(pazosble rnaroisl. I'pammaruka: ITaccuBHBII 3a0r.
AynupoBaHue: o00p KpaTkoil HHPOPMALUH K KOKIOMY
MoHounory. ['oBopeHue: 00cyXJeHUe IPEUMYIIECTB U
HemocTaTKoB. [InceMo: mpaBna HanmucaHust HehOpPMaTbHOTO
35eKTpoHHOro nucema. /Ilp/

10

VK-4

JI1.2 J11.3 J11.4J12.1
JI2.2J12.3

4.2

Tema 7. "4 nomyunn coobmenue". Pabota B paboueii TeTpaiu.
/Cp/

YK-4

JI1.1J12.1 J12.2 J12.3




4.3

Tema 8. «Jleno Bkycay.

Urenne: «OTandHOE OIIyIIeHne BKycay. Jlekcndeckue
€IMHUIIBL: JIEKCUKA, OTHOCSINASCS K €/1e; YCTOWYHBbIC
cioBocoyeTanus. ['paMmatika: BBIOOp MEXIy HACTOSIINUM U
MPOILIEAINM BpeMeHeM. AyIupoBaHue: oa00p KpaTKon
nH(OPMAIH K KaXXIOMY MOHOJIOTY. ['0BOpeHue:
JUajoruyeckas peyb B pectopane. [TuceMo: npaBuia
HanucaHus goknana. /Tlp/

10

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

44

Tema 8. "Jleno Bkyca". PaGora B paboueii Terpanu. /Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

45

KoHconmumanus nony4eHHbIX 3HAaHUN B TeMax 7 U 8.

Tecr 4.

Urenne npodeCCHOHAIBHO OPUCHTUPOBAHHOM JTUTEPATYPHI.
IpesenTanus. /TIp/

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2712.3 J12.4

4.6

/3auét/

VK-4

JI1.1J11.2J11.3
JI1.4J12.1 J12.2 J12.3
2.4

Pa3zgen 5. YM u >Monum.

5.1

Tema 9. «Ha myTH x axkcTpUMy».

Urenue: «HecMoTpst HU Ha 4TO». JIeKCHUECKHE €AUHUIIBL:
CJIO)KHBIE TIPHJIaraTeNbHbIC; HIHOMBI C YaCTSIMH Tella.
I'pammaruka: OTHOCHTENBHBIE IPEIUIOKEHHS. AyAUPOBaHHE:
3aKOHYHUTH IPEIUIOKEHUs. | OBOpEHHE: OMICAHNE KHJIIbS
(cxoxects, pazHuua). [lnceMo: paBuIia HAITMCAHUS TUCHMA.
Mp/

12

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2712.3

5.2

Tema 9. "Ha mytu k skctpumy". Pabota B paboueii TeTpaau.
/Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

5.3

Tema 10. «Bce B yme».

Urtenue: «BpIKIIOYM CBOI YM U CTaHb TeHUEMY. Jlekcuueckue
€IMHUIIBI: JIEKCUKA, OTHOCSINASCS K YMCTBEHHOM
JIeSTeIbHOCTH; BBIPAXKEHHS CO CJI0BOM «Mindy». I'pammaTuka:
CTENCHH CPaBHEHHMS MIPUJIAraTeNIbHBIX. AyIUpOBaHHUE: OI00D
KpaTKoi HHpOpMALUH K KaXKI0My MOHonory. ['oBopenue:
cpaBHenue portorpaduii. [TuceMo: npaBuiia HATUCAHUS
nuceMma. /IIp/

10

VK-4

JI1.2 J11.3 J11.4J12.1
J2.2J12.3

5.4

Tema 10. "Bce B yme". Pabora B paboueii Terpaau. /Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

5.5

Konconupauus 3Hannit, mony4eHssix B Temax 9 u 10.

Tecr 5.

Urenue npodeccuoHaIbHO OPHEHTUPOBAHHOM JINTEPATYPHL.
TIpezenrauus. /TIp/

YK-4

JI1.2 J11.3 JI1.4J12.1
J122J123J12.4

Pa3nea 6. Bynymee.

6.1

Tema 11. «HenoBexk 1 MaIInHa.

Urenue: «IToutn yenoBek». JIeKCHUSCKUE €UHMIIBI: JICKCHKA,
OTHOCSIIASICS K JIEKTponprudopam 1 ux pabdore. [ pammarnka:
MPUAATOYHbIE TTPEUIOKEHHS YCIOBUS. AyTUPOBaHHUE: BEIOOD
MPABIILHBIX BAPUAHTOB U3 HECKOJIBKUX MPEII0KEHHBIX:
COCTaBHEBIE MpUIIaraTeabHbIe. [ OBOpeHHe: BEICKa3bIBaHHE
CBOETO MHEHHSI C TTOCIIEAYIOIUM OJ00PSHUEM WITH
HecorJIacueM OImoHeHTa. [InchMo: paBuia HarucaHus
XKaJoObl Ha Ka4eCTBO TEXHUYECKOTO ycTpoiicTaa. /TIp/

10

VK-4

JI1.2 J11.3 J11.4J12.1
JI2.2J12.3

6.2

Tema 11. "Uenosek u mamuHa". PaboTa B paboueii Terpaau.
/Cp/

VK-4

JI1.1J12.1 J12.2 J12.3




6.3 Tema 12. «/I3MEHUTH CUTYaLIUION. 10 VK-4 JI1.2 J11.3 J11.4J12.1
Urenne: «OcymecTBiss MpOTECThD». JIekcniueckue eqmHAIIbL: JI2.2J12.3
JICKCHKA, OTHOCSIINECS K OMMCAHUIO TOCTHKEHUN U yCIIeXa;

COCTaBHBIE MpUIIaraTenbHble. [ paMMaTHKa: Kay3aTHBHEIC
riaroibl «havey, «makey, «lety» n  «gety». Aymuposanue:
3aKOHYUTH NpeIoKeHus. ['oBopeHue: onucaHmue

¢dororpaduii. [Tucemo: mpaBuina Hanucanus cratbu. /T1p/

6.4 Tewma 12. "HU3menuts cutyanuio”. Pabora B paboueii Terpaau. 3 6 VK-4 JIT.1J12.1 J12.2 J12.3
/Cp/

6.5 KoHconuaaius 3HaHu#, nonydeHHbIX B TeMax 11 u 12. 3 6 YK-4 JI1.2 J11.3 J11.4712.1
Tecr 6. JI2.2J12.3 J12.4
Urenue npodecCHOHALHO OPUEHTHPOBAHHOM JIUTEPATYPHI.

IpesenTanus. /TIp/
6.6 /Ox3amen/ 3 36 YK-4 JI1.1J11.2J11.3
JI1.4J12.1 J12.2 J12.3
J12.4

4. POHJ OOEHOYHBIX CPEJACTB

CtpyKkTypa u coepkanue GoH/1a OLEHOYHBIX CPEJCTB JISl IPOBEJCHUS TEKYLIEH U MPOMEXYTOYHOH aTTECTALUH MTPE/ICTABICHBI B
[Tpunoxenun 1 k paboyeii mporpaMMe TUCIUTUIAHBL.

5. YYHEBHO-METOANYECKOE U THOOPMAIIMOHHOE OBECIHEYEHHUE JUCHUIIINHBI

5.1. OcHoBHas TUTEpPaTYypa

ABTOPBI, COCTaBUTEIN 3armaBue H3paTenbcTBO, TOJ Konuu-Bo
J1.1  |daBuc I1., ®amna T. FCE Pesynbrar: pabouas TeTpaap (6e3 0TBETOB) Oxcdopxa: University Press, 12
2008
J1.2  |HdoBuc I1., ®anna T. FCE PesynbTar: KH. [UIsl CTyACHTOB Oxcodopxa: University Press, 17
2008
JI1.3 |TyOunaT.T. AHrImicKuit 361K B MArHCTpaType M aciupanType: | SIpociasib: SpocnaBckuii https://biblioclub.ru/inde
y4aebHoe rocobue roCyJapCTBEHHBIN X.php?
e 1arOrHYeCKUil page=b00k&ld=135306
yausepeurer, 2010 HEOTPaHMYEHHBIH TOCTYII
UL 3apETUCTPUPOBAHHBIX
oJib30BaTenei
JI1.4 |CaBuu, T. A. Anrymiickuii 361K, [IpodeccuoHanbHas JEKCHKa Mutnck: PecniyGnukanckuii | http://www.iprbookshop.
nenarora. English. Teacher’s Vocabulary: yue6noe |uncturyt ru/84873.html
nmocooue npod)eccuonaanoro HCOFpaHI/ILICHHHﬁ JOCTYIL
o6paszosanus (PUIIO), 2018 | ATA 3apernCTPHPOBAHHBIX
oJib30BaTenei
5.2. lono/iHATEIbHAS JIUTEPaTypa
ABTOpBI, COCTaBUTENN 3arnaBue WznarenscTBO, 01 Konunu-o
J12.1  |JleBnmxwuii 1O. A. Teopermueckast rpaMMaTHKa COBPEMEHHOTO Mocksa: lupexr-Menua, https://biblioclub.ru/inde
AHTJIAICKOTO SI3bIKa: yaeOHOE TTocoOme 2013 X.php?
page=book&id=210501
HeOl"paHH'—[eHHbll‘/Jl JOCTYII
JUTSE 3apETUCTPHUPOBAHHBIX
NOJIb30BaTEIeH
JI2.2 [Typesuu B. B. [IpakTHyecKas rpaMMaTHKa aHIJIMHACKOTO A3bIKA: Mocksa: ®JIMHTA, 2017 https://biblioclub.ru/inde

yIpakHEHUS 1 KOMMEHTapuu: yuebHoe rocodue

x.php?
page=book&id=103487
HeOl"paHVl‘-[eHHblFl JIOCTyl'l
IUTSL 3aPETHCTPUPOBAHHBIX
MOJIb30BaTeleh




ABTOpLI, COCTaBUTCIIN 3armaBue H3ﬂaTeJ'H>CTBO, rog Konnu-so

JI2.3 |Cnenosuy, B. C., ITocobue no aHrIMACKOMY akageMudeckoMy nucbMy |Munck: TerpaCucremc, http://www.iprbookshop.
Bamikesuy, O. 1., Macs, |1 roBopenuro = Academic Writing and Speaking 2012 ru/28189.html

I'. K., Cnenosuu, B. C. |Course Pack HEOTpaHUYEHHBIN JOCTYI

JUTS 3apETHCTPUPOBAHHBIX
T0JIb30BaTeNei

2.4 American Journal of Pedagogy and Education , 2013 http://www.iprbookshop.

ru/43387.html
HEOTpaHUYEHHBIHN JOCTYTI
JUTSL 3apErUCTPUPOBAHHBIX

MOJIb30BaTelIeh

5.3 IlpodeccnonanbHble 0a3bl JAHHBIX U HHPOPMAILMOHHbIE CIIPABOYHBIE CHCTEMbI

NCC "Koncynsrantllmoc"

HCC "Tapant" http://www.internet.garant.ru/

Cambridge Dictionary https://dictionary.cambridge.org/ru/

I"azera Financial Times https://www.ft.com/

5.4. IlepeyeHb MPOrpaMMHOI0 ofecrieyeHust

Libre Office

5.5. YueOHO-MeTOAMYECKHE MaTepuaJibl 1JM CTYACHTOB ¢ OrPaHUYC€HHBIMHA BO3MOKHOCTAMM 310POBbHA

IIprr HEOOXOAMMOCTH IO 3asABICHHI0 OOYYAOIIETOCSI ¢ OTPAHHYCHHBIMH BO3MOXKHOCTSIMH 3IOPOBbS Y4€OHO-METOAHMYCCKHE MAaTepHAIIBI
MPEIOCTABISIIOTCS B hOpMax, aalTUPOBAHHBIX K OTPAHUYEHHSM 3I0POBbSI U BOCTIPUATHS HHGbOPMAIWH. J[Jis JIUII ¢ HapyIISHUSMU 3pSHUs: B
¢dopme ayanodaiina; B eyaTHO#H hopMe yBEIUYCHHBIM HIpUQTOM. J[JIsl JIUI] ¢ HApYIIEHUSIMHU cyXa: B (JOpMe 3JICKTPOHHOTO IOKYMEHTA; B
neyatHo# (opme. JJist Ul ¢ HAPYIICHUSIMUA OTIOPHO-IBUTATENHHOTO ammnapara: B GopMe 3JeKTPOHHOTO JOKYMEHTa; B IEUYaTHOH GopMe.

6. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHUE JUCIUIIJIMHBI (MOAYJIST)

IMomemenNs IS IPOBEICHHUS BCEX BUIOB PabOT, IPEAyCMOTPEHHBIX YIeOHBIM IUIAaHOM, YKOMIUICKTOBaHBI HEOOXOJUMOH
CHELHATN3UPOBAHHON y4eOHON MeOEeNbI0 U TEXHUUECKUMU CPEACTBAMH O0YUEHHUS:

- CTOJIBI, CTYJIbS;

- IEPCOHANBHBII KOMIBIOTEP / HOYTOYK (IIEPEHOCHO);

- IPOEKTOP, 3KPaH / UHTEPAKTHBHAS TOCKA.

