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1. IEJIX OCBOEHUSA TN CIHUILJIMHbBI

11 LIGJ'H)IO HaCTOfIHIefI JHUCIHUIUIUHEBI ABJIACTCA 3(1)(1)CKTI/IBHOC MNPUMCHCHUE COBPEMCHHBIX KOMMYHHUKATUBHBIX TeXHOHOFHfI, B TOM
YHUCJIC Ha I/IHOCTpaHHOM(BIX) 5[3I>IKe(aX), JUIA aKaAEMHUYCCKOIro u HpO(l)eCCI/IOHaJILHOFO BSaI/IMOJICfICTBI/IH

2. TPEBOBAHUS K PE3YJIBTATAM OCBOEHUS UM CIIUITJIMHBI

YK-4:Cnocoben npuMeHsSITh COBpeMeHHbIe KOMMYHUKATHBHBIE TEXHOJIOTMH, B TOM YHCJIe HA HHOCTPAHHOM(BIX) f3bIKe(aX), 1JIsl
aKaJieMHY€eCKOro ¥ npogeCCHOHAIBHOI0 B3aNMOJeHCTBUSA

B pe3y/bTare 0OCBOCHHS JUCHHUILIHHBI 00YYAIOIIUTiCSl 10JIKEeH

3HaTh:

- cien( UKy KOMMYHHKaTHBHON JIEATENEHOCTH I1e/Iarora;

- MHOT0OOpa3ye MoZeNeH 1 TEXHOIOTUH ITeIarorniaeckoil KOMMYHHKAIIHH;

- OCHOBHBIC KOHICIIIIHH OPTaHU3AMN MEXIIMYHOCTHOTO B3aMMOICHCTBYS B HH(OPMALMOHHO-00pa30BaTeIbHO cpe/ie YHUBEepCaIbHbIC
3aKOHOMEPHOCTH CTPYKTYPHO# OpraHU3alii 1 CaMOOpraHu3aIiy Tekcra(cooTHeceHo ¢ YK-4.1)

YMmeTs:

- pa3pabaTeIBaTh KOMMYHHKATHBHYIO CTPATETHIO M TAKTHKY 3()(EKTHBHOTO IIeIaroriyeckoro B3anMOICHCTBHS;
- CaMOCTOSITEIIBHO HaXOHUTh M 00pabaThIBaTh MH(POPMAIIHIO, HEOOXOIMMYIO IS KaYeCTBEHHOTO BEIIOJTHEHHMS PO(ECCHOHATIBHBIX 3aa4 U
JOCTHXKEHHUsI TPO(eCCHOHABHO 3HAYMMBIX LeJIeH, B T.4. Ha HHOCTPAHHOM si3bIKe.(cooTHeceHo ¢ YK-4.2)

Baagern:

- HaBbIKaMHU 3(H(PEKTUBHOTO PEUEBOTO MOBEICHUS B PA3ITUUHBIX chepax KOMMYHHUKAIUH M PA3HBIX PEUEBBIX CUTYAIIUAX;
- HAaBBIKAMH M3BJICUCHHST HEOOXOAMMON HH(POPMAIIUK U3 OPUTHHATIBHOTO TEKCTa HA HHOCTPAHHOM SI3BIKE IO POdheCCHOHATHHON
npobiematuke (cootHeceHo ¢ YK-4.3)

3. CTPYKTYPA U COAEP)XAHUME JUCHUILINHbI

Kon HaumeHoBaHue pa3/iesioB U TeM /B 3aHATHS/ Cemectp / | HUacoB Komnerten- Jlutepatypa
_3AHSITHS Kvnc 107001

Pa3pen 1. Cpena oouranmusi.