7. METOAUYECKHUE YKA3ZAHUWSA JJIS1 OBYYAIOIIIUXCS IO OCBOEHUIO JUCHUTIIMHBI (MOY JIsT)

MGTOHI/I‘ICCKI/IC YKa3aHud 10 OCBOCHUIO AUCHUIIIMHBI ITPEACTABJICHBI B HpI/IHO)KeHI/II/I 2k pa60qel‘/'1 nporpaMmme JUCHUIIMHBIL.




1. OnucaHue NoKa3aTe/iel 1 KpUuTepreB OlleHUBAHUS KOMIIETEHIIMI HA pa3/IMYHbIX

ITallaX UX (l)OpMPIpOBaHl/IH, OIIMCaHHE IIKAJI ON€HUBAHHUA

1.1 Ilokazarenu u K

PUTCPHUH OLICHNUBAHU KOMHGTGHHI/Iﬁl

IHpuiaoxenue 1

3VH, cocraBiusroniue
KOMIIETEHI[UIO

Iloka3zarenu
OLICHUBaHUSI

Kpurepuu onennBanus

Cpenctra
OIICHUBAHHUS

YK-4: CniocoGeH npuMeHATh COBpEMEHHbIE KOMMYHUKATUBHBIE TEXHOJIOTMH, B TOM YHCIIE Ha
MHOCTPAaHHOM(BIX) SI3bIKE(aX), U1 aKaJIEMUYECKOro U MPpo(ecCHOHATBLHOTO B3aUMOIEHCTBUS

3Hanmue: - cneuupuKu
KOMMYHUKATUBHON  JEATEIbHOCTH
MIe/1arora;

IIepeBon cnos ¢
pYCCKOTo Ha
AHIJIMICKUM U C

IlonHoTa M
COJIepKaTeIbHOCTh OTBETA,
MPaBUIILHOCTh NIEPEBO/IA,

Tectol 1-6, YcTHBIN
onpoc (Bompoc 2 B
KaXXJIOM paszene),

- MHOroo0Opasue Mojened U | aHrIUICKOro Ha ynotpebaeHus Bormpocsr k 3auety (1
TEXHOJIOTUI NEAArOrn4ecKou | pycCKHii, B TOM YUCJIE | JIEKCUYECKUX €IUHUL] U CEMECTDP — BOIIPOCHI
KOMMYHHUKAINH; TEpPMHHOB rpaMMaTHYECKUX 1-4; 2 cemectp —

- OCHOBHBIE KOHIICTIIMY | TPO(ECCHOHATIBHOTO | KOHCTPYKUMiA, coOMroeH e | Bompock! 1-4),
OpTaHH3aIiN MEXIMIHOCTHOTO | OOIIEHNS, IPAaBUIBHOE | MHTOHAIMOHHEIX (hopM B Bompocs! k
B3aUMO/ICHCTBUS B | mpou3HOIICHNE CIOB, | COOTBETCTBHE C 3aJaHHOH | 3k3aMeHy(l JacTh -
HHPOPMAMOHHO-00Pa30BaTEIFHON | UTEHHE TEKCTA MO KOMMYHHUKATHBHOM tekcrer 1-10), (2
cpene YHHBEpCalbHBIE | MpoecCHOHATBHON CHUTyaIel B paMKax yactp - 1-12).
3aKOHOMEPHOCTH CTPYKTYPHOM | TeMaTHKe BCIyX npodeccroHaNbHOI

OpraHM3allil M CaMOOpTaHU3alUu TEMaTHUKH..

TEKCTa

Ymenne: - paspadatsiBath | [lepeBon Brinonnenue YcrHbli onpoc
KOMMYHHUKATHBHYIO CTpPaTeTHI0 U | MyOIUIIMCTHYECKOTO KOMMYHHUKaTHBHOM (Bompoc 1 B kaxxoM
TaKTUKY 3¢ PEeKTUBHOTO | TEKCTA 110 3aJa4y B MOJIHOM oOBeMe; | pasnene), Bompocs! k
MIe1arOrMYeCKOTr0 B3aUMOACHCTBUS; | podeccuoHanbsHON 3agery (1 cemectp —

- CaMOCTOATCJIIbBHO HaXOJIWTb U
oOpabaTeIBaTh nHpopManuio,
HEOOXOJMMYIO UIsi Ka4eCTBEHHOTO
BBINIOJIHEHHST  PO(ECCHOHATBHBIX

Tematuke u3 3000
3HAKOB

Borpocsl 1-4; 2
CEeMeCTp — BOIIPOCEHI
1-4), Bonpocsl k
9K3aMEHY -

3a1aq n JOCTHKEHHS (1 gacTsb - TEKCTHI
po¢eCCHOHATHHO 3HAYAMBIX 1-10), (2 gacrts -
meredf, B T.9. Ha WHOCTPAaHHOM 1-12).

SI3BIKE.

Baagenmne: PedepupoBanue Brinonnenune Hoxnan ¢

- HaBBIKAMU 3¢ dexTUBHOTO | TeKkcTa Mo KOMMYHHUKATUBHOH 3a7a4un | npe3enrtanueii(1-12),
peUYeBOTo TOBEJCHUS B PA3IMYHBIX | MpodeccHOHATBHON B TI0JIHOM 00BEME; Bompocs! k 3auery (1
cepax KOMMYHHKAIIMM W Pa3HBIX | TEMaTHKE C donernueckoe CEeMECTp — BOIIPOCHI
PEUYEBBIX CUTYAIUX; JIIEMEHTaMHI odopmiieHHne 1-4; 2 cemectp —

- HaBBIKAMHU U3BJICUYCHHS | PACCyIKICHHS. COOTBETCTBYET MpaBUiiaM | BOTIPOCHI 1-4),
HeoOXoauMor  WHpOpMaluu U3 A3BIKA; Bomnpocs! k
OPUTHHAIIEHOTO TEKCTa Ha KoppexTHoe ynoTpebnenue | sx3ameny (1 gacts -
WHOCTPaHHOM SI3BIKE o JIEKCUYECKUX €JMHULI; tekethl 1-10), (2

poeCCHOHATBHON MPOOIIeMaTHKE

INonumanue
rpaMMaTHYECKUX U
CTHJIUCTUYECKUX
KOHCTPYKLUIL.
CaMoCTOATENBHOCTD
BBIBOJIOB U CYXICHUH C
COOTBETCTBYIOLTIM
MIPaBUIBHBIM
HCTIOTb30BaHUEM
JIEKCUYECKUX U
rpaMMaTHYECKHX
CTPYKTYp B paMKax
poheCCHOHATBHOMN
TEMaTUKU.

vacte - 1-12).




1.2 IIIxanbsl OLIEHUBAHUS:

Texymuii KOHTPOJIb YCIIEBAEMOCTH M MPOMEXKYTOUHAs AaTTeCTallMs OCYIIECTBISETCS B paMKax
HaKOIHUTEJIbHON OAJITbHO-PEUTUHTOBOM cucTeMbl B 100-0aibHOM HIKae:

84-100 6amnoB (OLIEHKA «OTIMIHOY)

67-83 OGaya (OLIEHKA «XOPOIIOY)

50-66 6anoB (OIEHKA «YAOBIECTBOPUTEIILHO)

0-49 6amnoB (o1eHKa «HEYIOBICTBOPUTEIHHOY)

50-100 6amnoB (3ader)
0-49 GaynoB (He3ayeT)

2 TumnoBble KOHTPOJIbHbI€ 3aJaHUA WJIU HHbIe MaTepuasibl, HE06X0AUMble AJIs
OLleHKU 3HAaHWHM, YyYMEHMH, HABbIKOB U (WIHM) onbiTa /[JeATEe/JbHOCTH,
XapaKTepu3ywIMX 3Tanbl GOpMHPOBaHMS KOMIETEHIMilI B Mpolecce OCBOEHMSA
o06pa3oBaTeJbHON NPOrpaMMbl

Bonpocsl k 3auery
1 cemecTp

1. The uniqueness of a person as a person (YHUKaJIbHOCTh YeJIOBEKA KaK JIUYHOCTH )
2. Varieties of natural landscapes (PasHoBuaHOCTH IPUPOAHBIX JTaHAMADTOB)
3. Rules of survival in the wild (ITpaBuia BEKUBaHUS B TUKOM TPUPOIC)

4. Art in our lives (MckyccTBO B HaIlleH KU3HH)

2 cemecTp



1. Honesty is the best quality of a person (UecTHOCTh — JTydIiiee KaueCTBO Y€I0BEKA)
2. Journeys (ITyremecTBust)

3. Types of communications (Buasl KOMMYHHKAI[H)

4. Cuisines of the world (Kyxuu mupa)

HNHCTpYKIUSA 0 BHINOJIHEHUIO:

3aueT npoxoAuT B (popmare Geceslbl Ha aHTTTUHCKOM SI3bIKE 10 IPONHACHHBIM TEMaM B TEUEHHUE CEMECTpA.
Kpurtepun ouennBanus:

- Ctynenry BeicTaBisiercs «3auer» (100-50 GannoB), ecii KOMMYHUKATHBHBIC 3a/1a4H BBITIOJIHEHBI TOJIHOCTHIO,
WCIOJIb30BAHHBIN CIIOBAPHBIN 3ammac, TpaMMaTHIeCKHe CTPYKTYPHI, (poHeTHIeckoe opopmileHHEe BRICKA3bIBAHUS
COOTBETCTBYET IIOCTABJICHHOMU 3a]1a4e;

- Cryaenty BbicTaBisieTcs «He3aueT» (49-0 6amioB), eciid OTBETHI HE CBSI3aHbI C BOIIPOCAMHU, HATUUNE
rpyObIX OIKUOOK B OTBETE, HEIIOHUMAHHUE CYIIIHOCTH M3JIaraeMoro BONpoca, HEyMEHHE IPUMEHSTh
3HaHUS HA IPAKTUKE, HEYBEPEHHOCTh U HETOYHOCTh OTBETOB HA JIOTIOJHUTEIbHBIE U HABOIAIINE
BOIIPOCHI

Bomnpocs! Kk 3xk3aMeny
Yacrtp 1: Utenne, nepeBoja u pepeprupoBaHme TEKCTA.
Yacrp 2: Becea mo cieayommuM YCTHBIM TeMaM:
1. The uniqueness of a person as a person (YHUKaIbHOCTh YeJIOBEKA KaK JTUYHOCTH)
2. Varieties of natural landscapes (Pa3HOBHIHOCTH IPUPOAHBIX JTaHAMADTOB)
3. Rules of survival in the wild (ITpaBusa BEDKHBaHUS B TUKOM TPUPO/IEL)
4. Artin our lives (MckyccTBO B HaICH KH3HH)
5. Honesty is the best quality of a person (HectHocTh — sTydiiice KauecTBO YEIOBEKA)
6. Journeys (ITyremiecTBus)

7. Types of communications (Buabl koMMyHHKaIIH#T)
8. Cuisines of the world (Kyxuu mupa)

9. Extreme hobbies (OkcTpemanbHble yBICUCHNMS)
10. Features of thinking (OcobeHHOCTH MBIIIITIEHUS)
11. Robotization (Pobotu3zarms)

12. Protest movements (I[IpoTecTHbIE ABHKEHNUS)

OO0pa3ubl TEKCTOB 1JIA NepeBoaa U pedepupoBaHUsA

1. E-LEARNING IN RUSSIAN HIGHER EDUCATION: CHALLENGES AND RESPONSES

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The modern market of educational services in Russia is going through rapid and radical changes in an attempt to
accommodate the actual needs of the social environment. More and more effi cient methods of teaching are being
introduced and innovative technologies of learning are being developed. In the light of this, information
technologies are most welcome as they have enormous potential and introduce new methods and ways of learning
into the world of education. It is obvious that the internet, being an inalienable part of our everyday life, cannot
but penetrate this area of human activity. Thanks to the World Wide Web, today’s EFL teachers and their students
can access different forms of information, enjoy authentic language through audio and video web resources,
communicate in social networks, and have virtual contacts with the world from almost any part of Russia’s vast
territory. Both education specialists and learners enjoy an incalculable variety of technologies and facilities that
possess obvious pedagogical potential in terms of their progress. How can one select those that are the most
appropriate and relevant? This question has no easy answer, because the entrenchment of e-learning is a
multi-faceted and challenging process. The challenges are predominantly of a practical nature, concerning fi
nancing, scale, forms and search for the most suitable patterns of e-learning development in Russia. Most debates
centre on distance learning, blended learning and mobile learning. Yet some of them are purely theoretical,
caused by changes that have recently taken place in the system of higher education in Russia, necessitating
working out new concepts and strategies. Among the latter is the necessity to conceptualise two key
competencies that would be in demand in a digitally 4 Chapter 1. E-learning in Russian Higher Education...



networked society — the ability to handle information fl ows through language profi ciency and the competency
needed to tap into the potential of numerous telecommunicative facilities and be effi cient in virtual
communication. Both are making their presence felt in focused higher educational values and are considered in
this article. Much is being done through cooperation with the international ICT-LT community. In December,
2012, the British Council organised a four-day workshop in Moscow: “Digital Literacies for ELT”. English
teachers from universities all over the Russian Federation were invited. In March 2014, the fourth E-merging
Forum was held in Moscow — a prestigious event that brought together advanced ICT-LT educators and Russian
EFL teachers keen to learn more about available technologies. Another great contribution has been provided by
social and professional networks (LinkedIn, Professionali.ru), where teachers can compare and exchange notes
about new technologies used for ELT. There are also posts from Russell Stannard, a British educator, who, on the
web-pages of his Teacher Training Newsletters, generously shares his valuable ICT-LT know-how with
educators from all over the world. This is a brief outline of the e-learning challenges that Russian language
education must meet. Let us consider the details of the picture, which would be incomplete without a close-up
analysis of the responses to these challenges.