11 Tema 1. « {1 )KU3HIY. 1 12 VK-4 JI1.2 JI11.3J12.1 J12.2
Urenue: «bnusnens! [pxumy». Jlekcnueckue equHUIIBL: J12.3
onurcaHue YenoBeka; padbora co cioBapeM. [ pammaruka:
Bynyiiee Bpems. AyaupoBaHue: BBIOOP MPaBHIbHBIX
BapHAHTOB U3 HECKOJIBKUX MPEIIOKECHHBIX. [ OBOpeHue:
pasroBop-cobece10BaHue, COIEPIKAIIIee BOPOCHI «JTHUHOT0Y
xapaktepa. [TuceMo: npaBuia Hanucanus He)OpMaIBHOTO
nuceMa. /TIp/

1.2 Tema 1. "uxun xu3un'. Pabora B paboueii Terpamu. /Cp/ 1 4 VK-4 JIL.1J12.1 J12.2 J12.3
1.3 Tema 2. «/lukuii mupy. Urenue: «PoxieH, 4To Obl ObITH 1 10 YK-4 JI1.2 J11.3 J11.4J12.1
CBOOOJHBIMY. JIeKCHUYECKHE SIMHUIIBL: OTIMCAHUE TIPUPOTHBIX JI2.2J12.3

nasamadToB; coOMpaTenbHbIe CYIIECTBUTEIbHBIC.
I'pammatyika: CTpyKTYpHI TJIarONIOB. AyIHpOBaHHE:
3aKOHYHTH NpeuIoKeHus. 'oBopenue: onucanue Gporo,
onucanue Jrojel. [lncpmo: npaBuiia HalUcaHUs
(dhopmanbHoro nucema. /IIp/

14 Tema 2. "Iukuii mup". PaGora B paboueii Terpamu. /Cp/ 1 4 VK-4 JIL.1J12.1 J12.2 J12.3
1.5 KoHconuaaiys momy4eHHbIX 3HaHUi B TeMax 1 u 2. 1 6 VK-4 JI1.2 J11.3 J11.4J12.1
Tecr 1. 231124

Urenne npodeccHoHaIbHO OPHEHTHPOBAHHOM JTUTEPATYPHI.
IpesenTanus. /Tlp/

Paznen 2. CBobonnoe Bpems.




2.1

Tema 3. «4T0 TakOoro cMEMIHOr0?».

Urenne: «ECTb 4TO-TO, YTO THI €IIIE HE CIBILIAI.
JlekcHuecKkue eMHULIBL: «CHIIBHBIS» TIPUIIaraTel/IbHbIC;
(bpasoBsie Taroisl ¢ «puty. 'pammaTuka: rpymmna
MPOLIE/IINX BPEMEH. AyIHpOBaHKE: BHIOOP MPaBUIbHBIX
BapHaHTOB U3 HECKOJIBKUX MPEATIOKEHHbIX. | 0OBOpeHue:
00MeH MHEHHSIMH 110 TIOBOY 110Y. [TnchMo: mpaBuia
HaIcaHus cMenrHoi ucropuu. /I1p/

10

VK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

2.2

Tema 3. "Yto takoro cmenrnoro?" Pagora B paboueit
terpaau. /Cp/

VK-4

JIT.1JI2.1 J12.2 J12.3

2.3

Tema 4. «BaOXHOBIIEHHBII».

UYrenne: «Korma My3bIka 3axBaTeIBaeT». JIekcmaeckue
©IIMHHULIBI: JIEKCHKA, OTHOCSIIASCS K KHHOMHIYCTPHH;
¢bpasossie raronsl ¢ «take» . 'pammarrka: rpymmna BpeMeH
Simple u Continuous. AyaupoBatue: BEIGOpP IPaBHIIBHBIX
BapUaHTOB M3 HECKOJIBKUX IPEUTOXKEHHBIX. [ 0BOpeHue:
obcyxnenue rpagduru. ['oBopeHune: npapuiia HaTUCAHUS
peuensum. /TIp/

10

VK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

2.4

Tema 4. "BnoxHosnenssiii". Pabora B paboueii rerpaau. /Cp/

VK-4

JIT.1I2.1 J12.2 J12.3

25

KoHconmumarys moiny4eHHBIX 3HaHH B TeMax 3 1 4.

Tecr 2.