2. E-learning and Informatisation — What, Why and How?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

Today there are at least two approaches to using internet resources for educational purposes. The fi rst involves
the design and development of educational networks by educational specialists at the administrative level, with
the involvement of students at universities in such learning management systems as Moodle and Blackboard, and
refl ects a tendency towards institutionalisation of e-education. The second concerns intensifying particular
educational courses by incorporating adequate technologies into teaching/learning, but discretely, being an
initiative of some teachers or students aimed at improving/assisting/facilitating acquisition skills or knowledge
without any administrative interference on the part of the educational establishment as a whole. The latter
appeared within Web 1.0, fi rmly secured its position in EFL methodology, and entered the corpora of EFL
terminology as Web-Supported Collaborative Learning (WSCL), Computer-Based Training (CBT) and
Web-Based Training (WBT). Within the framework of Computer-Assisted Language Learning (CALL), the fi rst
approach has traditionally been referred to as e-learning, while the second one entered the discourse of EFL
methodology as Technology Enhanced Learning (TEL). The boundaries between both above-mentioned
approaches are obviously rather circumstantial and, in practice, their use is normally complementary. It has been
explicitly demonstrated in blended learning in language education. A sort of institutionalism can be observed at a
more fundamental level of methods and approaches. While in Russia educators emphasise research into teaching
English as a foreign language, their counterparts in the West, within the framework of the Learner-Centered
Approach, consider learning English to be the focus of research and effort. This is true for e-learning as well: in
Europe and the USA distance educational technologies are more related to informal open learning; in Russia the
dominant trend is to institutionalise distance forms of education. However, more often than not, university
professors opt for technology-enhanced teaching, integrating technologies in their courses and workshops
without any pressure from the top. Sometimes a similar attitude towards e-learning can be observed beyond
Russia’s borders, by those who believe that the question to use or not to use ICT instruments in the classroom
remains at the discretion of the faculty. Some are of the opinion that, in spite of e-learning being around for
approximately twenty years, the place of technology (“technology in and out of the classroom”) should still be
determined by the professor, while the educational establishment rarely demonstrates any support or enthusiasm.
What is more, on-line learning is still far from being popular on some campuses (Kirshner, 2012). Integrating
e-learning in Russia’s language education is predetermined by kompetentnostnyi podkhod, or competency
approach — a nationwide educational concept that emphasises the value of practicalities over purely theoretical
knowledge; it implies readiness to use this knowledge in practice and prioritises knowledge and skills that will be
in demand in the labour market in the near future (Baidenko, 2005; Tatur, 2004; Zeer, Symanyuk, 2005). Within
the framework of this approach and with the undeniable presence of information technologies in all spheres of
life, the government and educational authorities of the Russian Federation initiated a process of informatisation of
national education, and encouraged educational institutions to promote all possible forms of e-learning. The term
e-learning is widely used by researchers writing in English for the international community. In Russia e-learning
is viewed as an educational format that should be institutionalised and carried out with higher educational
establishment oversight. Thus, in the narrative of national academic language education, the term
informatisation is more relevant and inclusive as it covers not only the matter of educational content (what should
be taught electronically), but also considers the reasons why the content should be provided in e-format and
prescribes the procedure of integrating technologies into education. The process of informatisation was a
response to the recognition of the urgent need to introduce innovative ICT-tools and strategies into education, and



has been confi rmed by a number of legal and developmental initiatives. Among the most fundamental are the
Order of the Ministry of Education “On Coordination of Work in the Sphere of Informatisation of Education”
(2001), and the Federal Law on Education of the Russian Federation on Education (2012) (On Coordination of
Work [see 2 lines above]; 2001; Federal Law, 2012). These documents laid the foundation for a set of signifi cant
changes in education in the Russian Federation and started the informatisation process. In 2001, the State Institute
of Information Technologies and Telecommunications “Informika” was commissioned to initiate work on
creating a Federal Centre for Educational Resources, which was implemented in four stages: 1) collecting and
storing all available educational information resources (accumulating relevant content); 2) designing a unifi ed
system of cataloguing and search of educational resources (the system of web-based subject directories); 3)
designing the system of web-support of educational processes (virtual learning environments with integrated
virtual lecture and practicum courses); and 4) designing integrated websupported virtual learning environments in
education (providing access to educational resources securing required learning outcomes and providing support
for authors willing to create an educational resource). Although, in their mission statement, the Centre declares
that they provide educational resources at all levels of education, in fact higher educational resources are
currently underrepresented. There are no resources for EFL classes at university level at all. However, the
institution is involved in a number of informatisation projects for education in Russia with Information and
Telecommunication Technologies in Education (2003), OneStop Access to Educational Resources (2005) being
the largest (Titova, 2011; State Institute of Information Technologies and Telecommunications: Projects).

3. Distance Learning — How Long is the Distance?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO
The early history of ICT-based distance learning in Russia dates back to 1990, when, under the auspices of
Russia’s Academy of Education and under the guidance of Prof. Y. S. Polat, Hertzen Pedgogic University, the
Laboratory of Means and Pedagogic Technologies of Distance Learning (currently The Centre of Distance
Learning) was created. In the 1990s “Telecommunication in Education” (1993), “Computer Telecommunication
to School” (1995) and “Distance Learning” (1998) were published — all edited by Y. S. Polat. In their project “The
Concept of Distance Learning”, the Centre’s researchers consider patterns of organising distance learning,
didactic characteristics and functions of ICT, and pedagogic grounds for distance learning. They distinguish four
main types of distance education: 1) interactive television (two-way TV); 2) computer telecommunication
networks (regional and global) in text fi le exchange mode; 3) computer telecommunication networks with the
use of multimedia — information in interactive mode and with the use of videoconferencing, and 4) a combination
of the fi rst and the second (Polat, Petrov, Aksenov: http://distant.ioso.ru/library/publication/ concepte.htm).
Even though distance learning has existed in Russia for about twenty years, the rate of its development is rather
insignifi cant. According to the experts, distance learning accounts for no more than 15 percent of the educational
market (Statistics, 2012). Information about universities and educational centres that provide distance learning
can be found on the Federal Web-portal “Russian Education” (www.edu.ru). The fl ag ship in the implementation
of the new format of education is Moscow State University of Economics, Statistics and Informatics (MESI) —the
only Russian member of the European project HOME (Higher Education On-line), uniting universities from the
UK, Portugal, the Netherlands, Israel and other countries. This portal demonstrates continuous growth in the
number of higher educational institutions offering degrees in a distance learning format, but it is worth
mentioning that there are no offers to receive bachelor’s or master’s degrees in foreign language education. Only
one institution — the Offi ce of Distance Learning at Moscow Institute of Economics, Moscow Institute of
Psychoanalysis and Institute of World Economy and Informatisation (UNIK) — supplies web-based online
courses, awarding a degree in the fi eld of Translation and Theory of Translation (http://unic.edu.ru/departments/
translation/). But on the whole, the analysis of the distance education market in Russian higher education leads to
the conclusion that most Russian universities continue to prioritise traditional face-to-face education in the
teaching of foreign languages. The reasons for the constrained development of the new learning format were
investigated by the Centre for Distance Education and Information Technology. The survey conducted by this
centre revealed that the main reasons for the slow pace of implementation of distance learning are as follows: —
uncertain academic status of distance learning (84 percent of respondents); — lack of necessary regulatory
framework in the fi eld of distance learning (84 percent of respondents); — lack of qualifi ed specialists in the fi
eld of e-courses development (63 percent of respondents); — lack of awareness in the professional community
about the benefi ts of distance learning (57 percent of respondents); — unwillingness of students to change the
education format (26 percent of respondents) (Lokteva, 2010). Among secondary reasons, copyright issues were
cited, which makes individual contributors reluctant to place their resources on the web for open access; also
there is the reluctance of “old school” teachers to change their methodology, and the lack of trust in the ability of
distance education to train academically qualifi ed and responsible specialists. This distrust of innovations is the



reverse side of universities’ commitment to traditions and typical of these educational institutions’ resistance to
changes, corporate culture and unwillingness to use internet resources as the information in them is derivative and
unreliable (Kopylovskaya, 2014:171). Such reverence for traditions can be ascribed to the force of inertia; on the
other hand, it could be interpreted as a reliable means of protection against hasty changes, which could lead to a
lowering of standards in EFL teaching. In this respect, M. Taylor, a philosopher of religion at Columbia
University, NY, emphasises the dangers which can result from an unsubstantiated drive for innovations, arguing
that honouring the past is a bulwark against barbarian assaults on the present (Taylor, 2010).

Blended Learning and Mobile Learning: What’s New in Our Blender? The search for more reliable formats of
learning, which, on the one hand, would include such advantages of e-learning as convenient time and place for
learning, individual pace of learning with the learning material already selected and, on the other, would help to
avoid the above-mentioned disadvantages of distance education, resulted in the development of blended learning.
Blended learning is often seen as a panacea and something of a compromise by many universities. The format
combines distance learning, face-toface learning and self-study. This educational strategy for foreign language
acquisition is now widely used and well-developed in Russia. The system is effective and allows learners to be
well-settled and supported as they gain experience and acquire necessary skills. This is the reason for
investigating and developing different blended courses (See Chapter 4 for more details on blended learning). In
spite of the fact that blended learning allows for signifi cant economy in funding, there are still areas of concern
for universities that attempt the transition to a blended learning format. The most challenging is the process of
transformation of materials required for studies into an educational information resource and designing means of
transmitting these resources to students with maximum effi ciency. In other words, the information scattered over
different resources should be structured and digitalised. One more problem arises in the process — that of
information density. Here, educators are trying to resolve the problem of correlating the amount of acquisition
information to be presented, given appropriated academic hours, and the memory capacity of individual learners.
The problem of implementing blended learning forms into language education is also a managerial one and
entails fundamental restructuring in the educational establishment. From the viewpoint of pedagogical
innovations, the functions steering the educational establishment to non-stop development come to the forefront.
Transition to blended learning implies ground-breaking changes in personnel, because preparing a blend requires
an army of IT specialists: programmers, web-designers, testers, producers and creative directors. Even the largest
universities seem unready to maintain such a staff (Kadyrova, 2009). Speaking about innovative tendencies in
e-learning, one cannot avoid mentioning mobile learning (m-learning). This term has different meanings for
different communities, but is closely connected with e-learning and distance education. It focuses on learning
with mobile devices: smartphones, iPhones, tablets and iPads. Although m-learning is just starting to gain its
position in Russian higher education, the challenges with this form of e-learning are notable. First of all, teachers
reject the idea of m-learning as they fail to believe that mobile phones can improve the educational process;
moreover, the use of mobile phones is forbidden as they are often used as a crib. Secondly, teachers are often
much less knowledgeable about mobile applications than their students. Teachers also feel insecure with mobile
learning as there is no tested and reliable methodology for teaching with mobile devices, and, by the same token,
the mobile applications corpora is neither classifi ed nor suffi cient to organise m-learning for students of
different educational profi les and levels of profi ciency (Titova, 2012). These fears may at least partly disappear
as the fi rst steps in m-learning methodology in Russia have already been taken: a manual on this new e-learning
format has been offered to EFL teachers in this country (Titova, Avramenko, 2013).

4. Modern technologies in teaching a foreign language.

The last years increasingly raised the issue of using modern technologies in the educational process. It is not only
new technical means, but also a new forms and methods of teaching, new approach to learning. The main goal
that we set for ourselves, using modern technologies in learning a foreign language it ‘s to show how technology
can be effectively used to improve the quality of teaching foreign language students, the formation and
development of their communicative culture, learning the practical mastery of a foreign language

This paper aims to highlight the role of using modern technology in teaching English as a second language. It
discusses different approaches and techniques which can assist English language students to improve their
learning skills by using technology. Among these techniques are online English language learning web sites,
computer assisted language learning programs, presentation software, electronic dictionaries, chatting and email
messaging programs, listening CD-players, and learning video-clips.

A case study has been done to appreciate the response of typical English language classroom students for using
technology in the learning process. Upon this practical study, the paper diagnoses the drawbacks and limitations



of the current conventional English language learning tools, and concludes with certain suggestions and
recommendations.

The introduction of information and communication technology (ICT) to education creates new learning
paradigms. We are dwelling in a world which technology has reduced to a global village and the breakthrough in
technology is underpinning pedagogical submissions. It may become imperative therefore to have a rethinking on
how to ameliorate the constraints of second language users through the applications of modern technologies. The
interactions between new technology and pedagogical submissions have been found to an extent to be addressing
the heterogeneous needs of second language learners and any global discovery which aims at minimizing
learners’ constraints is a welcome development in a rapidly changing world of technology.

This paper therefore is an overview presentation of how modern technologies can be of assistance to both
teachers and students of a second language setting. The rapid growth in ICT experienced by the technologically
advanced nations of the world has helped them to overcome some of the barriers in teaching and learning.
Applications of modern day’s technologies in the field of teaching and learning can make it possible for teachers,
students and others to join communities of people well beyond their immediate environment to critically review,
analyze, contribute, criticize and organize issues logically and contextually having professionalism and the
transformations of the entire society in view. Now, new technologies such as the reported computer
enhancements with new software and networking make it much easier for educators to conquer space and time,
with the motive of ameliorating constraints and academic conflicting issues. We can now bring learning to
virtually any place on earth anytime for the purpose of achieving the desirable learning outcomes.

In the past, learning and education simply meant face-to-face lectures, reading books or printed handouts, taking
notes and completing assignments generally in the form of answering questions or writing essays. In short;
education, learning and teaching were considered impossible without a teacher, books and chalkboards. Today,
education and training have taken on a whole new meaning. Computers are an essential part of every classroom
and teachers are using DVDs, CD-ROMs and videos to show pupils how things work and operate. Pupils

can interact with the subject matters through the use of such web based tools and CD-ROMs. Moreover, each
pupil can progress at his/her own pace.

Technology allows distance learning: Perhaps the greatest impact of technology in the field of learning is its
ability to help several people learn simultaneously from different locations. Learners are not required to gather at
a predetermined time or place in order to learn and receive instructions and information. All one needs is a
computer connected to a modem (or with a CD drive); these tools can literally deliver a ‘classroom’ in the homes
and offices of people.

Technology allows group Learning: There are naysayers who argue that distance learning of this sort cannot help
pupils receive the support of traditional group-based learning. For proving this theory wrong, technology has
helped provide distance learners with online communities, live chat rooms and bulletin boards. All these allow
pupils to collaborate and communicate even though they are isolated in their own space.

Technology allows individual pacing: Multimedia tools, on-line and CD-ROM based training have helped
eliminate the need for an instructor-based lesson plans. Pupils who grasp concepts faster proceed and move
along, without being held back by ones who need more time and help for learning. Such individual pacing is
beneficial to all.

Technology helps lower training costs and increases productivity: Another benefit of using technology to reach
many pupils in shorter time is lowering training costs. Corporate and academic Institutions can reduce their costs
of delivering lessons to pupils on a per-pupil basis. Moreover, technology produces quantifiable results and
allows pupils to put into practice this information quickly and with better results. Through the use of technology,
pupils can considerably save time and increase their productivity. Both these points justify the higher costs of
advanced technological tools.

Roadblocks in the use of technology in learning: Naturally, for education technology to have a positive impact on
pupils, it should be designed and prepared well. Tools used for disseminating information must be developed
with pupils in mind. There are also factors like lack of computer/technology literacy to be considered. Schools
and businesses must bear in mind that education technology is simply a tool and its success depends largely on the
amount of planning that goes into it. Using education technology can be a right choice as long as all such factors
are considered.

With the development of technology and the boom of digital revolution, foreign language teachers find it
necessary to think about effective new ways to create a better foreign language teaching and learning
environment that is supported by multimedia technologies. As a result, Computer Assisted Language Learning,
or CALL, has become increasingly popular in the foreign language teaching field. Based on the analysis of the
features of CALL, this paper is focused on how multimedia can play an important role in EFL classrooms. The
literature review was conducted on definitions and the development of multimedia. Furthermore, the review of



the literature was conducted on multimedia as a teaching method from both theoretical and pedagogical aspects.
By analyzing the weakness and the strength of CALL, some practical and effective teaching ways, as proposed by
professional educators and qualified teachers, are discussed on how to effectively use multimedia in the
classroom.

5. Development of Multimedia Applied in English Teaching

Multimedia is a recent and popular term in the field of computer usage. Generally speaking, multimedia is the
combination of text, sound, pictures, animation, and video. Typical set-ups include CD-ROM, CD-ROM player,
sound equipment, and special hardware, which allow the display of sophisticated graphics. With the rapid
development of the internet, which has become a powerful medium for it provides a number of services including
“e-mail, the World Wide Web (WWW), newsgroups, voice and video conferencing, file transfer and exchange
and numerous corporate services delivered through specialized programs”. In the context of teaching, multimedia
can be called an integrated media, which consists of various media forms such as text, graphic, animation, audio,
etc. to browse, query, select, link and use information to meet pupils’ requirement. Smith and Woody defined
multimedia as “the use of both visual aids and verbal descriptions to illustrate concepts”.

According to Mudge , Multimedia applied in English teaching may include four stages. The original stage can be
dated back to the 1950s when only a few foreign language institutes started to employ phonograph, broadcast,
movie, tape recorder and other current media in foreign language teaching. During that time, audio and video
were once considered a significant revolution to the teaching of foreign language. Following in the 70s and 80s,
audio and video developed dramatically with the advancement of electronic technology. Electronic taping, slide
projectors, videocassette players, language labs and other electronic devices were included in this era. By the
turn of 90s, multimedia technology was becoming increasing available in foreign language instruction because of
the development of computer technology and the coming of the digital revolution. In the early 2000’s, the internet
became a powerful medium for the delivery of computer-aided learning materials. The internet provides a
worldwide means to get information, lighten the work load, and communicate with each other at any time and at
any place. CALL which is Computer Assisted Language Learning came into play during the later part of the 20th
century. Warschauer divided the history of CALL into three stages: behavioristic CALL, communicative CALL,
and integrative CALL. Behavioristic CALL applied in 1960s and 1970s was based on the behaviorist learning
and featured repetitive language drills. The computer was regarded as a mechanical tutor to deliver the materials
to the pupils. An example of a behaviotistic CALL strategy is PLATO.

PLATO (Programmed Logic for Automatic Teaching Operations), the best-known tutorial system, is a special
hardware consisting of extensive drills, grammatical explanations, and translation tests at various intervals. The
next stage, communicative CALL, appeared in the late 1970s and early 1980s. It focused on the communicative
teaching method and encouraged pupils to generate original utterances through the process of discovery,
expression and development rather than just repeat the prefabricated language. Pupils were supposed to make use
of the computer or the hardware to assist them in language learning. What they actually work with is not the
computer but their classmates or teachers. In this model, the computer is viewed as stimulus or tool. Popular
CALL software developed in this period included word processors, spelling and grammar checkers. Following
this stage is the third stage, integrative CALL which included the development of multimedia computers and the
Internet. This model not only integrates various skills (e.g. listening, writing, speaking and reading) but also
bonds different technologies serving as effective and comprehensive tools for language learning and teaching.
With integrative CALL, teachers were moving away from communicative perspective of teaching to a more
social way, which emphasizes the language use in authentic social environments. Applying this multimedia
networked computer in the language class provides pupils a more effective means to learn English. For instance,
pupils can have rapid access to the background, grammatical or vocabulary explanations, pronunciation
information while the main lesson is in the foreground. Besides, pupils under this model are usually encouraged
to engage in their own language development rather than learn in a passive way. The history of CALL suggests
that multimedia can serve a variety of purposes for language teaching. It can serve as a tutor to offer language
drills or a stimulus to stir pupils to think. With the advent of the advanced technology and internet, computer
usage in language teaching provides an authentic environment for pupils to communicate with native speakers in
an inexpensive means.

Nevertheless, the application of multimedia in English teaching is not as widely used as expected. A reason for
this could be the underdevelopment of technology and immature pedagogy about using multimedia in teaching
foreign languages. For example, multimedia cost is high and not all educational institutions can make use of this
tool. In addition, many teachers are not trained in using multimedia to teach English. According to Gong & Zhou,
some teachers who have been aware of the applicability of multimedia teaching tend to focus on the flowery and



fancy courseware and neglect the teaching aim, teaching object and teaching content, so the whole English
classroom would become a demonstrating hall of computer functions.

6. The trend towards introducing English teaching at primary level.

Chris Pim

The question of when the best time to start learning English is remains a much debated subject. This conundrum
has been the subject of intense scrutiny for many years and continues to vex policy makers all over the world.
Much of the early debate around the early introduction of language learning into schools centred on the critical
period hypothesis (CPH) which, broadly stated, ‘is a causal explanation for the differential success in acquisition
of'a second language by younger and older learners’, (Bialystok and Hakuta, 1999: 162). However, a longitudinal
study in the UK on the teaching of French in both primary and secondary schools conducted by Burstall et al.
(1974) showed that apart from improved pronunciation there appeared to be no significant difference between
attainment for learners who started earlier and those that started later. This meant that, in the state sector in the UK
at least, foreign languages were not taught in the primary sector for many years. The research and the debate have
continued, but no definitive answer has been forthcoming. Kirsch (2008: 4) summarising our current
understanding in this area suggests the following:

m research into the optimum age for language learning is inconclusive

m an early start has a positive impact on children’s attitudes

m the only advantage of an early start is the total amount of time spent actively on learning a language.
However, the growth of globalisation of trade and the predominance of English in the media, particularly on the
internet, have been responsible for driving change in language education policy and there is a global trend
towards introducing English language teaching into the primary sector. Within a politically charged educational
environment, some policy makers have decided that the creation of a well-educated, English speaking workforce
may be one route out of the current global economic downturn. Parents often consider academic excellence in
English to be the number one priority in terms of access to higher education, university accreditation and
economic prosperity for their children. Consequently, in many countries, children now begin their study of
English at primary level.

There are numerous terms to describe the process of learning English. In many English speaking countries it is
often referred to as ‘English as an additional language’ or ‘English language learning’. The distinctive position in
these contexts is for learners to acquire English alongside other subjects. This approach has proved very popular
in the US, Canada, Australia and the UK, where over 25 years of research has informed a political agenda that
promotes inclusion. In other areas, such as the Middle East, the term ‘English as another language’ has been
coined to reflect the notion of children from minority ethnic backgrounds, who already have experience of using
their own home languages and are learning the official language of the country, as well as learning English. In
many other countries around the world, readers are likely to be familiar with the concept of learning ‘English as a
foreign language’, where learning of English takes place in a non-English speaking context. In EFL classrooms
there is a general aspiration for exposing learners to English as a ‘living language’, providing natural
opportunities to practise target language through the use of authentic texts and exposure to real models of spoken
English. In this case, the role of technology can provide a significant addition to the other more conventional tools
(blackboards, textbooks, cassette players) that are found in classrooms around the world. Technologies like the
internet can provide access to large quantities of authentic input material and at the same time can provide
opportunities for practice. Teachers and learners are no longer isolated from the target language or culture and can
‘... participate in the socially mediated practices of [the target language] community.’ (Kirsch, 2008: 46). Even if
learners do not have direct access to the internet in their classrooms, or at home, teachers often do have and can
provide additional resources to supplement the material offered via conventional means.

7. What is the most appropriate approach for teaching young learners?

Chris Pim

There is no right answer to this question, as it will depend on many factors: the age of the children, class size, the
competency of the teacher, availability of resources, the school context and the framework constructed by bodies
that create the educational landscape for the locality. Should oral development precede reading and writing?
There is a school of thought that suggests children learn best by hearing language being effectively modelled by
skilled teachers, and having natural opportunities to use language in productive activities, before embarking on
robust learning of literacy. However, the relative success of this type of approach may lie in the oral competency
of the teacher and easy access to appropriate resources. In some contexts it may make more sense to expose
children early to reading, learning phonics and the explicit teaching of grammar. Clearly, it makes little sense to



be teaching reading and writing in a second language beyond what has been achieved in a first language, although
it may be possible for the two languages to develop at similar rates. However, older learners may have knowledge
of literacy to transfer over from a stronger first language. In many contexts, schools are measured by how many
children pass academic exams, which may necessitate and encourage a ‘teaching to the test’ mentality amongst
teachers. However, this could mean that the more important aspects of learning are neglected. The significance of
oral competency When learners of English are immersed in the target language, for example children studying in
English medium schools or where the dominant language of the locality is English, as in the UK, the development
of oral competency naturally tends to precede a more specific focus on reading and writing. However, when we
are talking about foreign language learning the decision is more complex. Dividing up language for child foreign
language learning (Cameron, 2001: 19) Learning a foreign language Learning the written language Learning oral
skills Discourse Vocabulary Grammar Conversation Extended talk Cameron separates learning the written
language, not necessarily because she sees this as coming later in a child’s development, but because the written
language needs to be explicitly taught by the teacher; the process needs planning and the teacher needs to
understand what is involved in doing this. However, this does not mean that written language is divorced from
spoken language, but for the young language learner, language is presented, practised and learned through
speaking and listening. As the result of activities that take place in the class, children learn the meaning of words
and grammar ‘emerge[s] from the space between words and discourse’ (Cameron, 2001: 18) and supports the
development of meaning.