YreHne nmpoheCCHOHAIBHO OPHEHTUPOBAHHON JINTEPATYPHI.
Ipesenrtanus. /Tlp/

YK-4

JI1.2 J11.3 JI1.4J12.1
J22J12.3712.4

2.6

/3auét/

YK-4

JI1.1J11.2J11.3
JI1.4J12.1 J12.2 J12.3
J12.4

Pa3nen 3. Mosi peajibHOCTB.

3.1

Tema 5. «Hacrosmuii mnu nopnenka?».

Urenue: «CaM03BaHLb». JIeKCHYECKHE €UHULIBL: TTIaroyibl U
HANOMBI, OTHOCSILITHECS K TOBOpeHUIo. ' paMmaTuka:
KocBeHHas peub. AynupoBaHUUE: BEIOOP MPaBUIILHBIX
BapHaHTOB M3 HECKOJBKUX MpeUIOKeHHBIX. [ OBOpeHue:
BOIIPOCKHI-OTBETHI B apax. [IMceMo: npaBuia HaMcaHus
acce. /TIp/

12

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2 J12.3

3.2

Tema 5. "Hacrosiumii wim nopnenka?". Pabora B paboueii
terpaau. /Cp/

YK-4

JI1.1JI12.1 J12.2 J12.3

3.3

Tema 6. «[lyTemecTBus».

Urenue: «OT modepexbs 10 modepexbsy. Jlekcuueckue
€IIMHUIIBL: JIEKCHKA, OTHOCAIIASCS K MyTEIIECTBHUSAM; HIMOMBI
C IJIaroJaMu «Come» u «goy». 'paMmaTuka: MojanbHbIE
[JIaronbl. AyqupoBaHue: BEIOOP MPaBHIBHBIX BAPHAHTOB U3
HECKOJIbKHX MPEATIOKEHHBIX. | OBOpEeHHE: BEIPaKEHHE CBOETO
MHEHHUSI 110 TOBOAY 3KCKypcuit. [InceMo: mpaBuiia HarmMcaHust
HepOpPMaIBHOTO AJIEKTPOHHOr0 nuchMa. /TIp/

10

YK-4

JI1.2 JI1.3 J11.4J12.1
J12.2J12.3

3.4

Tema 6. "IlyremectBus". Pabota B paboueii rerpaau. /Cp/

YK-4

JI1.1J12.1 J12.2 J12.3

3.5

Konconumanys nomydeHHBIX 3HAHHA B TeMax 5 U 6.

Tecr 3.

Urenne npodeccHoHaIbHO OPUEHTHPOBAHHOM JIUTEPATYPHI.
IpesenTanus. /Tlp/

YK-4

JI1.2 J11.3 J11.4J12.1
J22J12.3J12.4

Paznen 4. O01menne.

4.1

Tema 7. «51 nonydus cooOIIeHUEY.

Urenne: «COCy. Jlekcudeckne eIMHALIBL: TIaroi «get»;
¢pa3ossle Tnaronsl. ['pammaTrka: [TaccuBHBIH 3ai0T.
AynupoBaHue: Mog00p KPaTKOH HHPOPMAIHH K KaXKIOMY
MoHoJ0TY. ['0BOpeHHe: 00CyXeHHE IPEUMYIIECTB U
HemocTaTKoB. [IucbMo: paBmTa HaNMCcaHN He(hOPMATEHOTO
9NIEKTPOHHOTO TchMa. /TIp/

10

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2J12.3

4.2

Tema 7. "SI momxyumn coobmenne". PaGora B paboueit
terpazau. /Cp/

YK-4

JI1.1J12.1 J12.2 J12.3




4.3

Tema 8. «Jleno Bkycay.

Yrenue: «OmInuHOE OLyIIEHHE BKycay. Jlekcudueckue
€/IMHUILIBL: JIEKCHKA, OTHOCAILANACA K €/1€; yCTOHUIMBbIE
cIoBocoUYeTaHUs. ['paMMaTHKa: BEIOOP MEX Ty HACTOSIIAM U
MIPOIIEIINM BpeMeHeM. AyIupoBaHHe: TI0I00p KpaTKOH
nH(pOPMAINHI K KaXKI0My MoHojory. ['oBopenue:
Juanorudeckas pedb B pecropase. Ilucsmo: npasuiia
Hanucanus aoknana. /Ip/

10

VK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

4.4

Tema 8. "Jleno Bkyca'. Pabota B paboueii terpau. /Cp/

VK-4

JIT.1I2.1 J12.2 J12.3

45

KoHconuaauust moxy4eHHbIX 3HaHU B TeMax 7 u 8.

Tecrt 4.

Yrenue npoheCCHOHATBHO OPUEHTHPOBAHHOMN JINTEPATYPHI.
Ipezenrtanus. /I1p/

VK-4

JI1.2 J11.3 JI1.4J12.1
JI2.2J12.3J12.4

4.6

/3auér/

YK-4

JI1.1J11.2J11.3
JI1.4J12.1 JI2.2 J12.3
J12.4

Pa3znen 5. YM u smMonumn.

5.1

Tema 9. «Ha iyt K 3KCTpUMY».

Urenue: «HecmoTpst HM Ha YTO». JIekcHUecKkre eUMHULIBL:
CJIOJKHBIE IPUJIAraTeNbHbIE; UAMOMBI C YaCTSIMHU Tela.
I'pammatuka: OTHOCHUTENBHBIE IPEIOKEHN. AyAUPOBaHUE:
3aKOHYUTb NPEAIokeHns. [ 'oBopeHne: OUCaHue KUIbs
(cxoxecTb, pazHuua). IlncbMo: npaBuiIa HaIMCaHUS TUCHEMA.
Mp/

12

YK-4

JI1.2 J11.3 JI1.4J12.1
J12.2J12.3

5.2

Tema 9. "Ha nyru k skctpumy". Pabora B paboueii TeTpaau.
/Cp/

YK-4

JIL.JI2.1 J12.2 J12.3

5.3

Tema 10. «Bce B ymen.

Urenue: «Bpikitoun cBOi yM U CTaHb TeHHEeM». Jlekcuueckue
€IIMHUIIBL: JIEKCHKA, OTHOCAINASACA K YMCTBEHHOM
JEATENILHOCTH; BHIPAXKEHHUS CO CIIOBOM «Mindy. I'pamMaTuka:
CTEIIeHU CPaBHEHUs NIpUiIaraTesibHbIX. AyaupoBaHue: oaoop
KpaTKOi HHPOPMALIMK K KaXKA0MY MOHoJory. ['oBopeHue:
cpaBHeHue Gororpadwuii. [TucemMo: npaBuiia HanMcaHus
nuceMa. /TIp/

10

YK-4

JI1.2 JI1.3 J11.4J12.1
J12.2 J12.3

5.4

Tema 10. "Bce B yme". PaGora B paboueii Terpamu. /Cp/

YK-4

JI1.1JI12.1 J12.2 J12.3

5.5

Konconunanus 3nanui, nonydeHHsIX B Temax 9 u 10.

Tecrt 5.

Urenue npodeccHoHaIbHO OPUEHTHPOBAHHOM JIUTEPATYPHI.
IpesenTauus. /Tlp/

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2 71237124

Pazpnen 6. Bynymee.

6.1

Tema 11. «HenoBex u MalInHa.

Yrenwne: «IToutn yenoBeky. JIekcuueckue eIUHUIbI: JICKCHKA,
OTHOCSAIIAsICA K 3JIeKTponprubopaM u ux padore. [ pammaruka:
MIPUIATOYHBIE MTPEIUIOKEHHSI YCIIOBUS. A yIUpOBaHKE: BHIOOD
MIPaBUJIbHBIX BAPUAHTOB U3 HECKOJIBKUX MPEIOKCHHBIX:
COCTaBHBIE MTpUJIaraTebHbie. [ OBOpeHHe: BhICKA3bIBAaHHE
CBOET'0 MHEHUSI C TTOCIICAYIOIINUM O100pEHHUEM WITH
HecorjacueM onmoHeHTa. [TucbMo: ImpaBuiia HaUCaHHUs
’KaJIo0bl HA KAYeCTBO TEXHUYECKOTO ycTpoiicTsa. /TIp/