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models via
recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as
acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as
confident with their own language skills. Technology also affords children the opportunity to record themselves
for playback at a later time. Learners report that the ability to listen and play back recordings helps identification
of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement. Young children can use
Flip, or other video cameras to record their mouth movements to develop phonetic accuracy; recordings can
subsequently be compared with standard models sourced from the internet. Learning resources, such as songs and
poems, can be downloaded from the internet and practised as a whole class via an interactive whiteboard prior to
a live performance that can be filmed for posterity. Taking a karaoke-style approach, children are able to digitally
Emerging technologies, emerging minds | 23 visualise rhymes and songs through freeze-frame photography,
artwork and textbased legends that can be synchronised to the words.

8. E-tools that facilitate language practice.

Chris Pim

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models via
recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as well as
acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who don’t feel as
confident with their own language skills. Technology also affords children the opportunity to record themselves
for playback at a later time. Learners report that the ability to listen and play back recordings helps identification
of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement. Young children can use
Flip, or other video cameras to record their mouth movements to develop phonetic accuracy; recordings can
subsequently be compared with standard models sourced from the internet. Learning resources, such as songs and
poems, can be downloaded from the internet and practised as a whole class via an interactive whiteboard prior to
a live performance that can be filmed for posterity. Taking a karaoke-style approach, children are able to digitally
Emerging technologies, emerging minds | 23 visualise rhymes and songs through freeze-frame photography,
artwork and textbased legends that can be synchronised to the words.

What we have said so far in our discussion of the needs of young language learners suggests that they need to be
offered opportunities to practise target language in as many ways as possible. What is missing for them in many
EFL contexts is access to other language users with whom they can practise. Technology has the potential to
overcome this limitation and provide learners with the opportunity to communicate with others, often native
speakers of the language they are learning, or other learners studying the same language, but who don’t share the
same home language, so they are forced to make use of English to communicate. Synchronous solutions like
video-conferencing (Phillips, 2010) and face-to-face interaction through online virtual worlds (Hew and Cheung,
2010; Zheng et al., 2009) are becoming increasingly popular as vehicles to promote language learning. Video
conferencing is being used to bring learners together over distance so that they can communicate in a common
language and share cultural experiences. Virtual worlds like Second Life, Active Worlds and Open Sim afford



learners the possibility of ‘living” within a 3D space, collaboratively developing content and interacting with
peers through virtual experiences: debates, role play, exhibitions, performances and the like. Asynchronous tools
like email, blogging and the collaborative development of wikis (Terrell, 2011; Wang and Vasquez, 2012; Woo et
al., 2011) also have a significant role to play in facilitating the co-creation of content, where learners interact with
peers by composing, editing and exchanging texts. These technologies offer learners the opportunity to engage in
activities that produce comprehensible output and where meaning has to be negotiated. It has been argued for
some time that in order for learners to develop competent language skills they need to engage in 24 | Emerging
technologies, emerging minds Emerging technologies, emerging minds | 25 comprehensible output (Swain,
1985). It had been argued by Krashen (1981) that input would be enough, but Swain and colleagues, based on the
work that they have done with Canadian bilingual learners, showed that without engagement with language and
feedback, learners do not develop productive skills. Over the years since this original research, a considerable
range of studies have explored this area. Technology allows learners who would not normally have as many
opportunities to use the language they are learning in productive ways to communicate with other speakers of the
target language. Case studies from a range of countries have been chosen to illustrate how different technologies
can be used to increase learners’ access and participation as well as supporting their development of oral
competency, reading and writing. In this first case study we see how Web 2.0 tools and virtual worlds can
facilitate natural opportunities for language development between peers who are separated by large distances.

9. Case Study 1.1: Travelling through arts.

Chris Pim

Case studies from a range of countries have been chosen to illustrate how different technologies can be used to
increase learners’ access and participation as well as supporting their development of oral competency, reading
and writing. In this first case study we see how Web 2.0 tools and virtual worlds can facilitate natural
opportunities for language development between peers who are separated by large distances.

At the Faculty of Education, Universitat Autonoma de Barcelona, researchers Melinda Dooly and Dolors Masats
have been working with trainee teachers to investigate how computer mediated communication (CMC) can
facilitate English language learning between children based in two different countries. The research has been
triangulated through a close partnership with an internship school (CEIP Sant Jordi) and the specialist teacher,
Maria Mont. Randall Sadler, of the University of lllinois Urbana Champaign (USA), collaborated in the materials
development. The project is financed by the Spanish Ministry of Science and Innovation (EDU2012 17859;
http://pagines.uab.cat/pads/en). In the first year of the project, six-year old Catalan speakers were linked with
peers in a Canadian school in order to work collaboratively on a cross-curricular project, integrating art, social
science and language learning. Children in each school worked independently to research the life of a local artist
by visiting galleries and examining the artist’s work at first hand. This variously supported aspects of the
curriculum: physical geography, transport, historical events and artistic style. Each school was subsequently able
to share their findings asynchronously via blogs and wikis as well as through the more immediate ‘face-to-face’
context of a virtual world. An ingenious method was chosen to bring children together in order to discuss the
work of both local artists, as well as share each school’s independent research. A virtual exhibition of artwork was
created on a secure island in a virtual world called Second Life. Using a non-threatening ‘Snoopy’ avatar
controlled by the teacher, the children were encouraged to use simple English commands to direct their virtual
guide around the gallery, to inspect the exhibits and answer their questions. This proved to be an extremely
successful way of teaching English, particularly instructional and descriptive language. Emerging technologies,
emerging minds | 25 In order to bind the learning together in a suitable finished format, both schools worked
together to produce an e-book based on an imaginary meeting between the two artists from each country. This
e-book and other details about the project were showcased via a Glogster exhibit entitled ‘Travelling Through
Art’. http://teachertefl.edu.glogster.com/travellingthruart/ This type of work shows how ‘blended learning’ can
be particularly successful as it enables flexible working, where children can pursue projects through more
traditional approaches that can subsequently be shared more widely with peers via communicative e-tools.
Exploring common themes provides a natural context in which to develop target language through the sharing
and co-creation of content. This case study also illustrates the benefits of children acting as digital collaborators.
They need to pay particular attention to the function and form of their oral and written contributions as well as
ensuring that it is fit for purpose. Working with peers, particularly those from another cultural background,
requires children to carefully consider the sophistication of their contributions as well as the socio-cultural nature
of the content, in order to ensure that they, along with the recipients, get the most from the experience.

10. Developing reading and writing.



The interdependence of reading and writing cannot be over-emphasised; ‘reading makes the writer’ (Corbett,
2008: 1). This is a simple notion, yet the teaching of reading, in the worst cases, can lead to children who are able
to decode, but are unable to comprehend or appreciate the full purpose of a piece of text. Whilst this would be an
anathema for teachers of a first language, all too often this can be the case for children learning English as a
foreign language. This might happen when reading is forced too early and becomes a purely mechanistic process,
or if there are few engaging texts to interact with and where there is a lack of exposure to authentic oral models.
Reading can be severely compromised by limited access to appropriate texts and the internet itself offers texts
that are often too sophisticated for many learners of English. However, there are places on the web where more
accessible English can be found, for example, Simple English Wikipedia (http://simple.wikipedia.org/) that
supports texts with a high content level, but reduced literacy demand. Nowadays, digital literacy is particularly
significant, as children are bombarded daily by an array of digital texts, and it is particularly important that they
learn to understand the nuance of media-types that surround them in the physical world as well as on the internet.
Wordle (www.wordle.net) is a good example of a web-based tool that can help cement the interface between
reading, writing and the significance of visual literacy in a 21st century world. The tool produces word clusters
based on the frequency of words occurring in a sample of writing. Practitioners can use Wordle to help older
children compare texts from different genres and ages, analyse the formality in writing or simply focus on key
vocabulary from a particular topic. Children producing their own Wordles can also play around with shape,
colour and styling in order to consider the impact of their work on different audiences. Digital texts and electronic
books (e-books), particularly when accessed on cool, portable technologies, can inspire children to read. Many
offer effective oral modelling via text-to-speech synthesis and access to other tools like electronic dictionaries.
Specialised software can record, measure and track progress in reading, and interactive fiction (IF) promotes
active reading by enabling learners to affect outcomes in stories, maximising engagement in the storytelling
process. Children are also motivated by their own personal writing and there are many tools available to support
writing and allow them to author for different audiences — multi-modal digital narratives like cartoons,
storyboards, presentations, blogs, websites and extended prose.
Books are a natural starting point for language learning at whatever age the process starts, particularly where the
written form can be linked to an oral equivalent. Oral versions of a text can increase access for those whose
current reading proficiency lags behind their ability to read. Moreover, well-produced talking books bring texts
alive through the quality of voice characterisation, intonation and expression and in many cases can be one of the
few ways of modelling authentic oral language to an English language learner. Many professionally produced
reading schemes offer audio CDs or online oral versions of the texts. Some companies, like Mantra Lingua
(http://uk.mantralingua. com/), produce pointing devices that can play audio by scanning texts or interfacing with
microdots printed onto paper. Digital texts can also be imported into e-book readers that can render text orally
through text-to-speech synthesis. Using software screen-readers and standalone text-to-speech applications can
also be an option.
Kiroun npaBmwibHBIX OTBETOB
[Ipu BbIONIHEHUU pedeprupoBaHus HEOOXOAUMO UCTIOIb30BaTh CIEAYIONIUE KIHILIE:

1. Ha3BaHue cTaThbH, aBTOP, CTHJIb.
The article I’'m going to give a review of is taken from... CtaTbs, KOTOpYIO g ceiiuac Xouy MpoaHaIHU3UPOBATh
us...
The headline of the article is— 3aromoBok cratbmu. ..

2. Tema. Jloruyeckue 4acTu.

The topic of the article is...- Tema cratbn

The key issue of the article is... —KitoueBbIM BOIPOCOM B CTaThe SBISETCS

The article under discussion is devoted to the problem... —CTaTbi0, KOTOPYIO MBI 00CYXk/1aeM, OCBSIIEHA
npobieme. ..

3. Kpartkoe cogep:xanmue.

The author starts by telling the reader that —ABTtop HaunHaeT, pacckas3bIBasi YUTATENIO, YTO
At the beginning of the story the author ...—B navane ncropun aBTop
...describes — omnuceiBaeT
...depicts —u300paxkaer

4. OTHOLIEHUE ABTOPA K OT/IeJIbHBIM MOMEHTAM.
The author outlines...—ABTOp onuchIBaeT
The article contains the following facts..../ describes in details...—Crtarbs conepxur cienyromue GakTsl . ... /
MOAPOOHO OMHUCHIBAET
Let me give an example...—I103BoibTe MHE IPUBECTH TIPUMED ...



5. BbiBOA aBTOpA.

In conclusion the author says / makes it clear that.../ gives a warning that...—B 3akirouenue aBrop ropoput /
HPOSICHSET, YTO ... / JaeT NpeaynpeKaeHue, 4To ...
At the end of the story the author sums it all up by saying ...—B koHIIe paccka3a aBTOp HOJBOJIUT UTOT BCETO

9TOTrO, roBOp4 ...

6. Bau BeIBOI.

Taking into consideration the fact that—IIpuarmas Bo BHuMaH#e TOT BakT, 4YTO
The message of the article is that /The main idea of the article is—OcHoBHas uzes crarbu (ociaHue aBTopa)

I have found the article dull /important / interesting /of great value —$ naxoxy cratbio ckyuHoOU /
Ba)XKHOM/MHTEpECHOM/ HMEIOIIYIO 0O0JIBIIOE 3HaUCHHE (IIEHHOCTB)

Kpurepuu onenuBanus:

oLeHKa «oTian4HO» (84-100 GansioB) BBICTABIAETCS, €CIM JlaHbl MOJIHbIE OTBETHl HAa BCE BOIPOCHI,
WCIOJIBb30BAHHBIA CJIOBAapHbIM 3amac, rpaMMaTH4YecKHe CTPYKTYpbl U (oHeTHdyeckoe odopmieHue
COOTBETCTBYIOT IIOCTaBJICHHOM 3ajade; €cilu IepeBoJ M pedepupoBaHUE CcJelaHbl HOJHOCTBIO C
COOJIIOJICHHEM CTUJISI BRICKA3bIBaHUS, 0€3 HAPYIICHHUS S3BIKOBBIX HOPM; JAOMYCKAETCS OJHA CyMMapHast
omKOKa, KpOME UCKaXEHUS CMbICIIA.

OllCHKa «Xxopoio» (67-83 Oayia) BBICTABISETCS, €CIM [JaHbl HEIMOJHBIC OTBETA HA BCE BOIPOCHI,
WCIIOJIb30BAHHBIN CIIOBapHBIN 3amac, TpaMMaTHYeCKHe CTPYKTYphl, (oHeTHYeckoe oQopMIICHUE
BBICKa3bIBaHUSI COOTBETCTBYET IIOCTABICHHON 3a/1aue, HeOOJIbIINE HapYIIEHUs UCIOJIb30BAHUS CPEJCTB
JIOTMYECKOM CBSI3U; €CJIM NEpeBO] M pedepupoBaHUE CAETAHBI IOITHOCTBIO C COOJIOAEHHEM CTHIIS
BbICKa3bIBaHUs, 0€3 HApyLLIEHHs A3bIKOBBIX HOPM. [loITycKaroTCs 1BE MOJIHBIE CYMMAapHbI€ OIINOKY, B T.4.
He 00J1e€ OIHOTO UCKAXKEHUS CMBICIIA.

OLIEHKA «YAOBJIETBOPUTENbHO» (50-66 OanoB ) BBICTABISAETCS, €CIIM JIaHbl HEMOJHbIE OTBETHI HA J[BA
BOIIPOCA, MCIOJIb30BAaH OrPAaHUYEHHBIN CIIOBApHBIH 3amac, rpaMMaTHYeCcKrue CTPYKTYphl U POHETHYECKOE
oopmieHre BbICKa3bIBaHUS UMEIOT HEOOJIbIINE HAPYILIEHHS; €CIIM IEPEeBOL U peepupoBaHHE CAETAHBI
a/IeKBaTHO; JIOTTYCKAOTCS 3 MOJIHBIE CyMMapHbIE OLTHOKHU.

OLIEHKA «HEYA0BIeTBOPUTENbHOY (0-49 GassioB) BBICTAaBIISETCS, €CIIM OTBETHI HE CBS3aHbI C BOIIPOCAMH,
Hajiuuue TpyObIX OMMOOK B OTBETE, HEMOHMMAaHUE CYIIHOCTU H3JIaraéMOro BOIpOcCa, HEYMEHHE
IPUMEHSTh 3HAHMSA Ha IPAKTUKE, HEYBEPEHHOCTb M HETOYHOCTb OTBETOB HA JOINOJIHUTEIBHBIE U
HaBOJSIIME BOMIPOCHI, €CIIM MEpPeBOJ U pedepupoBaHUE TEKCTa HE COOTBETCTBYET TpPEOOBAHMSIM,
YCTaHOBJIEHHBIX JUISl OUEHKHU «yIOBIETBOPUTEIIBHON.



TecThl
TEST 1

1.Complete sentences a—f using the nouns below.
hand part row  sense track word
a. It’s better to take......... in activities than just watch them.
b. ’'m not finding it easy to make......... of all these numbers.
c. There’s a lot to do, so could you lend me a........... ?
d. Kate and Jack have had a big............ and aren’t speaking to each other.

e. I was working so hard that | completely lost............. of the time.
f I’m sure Micky will help because he gave me his ................
2.Choose the correct form of the verbs in italics to complete the text.
I’ve decided I am(1) getting/going to get a new MP3 player on an Internet auction site. If 1 (2) buy/’ll buy it in the
shops it (3)costs/’ll cost me a lot more, so as soon as | (4)find/’ll find one online that | like, | (5) start/’ll start
watching it. | (6) don 't/won 't bid any money, though, until the auction (7) is/will be nearly finished. | (8)am/ Il
be very disappointed if I don’t win it!
3. Replace the words in italics in a—e with one of these words and the correct preposition.
worried  risk reason full hooked
a. My brother seems addicted to computer games.
b. In spring, these fields are covered with wild flowers.
c. Caroline is never frightened of walking home alone.
d. Some species of animal are in danger of disappearing.
e. We’re not sure what the cause of the illness is.

4 Match the groups of people with sentences a—f.
cast team staff audience crowd crew
a. “We only lost the match because our best player was injured.’
b. ‘When the band come on the stage we all cheered.’
c. ‘We only get 20 days holiday a year in this company.’
d. ‘Our ship is often away at sea for three months at a time.’
‘Hundreds of us waited outside the store for the sales to begin.’
‘All of us enjoyed performing the last play at that theatre.’

For a—e choose the correct alternative in italics.

After spending all summer in Morocco, Zak had very tanned/hazel skin.
My cousin Jamie has very dark/fair eyes.
Who is that actor with very slim/thin eyebrows?
The police are looking for a tall man with a curly/hooked nose.
In the magazine pictures, the model has quite broad/full lips.
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OtBetnl: 1- ) part, b) sense, ¢) hand, d) row, e) track, f) word; 2- 1) am going to get, 2) buy, 3) will cost;, 4)
find, 5) will start, 6) won’t bid, 7) is, 8) will be; 3- a) hooked on, b) full of, c) worried about, d) in risk of, €) reason
for; 4 —a) team, b) audience, c) staff, d) crew, e) crowd, f) cast; 5 — a) tanned, b) dark, c) thin, d) hooked, €) full.

TEST 2
1. For 1-10 choose the correct verb in italics.
One of the funniest stories | (1) 've heard/heard recently was about a thief who (2) broke into/has broken into an
office block last year. He (3) wanted/was wanting to steal an expensive new computer that the company (4)
bought/had bought, so one night he (5) forced/was forcing open a window and got in. The computer was quite
heavy, and as he (6) has been lifting/was lifting it through the window he (7) dropped/was dropping his mobile
phone. An hour later, the police arrived and discovered the phone, but soon realised the thief (8) stole/had stolen
that, too. Then they had a piece of luck, when a text message came through saying ‘Hurry up! I (9) *ve waited/ 've
been waiting at the train station for over an hour!”. When the thief eventually (10) has arrived/arrived, he was
arrested.
2. Choose the correct form of the verb, a, b or ¢ to complete each sentence.
1. When | got home, my parents...... a new comedy show on TV.
a. watched b. were watching c. have been watching
2. How long......... out with Richard?
a. have you gone b. are you going c. have you been going



3. Nobody laughed because they......... that joke many times before.
a. heard b. had heard c. had been hearing

4. 1think 1 ......... lots of mistakes in the exam.
a. made b. ’ve made c. ’d made
5. By the time Katy arrived, I....... outside the cinema for half an hour.

a. stood b. ’d stood c. ’d been standing
3. Complete sentences a—j with a/an, the or no article.
a. My father is in business and my mother is .... doctor.
b. ... French are famous for their wonderful food.
c. Patrick and Ryan are brothers..... Ryan is taller one.
d. Some people like rock but I prefer..... folk music.
e. One day | want to travel through ..... Africa.
f Louise learnt to play...... guitar when she was ten.
g Russia is the biggest country on ..... earth.
h The most important thing to me is ..... friendship.
i At..... Christmas we see all our relatives.
j After all that hard work I need to have...... rest.
4. Find and correct five mistakes with articles in the text below.
My family and | have decided that this summer we’re not going abroad for our holidays.
Instead, we are going to spend all of the August in north of England in a small village by sea.
We have rented small house in the Lake District, which people say is most beautiful part of the country. Only
problem, I think, is a weather. Because of the mountains, and the winds that come from Atlantic Ocean, there can
be a lot of the rain. I just hope we don’t end up spending most of our time at the home.

Oteernl: 1- 1)have heard, 2) broke into, 3)wanted, 4) had bought, 5)forced, 6) was lifting, 7) dropped, 8) had
stolen, 9) have been waiting, 10) arrived; 2- 1) b, 2) ¢, 3) b, 4) b, 5) c; 3-a) a, b) the, ¢) -, d) -, e) -, f) the, g) the,
h) -, 1) -, J) a; 4- the north, the sea, a small house, the most beautiful, the only problem, the Atlantic Ocean, at home

TEST 3

1. Complete sentences a—h using these words with suitable prefixes.
active aware honest sympathetic grateful likely legal accurate
. Mark can be very ...... sometimes. He didn’t thank me for his present.
. In many countries, it’s now ....... to smoke in public places.
. I think your calculations are.......... . I make the total 250, not 245.

I didn’t see the red flag on the beach, so I was........ that swimming was dangerous.
It was........... of Pamela to take those things from the shop without paying.

Grant was a bully, so people were......... when he got into trouble.
. If my MP3 player is......... for more than a few minutes, it switches itself off.
. They might bring down the prices of those computers next year, but I think it’s...........
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2. Complete sentences a—f with suitable prepositions.

. People sometimes complain........ losing money when shopping on the Internet.
. Whenever you buy something, you should insist........ getting a receipt.
. I object......... receiving emails from people I don’t know.
. An actor has confessed......... pretending to be the Prime Minister.
e. Sophie begged.......... her parents some cash to buy a new mobile phone.
f. Sammy is always boasting....... how he wason TV once.
3. Complete the idioms in a—f using these words.
dream  show bad  scratch easily mind
a. After our passports were stolen, our holiday went from to worse.
b. After a year in Rome | spoke fluent Italian, which just goes to that the British can learn languages!
c. Jackie is rather shy, so talking in public doesn’t come to her.
d. I knew I was going to be late and | needed a good excuse, but none came to
e. The village we stayed in was lovely, but I'm afraid the hotel didn’t come up to
f. Sailing across the Caribbean with somebody I loved was a come true.
4. Match sentence halves a—f with 1-6.

a. At first the bus looked as though 1. the train left at 6.30 or 9.30.
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b. We turned the heating off, in order that

¢. Our room had a jacuzzi, as well as

d. The hotel was rather noisy, since

e. Travelling there was easy, whereas

f. Nobody seemed to know whether

g. Fortunately, my best friend talked me
h. A salesman tried to talk me

I. A man in an expensive suit tried to talk
j. 'was angry when | heard he’d talked

. the return trip took hours.

. it was so close to the airport.

. it was full, but we found a seat.

. the room didn’t get too hot.

. ashower and a bath.

. about me behind my back.

. down to me but I didn’t let him.

. into buying something I didn’t need.
0. out of wasting all my money.
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Orsersl: 1- a) ungrateful, b) illegal, ¢) inaccurate, d) unaware, e) dishonest, f) unsympathetic, g) inactive, h)
unlikely; 2- a) about, b) on, c) to, d) to, e) for, f) about; 3- a) bad, b) show, c) easily, d) mind, e) scratch, f) dream;
4-a)4,b)5,¢)6,d)3,e)2,f)2,9)10,h)9,i) 8, j)7.

TEST 4
1. Rewrite sentences a—j in the passive.
a. Somebody has sent me another message.
b. They may have made a mistake.
c. They’ve told him not to do that again.
d. You can usually see something on the screen.
e. They shouldn’t allow things like that.
f. Somebody must have seen the accident.
g. They can’t have sold the tickets already.
h. Everyone thinks the computer was stolen.
i. My pen friend sent me an online birthday card.
J. That shop sold me a damaged CD.
2. For 1-10 replace the formal verbs in italics with phrasal verbs.
Hi Sam, As you know, I’m hoping to (1) depart on a trip round the world next week, but there’s a problem. Last
month I (2) submitted applications for visas to go to several countries, but one of them has been (3) rejected. I'm
sure | (4) completed the form properly, and I thought it had just been (5) delayed for a while, but now I’ve (6)
discovered I can’t go there at all, because I (7) omitted some important information. If I enter without a visa, they
might even (8) imprison me. Anyway, I’ve (9) calculated that if [ go by a different route, it’ll (10) accelerate my
journey by about two days!
['hope all’s well,
Chris
3. For a—g choose the word, a, b or c, that best completes each sentence.
1. Children love ice-cream because it’s SO .............. and cold.
. bitter b. chewy c. sweet
. Boiled rice on its own is a very ............. meal.
. rich b. plain c. crunchy
. My curry was so ............. that I drank four glasses of water.
. spicy b. mild c. tasteless
. I enjoyed the fried chicken. It made a very ............. meal.
. tasty b. stodgy c. greasy
. His steak was so ............. that he needed a sharp knife to cut it.
. tender b. chewy c. rich
. The coffee was rather............. so I put more sugar in.
. Sweet b. spicy c. bitter
7. Green olives can be quite ............. , but I generally like their flavour.
a. fatty b. bitter c. crunchy
8. I hate it when I can hear people eating .............. snacks in the cinema.
a. fatty b. crunchy c. stodgy
9. The vegetables were ................ because they had been cooked for a long time.
a. tender b. chewy c. crunchy
10. Wehada............ meal of bread and rice.
a. tasty b. plain c. greasy
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OrBernl: 1- @) another message has been sent to me, b) a mistake may have been made, ¢) he has been told not to
do it, d) something can be seen on the screen, e) things like that shouldn’t be allowed, f) the accident must have
been seen, g) the tickets can’t have been sold, h) the computer is thought to have been stolen, i) an online birthday
card was sent me by my friend, j) a damaged CD was sold to me; 2- 1) set off, 2) applied for, 3) turned down, 4)
filled in, 5) put off, 6) found out, 7) left out, 8) put in, 9) worked out, 10) speed up, 3-1) ¢, 2) b, 3) a) 4) c, 5) a, 6)
c,7) b, 8)b,9)tender, 10) b

TEST 5
1. Complete the compound adjectives in a—h using these words.
headed minded disciplined centered hearted

a. Mr Taylor is extremely self- .............. He only ever thinks of himself.

b. Our grandmother isawarm- ............. person and we’re all very fond of her.

c. Vicky has become so big- ............. since her band made that CD.

d. You have to be broad- ............. when you’re meeting so many different kinds of people.
e. Alan was broken- ............. when somebody stole his new bicycle.

f. My uncle is really absent- ............. and sometimes forgets where he put things.

g. Successful business people are usually quite hard- ..............

h. You need to have good ideas and be very self- ............. to write a book.