10

YK-4

JI1.2 J11.3 J11.4J12.1
J12.2J12.3

6.2

Tema 11. "Uenosek u MamuHa". Pabota B paboyeii TeTpay.
/Cp/

YK-4

JI1.1J12.1 J12.2 J12.3




6.3 Tema 12. «I3MEHUTH CUTYaLIHION. 10 YK-4 JI1.2 J11.3 JI1.4J12.1
Yrenue: «OcymiecTBisis NpOTeCTbL. JIEKCHUECKUE €AUHUILIBL: J12.2J12.3
JIEKCHKA, OTHOCSIITHECS K OIMCAHUIO JOCTIKEHUH U yCIIexa;

COCTaBHBIC IIpHIaraTeNIbHbIE. [ paMMaTiKa: Kay3aTHBHBIC
riaronsl «havey, «make», «lety u «gety». Aymuposanue:
3aKOHYHTH IpeIokeHns. ['oBopeHue: onncanne

¢dororpadwmii. [TnceMo: npaBuiia HamucaHus crtateu. /TIp/

6.4 Tema 12. "V3mennts cutyarmio”. Pabora B paboueit TeTpay. 3 6 YK-4 JI1.1J12.1 J12.2 J12.3
/Cp/

6.5 Konconupanys 3HaHui, nony4eHHsIX B TeMax 11 u 12. 3 6 VK-4 JI1.2 J11.3 JI1.4J12.1
Tect 6. JI22J12.3J12.4
YreHue nmpohecCHOHAIBHO OPHEHTUPOBAHHON JIUTEPATYPHI.

Ipezenranus. /I1p/
6.6 /Ox3amen/ 3 36 YK-4 JI1.1J11.2J11.3
JI1.4J12.1 J12.2 J12.3
J12.4

4. ®OHJ OIIEHOYHbBIX CPEJICTB

CrpykTypa U cozepxkanue GoHIa OLIEHOUHBIX CPEJICTB JUIs IPOBEACHNUS TEKYIIEH U IPOMEXYTOUHOM aTTecTalluy PeICTaBICHb! B
Ipunoxenuu 1 x paGoueil nporpamMMe JUCIUIUIUHEL.

5. YYEBHO-METOANYECKOE 1 THOOPMAIIMOHHOE OBECIIEYHEHHUE JTUCIHHUIIJINHBI

5.1. OcHoBHas JiuTepaTypa

ABTOpBI, COCTABUTENN 3arnaBue MznatenscTBO, TOX Konnu-Bo
JI1.1  |doBuc I1., ®amna T. FCE PesynpTaT: pabouas Terpap (63 OTBETOB) Oxcdopa: University Press, 12
2008
JI1.2  |[dsBuc I1., ®amna T. FCE Pe3ynpTaT: KH. JUIsl CTY/ICHTOB Oxcdopa: University Press, 17
2008
JI1.3 |I'ybunaT.T. AHrIHICKHIT A3BIK B MarkcTpatype u acnupantype: | SIpocnasib: Spocnasckuii | https:/biblioclub.ru/inde
y4ebHoe Tocobue roCyJapCTBEHHBII X.php?
NeAaroru4eckuit page=book&id=135306
yruBepcuter, 2010 HEOTpaHUYEHHBIN JIOCTYI
JUTSE 3aPETHCTPHPOBAHHBIX
noJsp30BaTenei
JI1.4 |Casuy, T. A. Anrnuiickuit s3bik. [IpodeccruonanbHast Tekcuka Mumnck: Pecniyonukanckuii | http://www.iprbookshop.r
nenarora. English. Teacher’s Vocabulary: yue6Hoe |uncturyt u/84873.html
mocobue HpO(l)CCCI/IOHaHbHOFO HGOFpaHI/I‘{eHHMﬁ JOCTYIL
obpazoBanus (PHUI10), 2018 | A1 3aperUCTPUPOBAHHBIX
HoJIb30BaTeIeH
5.2. lonoJiHUTeIbHAS JUTEPATYpPa
ABTOpBI, COCTaBUTENH 3ariaBue H3narensCcTBO, IO Koanu-Bo
JI2.1 |JleBuukwuii 1O. A. TeopeTnueckas rpaMMaTHKa COBPEMEHHOIO Mocksa: [lupekr-Meaua, https://biblioclub.ru/inde
AHIJIMICKOr O s3bIKa: yueOHOe ocooue 2013 X.php?
page=book&id=210501
HEOrpaHUYEHHBIHN 10CTYyI
JUTST 3aPETHCTPHPOBAHHBIX
[ONb30BaTeNeH
JI2.2 |T'ypesuu B. B. IpakTuyeckas rpaMMaTHKa aHTJIMHACKOTO S3bIKA: Mocksa: ®JIMHTA, 2017 https://biblioclub.ru/inde

YIpaXHEHUs] 1 KOMMEHTapuu: yueOHoe mocodue

x.php?
page=book&id=103487
HEOrpaHUYEHHBIHN 10CTYyI
JUISL 3apETHCTPUPOBAHHBIX
MONb30BaTeNeH




ABTOpI)I, COCTaBUTCIIN 3arnasue I/IBI[aTeJ'H)CTBO, romg Komma-Bo

JI2.3 |Craenosuy, B. C., ITocobue no aHrIUHCKOMY akageMudeckoMy muceMy |Munck: TerpaCucremc, http://www.iprbookshop.r
Bamkesuy, O. U, u roBopennto = Academic Writing and Speaking 2012 u/28189.html
Macs, I'. K., Crenouy, |Course Pack HEOrpaHUYEHHBIHN TOCTYyI
B.C JUIS 3aPETHCTPUPOBAHHBIX
HONb30BaTENCH
2.4 American Journal of Pedagogy and Education , 2013 http://www.iprbookshop.r
u/43387.html

HEOrpaHMYCHHBIN JIOCTYIT
JUTSL 3apETUCTPUPOBAHHBIX
MOJIB30BaTEIICH

5.3 IlpodeccuonanbHble 6a3bl JAHHBIX H HH)OPMALMOHHBIE CIIPABOYHbIE CHCTEMbI

KoncynbranTt +

I'apanr
Cambridge Dictionary https://dictionary.cambridge.org/ru/
I'azera Financial Times https://www.ft.com/

5.4. Ilepeyens MpOrpaMMHOro odecreyeHust

Libre Office

5.5. Y'{eﬁﬂo-MeTolm'{ecmle MaTepuaJJbl IJId CTYIEHTOB ¢ OrpaHU4Y€HHBIMHA BO3MOKHOCTAMU 310POBbS

IIpu HeoOXOAMMOCTU TO 3asBJICHUIO OOYYAIOLIErocs ¢ OrpaHHMYEHHBIMU BO3MOXKHOCTSIMU 3/I0POBBSI YU€OHO-METOIUUECKHE MaTepuasbl
IIPENOCTABIAIOTCS B hOpMax, alaliTUPOBAHHBIX K OTPaHUUYEHHUSM 3[0pOBbSl U BOCIPUATHS HH(GOpMaLMHK. J[jis JInIl ¢ HapyIIeHUsIMU 3PEHUS:
B (opme aynuocdaiina; B neqaTHOH opMe yBeTHMUEHHBIM IIpUGTOM. IS JIUI ¢ HAPYIIEHUSIMHU CllyXa: B OpMe JIEKTPOHHOIO JOKYMEHTa;
B Iie4aTHoH dopme. Jiis Jiull ¢ HapyIIeHUAMH ONTOPHO-IBUIATEIBHOIO anmnapara: B (opMe JIeKTPOHHOTO IOKYMEHTA; B IleyaTHO! (opMme.

6. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHHUE JUCHUIIJIMHBI (MO Y JIS)

TMoMereHus TS TPOBE/ICHUS BCEX BUAOB PAdOT, MPEAYCMOTPEHHBIX YueOHBIM IUIAHOM, YKOMILICKTOBAHBI HEOOXOANMOM
CHeLMANTN3UPOBAHHON yueOHOW MEOEIbI0 M TEXHUUYECKUMHU CPEICTBAMH 00yUYEeHHUS:

- CTOJIBI, CTYJNbSI;

- IEPCOHAJIbHBINA KOMITBIOTEP / HOYTOYK (TIEpPEHOCHO#);

- IPOCKTOP, IKpaH / HHTEPAKTUBHAS JOCKA.