2. For a—h complete the dialogues with these parts of the body.
eye leg foot brains arm tongue hand face

a. Q: Do you know that man’s name?
A: Wait — I’'m trying to remember. It’s on the tip of my .............

b. Q: It was really funny when the boss made that mistake!
A: Yes, it was. I couldn’t keep a straight ..............

C. Q: ’m doing my history homework. Can you help me with some dates?
A: Yes, you can pick my ............. if you like.

d. Q: Are you coming out with us for the evening?

A: Well I shouldn’t, but if you twist my I suppose I will.
e. Q: Can you help me bring in the shopping?

A:Yes, 'll giveyoua............. in a moment.

f. Q: I need to have a quick shower, but the food is nearly cooked.
A: Don’t worry, I’ll keep an ............. on it for you.

g. Q: I thought you said you were going to have all your hair cut off?
A: Not really — I was just pulling your ..............

h. Q: You mean you didn’t want me to tell Pam you like her boyfriend?
A: No, [ didn’t. You’ve certainly put your ............. in it there.

3. Complete each sentence a—f using one of these words plus a suffix.

able achieve astonish discuss important inform popular punctual
a.Wehada............ with our teacher about what we learned on our school trip.
b. Everyone understands the ............ of getting a good education.

c. I’d like some ............ about trains to London, please.

d. Possibly her greatest ............ was winning the Olympic gold medal.

e. Mark hasalotof............ in all subjects, but he doesn’t work hard enough.

f. Zoe was late for school again today. She must improve her .............

Orsernl: 1- @) centred, b) hearted, ¢) headed, d) minded, e) hearted, f) minded, g) hearted, h) disciplined; 2- a)
tongue, b) face, ¢) brains, d) arm, e) hand, f) eye, g) leg, h) foot; 3- a) discussion, b) importance, ¢) information, d)
achievement, e) abilities, f) punctuality

TEST 6
1. Match sentence halves a—e with 1-5.
a. The TV judges awarded 1. the competition, I never thought I’d win.
b. It was difficult to hold 2. a breakthrough in treating malaria.
c. When | decided to enter 3. a conversation in such a noisy place.
d. After he had passed 4. Carla and Matt the prize for best dancers.
e. Scientists have made 5. his driving test, Jason bought a car.

2. Complete each of sentences a—j with a suitable preposition.



a. Our new apartment is quite similar .............. yours.

b. I’ve checked your computer and there’s nothing wrong .............. it.

c. Thereisaban.............. using electrical equipment while the plane takes off.
d. ’m afraid this battery isn’t compatible .............. your phone.

e. There'sno demand .............. video cassettes nowadays.

f. My sister has applied .............. a place at university.

g. It’s easy to spend too much money .............. new clothes.

h. Nowadays I rely .............. email to keep in touch with other people.

1. The driver of the red car was responsible .............. causing the accident.

j. Everyone in the class has made a contribution .............. our magazine.

3. Use the words below to complete the compound adjectives in a—j.
English eye heart labour meat money mouth record thirst time

a. lthinkthemost-............ quenching drink is freshly made orange juice.

b. Joe’sgotareally-............ catching new bike. Everyone turns to look at it.

c.  This year’s winner crossed the line in a(n) ............ -breaking time of 9.6 seconds.
d.  The travel company are looking for a(n) ............ - speaking tourist guide.

e. One............ -saving suggestion is to walk instead of paying to travel by bus.

f. Catsare............ -eating animals that often catch mice and birds.

g.  The game’s nearly over and the winning team are using ............ -wasting tactics.
h. Irecentlysawa............ -warming film about a child and his pet rabbit.

i.  Housework is much less tiring when you use ............ -saving equipment.

Jo Therewasa............ -watering smell from the kitchen as our food cooked.

4. Match sentence halves a—e with 1-5.

a. Because of the scandal, he became 1. this matter to the attention of the police.
b. He’s now so rich that he’s earned 2. awareness of the risks of sunbathing.

c. She’s started a campaign to raise 3. a dislike for people who harm wildlife.

d. Many environmentalists have 4. the target of attacks in the media.

e. It’s illegal, so we should bring 5. himself the nickname ‘Billion Boy’.

Oteernl: 1-a) 4,b) 3,¢) 1,d) 5, e) 2; 2- a) to, b) with, c) on, d) with, e) for, f) for, g) on, h) on, i) for, j) to; 3- a)
thirst, b) eye, c) record, d) English, e) money, f) meat, g) time, h) heart, i) labour, j) mouth; 4- a) 4, b) 5, ¢) 2, d) 3,
e)l

HMHcTpyKuus M0 BHITIOJTHEHUIO

B nmponecce TCCTUPOBaHUA CTYACHT JOJIPKCH OTBETUTH HAa BCC BOIIPOCHI. BperI BBIIIOJTHEHUA TECTA COCTABIIACT
80 MuHyT. MakcMMaabHOE KOJMYECTBO 0alIOB, KOTOPOE CTYJCHT MOXeT HaOpath 3a 1 Tect— 30 OamoB. OOmiee
KOJIMYECTBO OaiuioB 3a cemectp — 60.

Kpurtepuu onennBaHusi:
3a KaXIbIil TECT CTYCHT MOXKET MOJyYUTh MakcuMaabHO 30 0aioB. 3a Kax bl PaBUIIbHBIA OTBET CTYICHT
noJry4yaet 0aju1, KOJIMYeCTBO BOMpocoB B Tecte - 30.

YcTHBIH onipoc

1 cemecTp
1 pa3nen
1. Lexical units on topics: description of a person; working with a dictionary; description of natural landscapes;
collective nouns; "strong" adjectives; phrasal verbs with "put"; vocabulary related to the film industry; phrasal
verbs with "take".
2. Future tense; verb structures; group of past tenses; group of tenses Simple and Continuous.
2 pazaen
1. Lexical units on topics: "strong™ adjectives; phrasal verbs with "put"; vocabulary related to the film industry;
phrasal verbs with "take".
2. A group of past tenses; a group of Simple and Continuous tenses.

2 cemecTp



3 pa3nen

1. Lexical units by topic: verbs and idioms related to speaking; vocabulary related to traveling; idioms with verbs
"come" and "go".

2. Indirect speech; modal verbs.

4 paznen

1. Lexical units by topic: verb "get"; phrasal verbs; vocabulary related to food; stable phrases.

2. Passive voice; choice between present and past tense.

3 cemecTp
S pa3nena
1. Lexical units by topic: compound adjectives; idioms with body parts; vocabulary related to mental activity;
expressions with the word "mind".
2. Relative sentences; degrees of comparison of adjectives.
6 pa3zaen
1. Lexical units by topic: vocabulary related to electrical appliances and their work; vocabulary related to the
description of achievements and success; compound adjectives.
2. Subordinate clauses of the condition; causative verbs "have", "make", "let" and "get".

HNHCcTpyKIHs M0 BHINOJTHEHHIO
YCTHBIH Ompoc MPOBOIUTCS 2 pa3a B CEMECTpP B KOHIIE MMPOXOKICHHS KaKI0TO paszena. Bo Bpemst ycTHOTO
OIpoca CTYACHT JOJDKEH OTBETUTH Ha BCE BOMPOCHI MPEIoIaBaTels 1o TeMe. Bpemst oTBeTa cocTaBIIseT S MUHYT.
MakcumanbHOE KOJIMYECTBO OAJIJIOB, KOTOPOE CTYACHT MOKET Ha0paTh 3a ojiuH pasnen — 10. MakcumanbHoe
KOJINYECTBO 0AJIJIOB, KOTOPOE CTYJCHT MOXET HaOpath 3a oiuH cemectp— 20 0asuioB.
Kputepuu oneHuBanus:
Kaxiplii yCTHBIN OMPOC OLEHUBACTCS CISAYIOIIUM 00pa3oM

. CTYJEHTY BbIcTaBisieTcs: 9-10 0anioB, €ciau OH OTBETHIJI  Ha BCE BOIIPOCHI MIPENOJaBaTeNs
0e3 uckakeHus: HHHOPMAaLUH, B PEUH OTCYTCTBYIOT IPaMMAaTHUECKHE, ICKCHYECKHUE U JIOTHIECKHUE
OIIHUOKH.

. CTYIICHTY BBICTaBIIsICTCS 7-8 OaIOB, €CIM CTYICHT OTBETHJI HA BCE BOIPOCHI

npenojaBaTens 0e3 UCKaXeHHsI HHpOopMaluY, B PeYH I0IyCKatOTCs 2 TpaMMaTHYeCKue, 2 JeKCUYEeCKUe
U 2 JIOTHYEeCKHEe OLINOKH.

. CTYIEHTY BbIcTaBisieTcsi 1-6 0aioB, €ciu CTYAEHT OTBETHII Ha BCE BOIIPOCHI
IIperoiaBaTeNsi C He3HAYUTEIbHBIMU UCKaXKEHUSIMH HH(POpPMAIIMY, B pe4r AOMYCKatTCs 3-5
rpaMMaTuieckue, 3-5 jekcuueckue u 3-4 moruyeckue OuImOKH.

TeMbI J0KJIA10B € Mpe3eHTanue

. Linguopersonological approach in primary language education.
. Virtual reality in language teaching.
. Development of cognitive ability in foreign language lessons.
. The use of modern technologies in foreign language lessons.
. Effective assessment methods in primary school.
. Innovative interactive techniques for mastering foreign language vocabulary.
. Interdisciplinary integration.
. Semantic reading in a foreign language.
. Project activities in foreign language lessons.
10. Features of early learning of foreign languages.
11. The use of distance learning technologies in foreign language lessons.
12. Features of teaching a foreign language to adults.
HNHCTPpYKIMSA 110 BBHINOJTHEHHIO
CTy,Z[eHT TOTOBUT 2 AOKJIaga B TCHCHHUEC CEMCCTpaA. 3a2 AOKJIaaa CTyACHT MOKCT MAKCUMAJIbHO Ha6paTL
20 6amtoB. MeToanueckue peKOMEH/IAIMH 110 HAITMCAHUIO U TpeOOBaHUS K O(DOPMIICHHUIO COIEPIKATCS B
MIPWJIOKEHUU 2
Kpurepun oueHuBanms:
Kaxxnprii moxiana orieHUBaeTCA 110 CIeAYIOIIUM KPUTEPUIM
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. - CTyZeHTY BbicTaBisercs 10-8 6anoB, eciau W3I0KEeHHBINH MaTepual (GaKTHUYECKH BEPEH,
MPUCYTCTBYET HATMUKE TIIYOOKHX MCUEPIBIBAIOUINX 3HAHUI 110 MTOATOTOBICHHOMY BOIIPOCY, B TOM YHUCIIE
OOIIMpPHBIEC 3HAHUS B IIEJIOM I10 TUCHUIUIMHE, TPAMOTHOE U JIOTHYECKH CTPOMHOE U3JI0KEHHE MaTepHaa,
HIMPOKOE UCIIOIb30BAHKUE HE TOJIBKO OCHOBHOM, HO U JIOMOJHUTENIBHOM JINTEPATypHI;

o - CTYJICHTY BBICTaBIISIETCS 7-6 GAJUIOB - U3JI0KEHHBIN MaTepual BepeH, HaJure MOJTHbIX 3HAaHUH B
o0beMe MPOWIEHHONW MPOrpaMMbl IO MOJTOTOBIEHHOMY BOIIPOCY; TPAaMOTHOE U JIOTHUECKH CTpOiHOe
M3JI0KEHUE MaTepHrala, IIMPOKOE HCIIOJIb30BaHHE OCHOBHOM JIUTEPATYPHI;

o - CTYZICHTY BBICTaBIIsIeTCS 5-4 Gajia — M3JI0’)KEHHBIM MaTepuai BepeH, HaTMUue TBEPIbIX 3HaHU B
o0beMe MpOHJIEHHOW MNpOrpamMmbl IO MOATOTOBIEHHOMY BOMPOCY, M3JIOKEHHWE MaTepuana C OTAEIbHBIMU
omrOKaMy, YBEPEHHO UCIPABICHHBIMH HCIIOJIB30BaHUE OCHOBHOM JTUTEPATYpHI;

. - CTYJICHTY BBICTaBIIsieTCsl MeHee 3 6aJuioB — paboTa He CBsi3aHa ¢ BEIOPAHHOU TEMOM, HaInIne
rpyObIX OIKUOOK, HETTIOHUMAHKE CYIIIHOCTH U3JIaraéMoro BOmpoca.