7. METOOAUWYECKHE YKA3AHUA VI OBYYAIOIUXCS IO OCBOEHUIO JUCIUIIIMHBI (MOAYJISA)

Meroanueckue yKazaHHs 10 OCBOCHHIO AUCLUIUIMHEI IpeacTaBieHbl B [Ipunokennn 2 k paboueil nporpaMme AUCIUILTHHBL




1. Onucanue mokasareJei u KPpUTEPUEB OLICHUBaAHUSA KOMIIeTeHIIMH Ha PA3JIMYHBIX 3Talnax ux

(l)OpMHpOBaHI/IH, OIMMCAHUEC KA OHCHUBAHUA

1.1 Iloka3aTenu U KpUTEPUU OLIEHUBAHUS KOMIIETEHIIUMN:

3VH, cocrasisroniue
KOMIICTCHIIUIO

Tlokazarenu
OLICHUBAHUA

Kpurepun onenuBanus

CpenctBa
OILICHUBAaHU

YK-4: CnocobeH MpUMEHSITh COBPEMEHHBIC KOMMYHHKATHBHBIC TEXHOJIOTHH, B TOM YUCJIC Ha
WHOCTPaHHOM(BIX) sI3bIKE(ax), U aKaJIEMUIECKOTO U TIPO(ECCHOHATBLHOTO B3aUMOICHCTBHS

3nanme: - cnenuduku | [lepeBon cioB ¢ [Tonnota u Tectsr 1-6,
KOMMYHUKATUBHOM pyccKoro Ha COJIEPKATETBHOCTD YcrHbii
NEeSITEIbHOCTH MEeJjarora; | aHNIMUCKUM U ¢ OTBETA, IPABWIBHOCTD ompoc

- MHOTOOOpa3ue Mojelel | aHTTUHUCKOTO Ha nepeBoja, ynorpedyienus: | (Bompoc 2 B
" TEXHOJIOTHH | pyCCKUH, B TOM JICKCUYECKHUX SIMHHUIL U KOKJIOM
MearoTHYeCKOM YHClie TEPMUHOB rpaMMaTHYECKUX paszzene),
KOMMYHUKAaIUH; po(ecCHOHAIIBHOT | KOHCTPYKIUH, Bomnpocs! k

- OCHOBHBIE KOHILIEIMLUH | O OOIIEHNUS, coOmnroneHue 3auety (1
OpraHu3aIuH MPaBHIILHOE WHTOHAIIMOHHBIX (hOpM B | cemecTp —
MEXJIMYHOCTHOTO MIPOU3HOIIEHHE COOTBETCTBUE C 33/IaHHOI | Bompockl 1-4;
B3aUMOICHCTBUS B | c710B, yTE€HHE TEKCTA | KOMMYHUKATUBHOM 2 ceMecTp —
MH(pOpPMAITMOHHO- o CUTyaIMell B paMKax BOMPOCHI 1-4),
oOpasoBatenbHONH  cpene | mpodeccrnoHaabHOM | MpodeccnoHaIbHOM Bompocsr k
YHHUBEpCaJbHbIE TEeMaTHKE BCIyX TEMaTHUKU.. sKk3ameny( 1
3aKOHOMEPHOCTH 4acTh -
CTPYKTYPHOI TekcThl 1-10),
OpraHu3aINH u (2 gactp - 1-
CaMOOpTraHU3aIMK TEKCTa 12).
Ymenue: - pazpabdareiBats | [lepeBon Beinosinenue VYcrHblid
KOMMYHHKATHUBHYIO NyOIUIUCTUYECKOT | KOMMYHUKATUBHOM 3a7jauu | OIIPOC
CTpaTerMi0 U  TaKTHUKY | O TEKCTa Mo B [I0JIHOM 00bEME; (Bompoc 1 B
3¢ heKTUBHOTO poeCCHOHAIBHOU KaKJIOM
eJarorunyeckoro tematuke u3 3000 pasnene),
B3aNMO/ICHCTBUS; 3HAKOB Bompocsr k