3 MeToauuecKkue MaTepuaJibl, ONpeAeJa0lue MPoueaypbl OlleHUBAHUSA 3HAHUH, YMEeHUI, HABBIKOB H
(nJIn) onbITA 1eATEIbHOCTH, XapaAKTEePU3YOIIUX ITANbl (GOPMUPOBAHUS KOMIIETEHIUIA

[Ipouienypsl OlIEHUBAHUSI BKITIOUYAIOT B C€0s TEKYIIMNA KOHTPOJIb U TPOMEKYTOUHYIO aTTECTAIIMIO.

Texkymmii KOHTPOJIb YCIIEBAEMOCTH MPOBOAUTCS C UCHOJIb30BaHUEM OLICHOYHBIX CPEJCTB,
MPEACTABJICHHBIX B I1.2 TAHHOTO MPWIOKEHUA. Pe3yabTaThl TEKyIIEro KOHTPOJIS TOBOSTCS IO CBEICHHS
CTYJIEHTOB JI0 IPOMEXKYTOYHOM aTTECTALIUH.

IIpomexyTouHAasi aTTeCTANMSA IPOBOIUTCS B opMe 3a4eTa/ dIK3aMeHa.

3aueT TPOBOAMTCA IO PACIUCAHUIO TMPOMEKYTOUHOM aTTectanud B ¢opMme coOeceoBaHUs IO
MPOMJICHHBIM TEMaM.

DK3aMeH MPOBOJUTCS MO PACIUCAHUIO MPOMEXYTOYHOW arTecTaluu B ycTHOU Qopme. KommuecTBo
BOIIPOCOB B 3K3aMEHAIIMOHHOM 3a/iaHuu — 2. I[IpoBepka OTBETOB U OOBSBICHUE PE3yJIbTATOB MPOU3BOJIUTCS B
JIeHb SK3aMeHa. Pe3ynbTarhl aTTeCTaluu 3aHOCATCS B HK3aMEHALMOHHYIO BEJIOMOCTb M 3aUETHYIO KHIKKY
crynenta. CTyneHTbl, HE TNPOUISANINE MPOMEKYTOUYHYIO aTTECTAlMIO MO TpaduKy CECCHH, TOJIKHBI
JIMKBUIUPOBATH 3a/10JDKEHHOCTh B YCTAHOBJIEHHOM IIOPSIJIKE.



Ipuio:xkenne 2

METOANYECKHUE YKA3AHUSA 11O OCBOEHUIO TNCHUITJIMHBI

Y4eOHBIM IIAaHOM MPEAYCMOTPEHBI CIICAYIONINE BUABI 3aHATHH:

- IPAKTUYECKHE 3aHITHSL.

B xoze npakTudecKkux 3aHATUNA yriIyOJISFOTCS M 3aKPEIUIAIOTCS 3HAHUS CTYACHTOB IO Psy BOIIPOCOB,
pa3BUBAIOTCS HABBIKM YCTHOW M MUCbMEHHOM pedyr Ha HHOCTPAHHOM SI3bIKE.

[Tpu MOAroTOBKE K MPAKTUYECKUM 3aHATUAM KaXAbIi CTYACHT JOJDKEH:

— U3YYUTh PEKOMEHIOBAaHHYIO YUEOHYIO TUTEPaTypy;

— IOJArOTOBUTH OTBETHI HA BCE BOIIPOCHI 110 U3y4aeMOIl TEME;

—MUCHbMEHHO BBHINIOJHUTH JIOMAlllHee 3aJaHKhe, PEKOMEHJIOBaHHBbIC NpPEernoAaBaTeyieM IpU H3Y4YEeHUU
KaXXJ0¥ TEMBI.

[To cornacoBaHuio ¢ mpenojaBaTelieM CTYIEHT MOKET MOJArOTOBUTH AOKIAA MO TeMe 3aHsatusi. B
IIpOLIECCE IMOATOTOBKM K HPAKTUYECKUM 3aHATHSM CTYIEHTbl MOTYT BOCIIOJIB30BAaTbCS KOHCYJIbTALUSIMU
IpernojaBaTe’s.

Bomnpocel, He paccMOTpEHHBIE HAa MMPAKTHUECKUX 3aHATHUSAX, JOIDKHBI OBITh U3YUEHBI CTYJACHTAMH B XOE
CaMoCTOSITeNbHOM paboThl. KOHTpONIb  caMOCTOSATENbHOM paboThl CTYIEHTOB HaJ y4eOHON IporpaMmoii Kypca
OCYIIECTBIISICTCS B XOJI€ 3aHATUI METOAOM YCTHOTO ompoca. B Xome caMoCTOSTeNnbHOW pabOThl  KaXKIIbIid
CTYIEHT O00f3aH MpPOYUTaTh OCHOBHYIO W IO BO3MOXXHOCTH JONOJHUTEIBHYIO JHTEpaTypy IO
U3y4aeMOll TeMe, BBIIUCATh ONPENEICHNUS OCHOBHBIX MOHSTHH; 3aKOHCIEKTUPOBATH OCHOBHOE COJACPIKAHMUE;
BBINICATh KIIFOUEBBIE CII0BA; BHIOIHUTH 33/1aHUS-OPUEHTUPHI B IIPOIIECCE YTEHUSI PEKOMEHIyeMOro MaTepHara,
MIPOAHATIM3UPOBATh MPE3CHTAIIMOHHBIA MaTepHai, OCYIIECTBUTh OOOOIICHNE, CPAaBHUTH C paHee M3YYEHHBIM
MaTepUajIoM, BBIIETUTH HOBOE.

[lpn peanuzanuu pa3IUYHBIX BUAOB YYE€OHOH pabOTHI HMCHONB3YIOTCS pa3sHOOOpa3HbIE (B T.d.
WHTEPAKTUBHBIC) METO/IbI O0yYEHUS, B YACTHOCTH:

- HHTEPAaKTUBHAs J1I0CKa JJIsl HOJATOTOBKU U MPOBEACHUSI IPAKTUUECKUX 3aHATUH.

IloaroroBka qoKjaaa ¢ npe3eHTalUe

OpHolt u3 (¢GopM CaMOCTOATEIbHOW JAESITEIbHOCTH CTYACHTa SBJSETCS HAlHWCaHUE JIOKJIa/l0B.
BeinmonHenue Takux BUIOB pabOT CHOCOOCTBYET (OPMHMPOBAHUIO y CTYJEHTAa HABBIKOB CaMOCTOSATENbHOM
HAayYHOM J1€ATENbHOCTH, IOBBIIIEHHUIO €r0 TEOPETUYECKOM M TNpPOPEeCcCHOHAIBbHON MNOATOTOBKH, JIydlIEMY
YCBOCHMIO YU€OHOT0 MaTepuania.

Tembl MOKIAZ0B ONpeAeNstoTcs MpernojaBaTesieM B COOTBETCTBUM C NPOTPaMMON AMCLUILINHBL.
Konkperu3zaius TeMbl MOXKET OBITh ClIeJIaHa CTYIEHTOM CaMOCTOSITEIBHO.

CrnenyeT akleHTUPOBAaTh BHUMaHUE CTYJEHTOB Ha TOM, YTO (POPMYJIUPOBKA TEMbI (Ha3BaHUsS) pabOThI
JOTKHA OBITh:

= sicHOM o opMme (He comepkaTh HEYJ000UNTaeMbIX U (Dpa3 TBOWHOTO TOJIKOBAHUS);

— coJiepXKaTh KIIOUYEBbIE CJI0BA, KOTOPBIE PEMPE3CHTUPYIOT UCCIIE0BATENLCKYIO paboTy;

— OBITb KOHKPETHOM (HE coiepaTh HEONPEIEICHHBIX CJIOB «HEKOTOPbIE», «OCOObIEN U T.11.);

— coJepxartb B ceOe AeHCTBUTEIbHYIO 3aauy;

— OBITb KOMIAKTHOM.

BreiOpaB Temy, HeoO0XoAMMO MOJ00paTh COOTBETCTBYIOIIMN HH(OPMAIIMOHHBIN, CTAaTUCTHYECKHI
MaTepuaid M IMPOBECTU €ro mnpeaBapuTenbHbli aHanu3. K Hanbonee MOCTYNMHBIM HCTOYHUKAM JIUTEPaTyphl
oTHOCATCS (POHABI OMOIMOTEKH, a TaK K€ MOTYT UCIIOJIb30BATHCS JIEKTPOHHBIE HCTOUHUKN MH(OPMALIUH (B TOM
yucie u UaTepHer).

BaxxubiM TpeOoBaHHMEM, MPEAbSIBISIEMbIM K HAMHCAHUIO JOKIAJOB HAa QHTIUICKOM S3BIKE, SBISETCS
IPaMOTHOCTh, CTUJIMCTHYECKAsl aIeKBaTHOCTb, COJIEPKATEIBHOCTH (TMTOJIHOTA OTPAXKEHUS U PACKPBITUS TEMBI).

Jloknaz 1oJKeH BKII0YaTh TAaKOM AJIEMEHT KaK BBIBOJIbI, IOJTY4YE€HHBIE CTYIEHTOM B pe3yJIbTaTe paboThI C
MCTOYHUKAaMHU UH(GOPMaIUH.

Jloknazipl MpesCTaBIsAIOTCS CTPOro B OIpelesieHHoe rpadukoM ydeOHOro mporecca BpeMsi M HX
BBITIOJTHEHHE SIBJIIETCS 00s3aTEIbHBIM YCIOBUEM JIJIS IOMyCKa K MPOMEKYTOYHOMY KOHTPOJIIO.

[Mpesenranust (B Libre Office) nmpencraBnsier coboli myOaMuHOE BBICTYIUICHHE HA HHOCTPAHHOM SI3BIKE,
OpUEHTHUPOBAHHOE HAa O3HAKOMJICHHE, YOEKJIeHHE ClyllaTeled Mo OIpeleleHHON Teme-Tpodieme.
OOecnieunBaeT BHU3yalbHO-KOMMYHHUKATUBHYIO TOAJIEPKKY YCTHOTO BBICTYIUICHHUS, CIIOCOOCTBYET €ro
3¢ PEKTUBHOCTH U PE3YIBTATUBHOCTH.

KauecTBeHHast mpe3eHTanus 3aBUCUT OT CJIEIYIOIIUX apaMeTPOB:

- TOCTaHOBKH TE€MBbI, LIEJIU U IJIaHa BBICTYIIJICHUS;

-  OIpeleIeHUs] IPOIOJKUTEIBHOCTH IIPEICTABICHHS MaTepHaa;



- ydeTa 0COOEHHOCTEH ayJIuTOPHH, aJpeCHOCTH MaTepHaa;

- HMHTEPAKTUBHBIX JACHCTBHIA BRICTYMAIONIETO (BKIIOYEHHE B 00CYKICHUE CITyIIaTeNeH );

- MaHephl MpPEeICTaBICHMs] TPE3EHTAMHU: COOJIIOJIEHUE 3PUTEIBHOTO0 KOHTaKTa C ayAUTOpUEH,
BBIPA3UTEIbHOCTb, )KECTUKYJISALINS, TEOABUKCHUS;

- HaIW4Ms WUTIOCTpauil (He meperpykariiux n300paxkaeMoe Ha SKpaHe), KIIFOUEBbIX CJIOB,

- HYXXHOT0 10100pa IIBETOBOW TaMMBI;

- HCIOJIb30BAHMS YKa3KH.

[IpenonaBaresnpb JOJKEH PEKOMEH0BATh CTYIEHTaM

- HE YUTaTh HAIMCAaHHOE Ha DKPAHE;

- 00s13aTenbHO HEOJHOKPATHO OCYIIECTBUTH MPEACTABICHUE TIPE3CHTALINN JOMA;

- MpeayCcMOTpeTh MpoOJIeMHBIE, CII0KHbIE 111 TOHUMaHus (hparMeHThl U TPOKOMMEHTHPOBATH UX;

- TMpeABUACTh BO3MOXHBIC BOIPOCHI, KOTOPBIE MOTYT OBITh 3alaHbl TIO0 XOJy M B pe3yJIbTare
MpeIbABICHUS MPE3CHTAIUH.