- CaMOCTOSITENILHO 3auety (1
HaXOJHUTh U 00pabaThIBaTh cemMecTp —
nH(pOpMaIIHIO, BONPOCHI 1-4;
HE0OX0TUMYIO JUTSt 2 cemecTp —
KauyeCTBEHHOTO BOMPOCHI 1-4),
BBITIOJTHEHHU S Bompocsr k
npodeccHoHaNbHBIX 3a/1a4 9K3aMEHy -

u JOCTHKEHUS (1 yacTs -
npodeccnoHaIbHO TekcThl 1-10),
3HaYMMBIX L€JIE€H, B T.4. HA (2 vactp - 1-
MHOCTPAaHHOM $I3BIKE. 12).

IIpuiaoxenune 1




Baanenue:

= HaBbIKaMH
3G GEKTUBHOTO  PEUEBOTO
MOBCACHHA B Pa3JIMYHBIX
chepax KOMMYHUKAIIUU U

pasHbIX peueBBIX
CUTYaLUsX;

- HaBBIKAMHU W3BJICUCHHUS
HE00X0IMMOM
uHpOpMaIUA u3

OpUIr'HHAJIBHOI'O0 TCKCTAa Ha
HHOCTPAHHOM A3BIKEC 110
npodecCuoHaTbHOM
npoOieMaTuke

PedepupoBanue
TEKCTa 110
npodeccrnoHaIbHO M
TEMATUKE C
JJIEMCHTaMU
paccyxIeHHS.

Brinonnenue
KOMMYHUKAaTUBHOM 3aJ1a4i
B IIOJIHOM 00BEME;
doHeTHYECKOE
odopMIICHHE
COOTBETCTBYET IIPaBUJIaM
S3BIKA;

Koppekrtnoe
ynotpeOieHue
JICKCUYECKUX EIUHUIL;
[Tonumanue
rpaMMaTHYECKUX U
CTUITUCTUYECKUX
KOHCTPYKIIUH.
CaMOCTOSTENBHOCTD
BBIBOJIOB M CYXJEHHUM C
COOTBETCTBYIOIIUM
MPaBUWILHBIM
HCII0JIb30BAHUEM
JIEKCUYECKHUX U
rpaMMaTHIECKUX
CTPYKTYp B pamMKax
poeCCHOHAITBHOU
TEMAaTHKHU.

Jlokiman ¢
Mpe3eHTaunen
(1-12),
Bomnpocsl k
3auety (1
cemMecTp —
BOnpocsl 1-4;
2 cemecTp —
BOIPOCHI 1-4),
Bomnpocsl k
sK3ameny (1
4acTh -
TekcThl 1-10),
(2 gactp - 1-
12).

1.2 IIIxaje! OIleHUBAHUA:

Texymuit KOHTPOJIb YCTIEBAEMOCTH M IIPOMEXKYTOYHAS aTTECTAlMsI OCYIIECTBISETCS B paMKaxX HaKOMUTEIbHOM

OaITbHO-PEUTHHTOBOM cucTeMbl B 100-0amibHOM 1IKare:

84-100 6ay10B (OLIEHKA «OTIUIHO )

67-83 Gamta (OIleHKa «XOPOIIIOY)
50-66 6amioB (OIIEHKA «yTOBICTBOPUTEIIHHO)

0-49 6amnoB (o11eHKa «HEYIOBIECTBOPUTEIHHO)

50-100 GayoB (3a4eT)
0-49 6amnoB (He3auer)

2 TunoBbie KOHTPOJIbHbIEC 3aJaHUS M/ HHbIe MaTePHAJIbl, HeO0OX0AMMbIe /IJISl OLleHKU 3HAHUI, YMEHHUI,
HABBIKOB U (WJIM) ONbITA JESITEJIbHOCTH, XapaKTEePU3YKIIUX 3Tanbl (OPMHUPOBAHMSA KOMIIETEHUHMH B

npouecce 0CBOEHHsI 00Pa30BaTeIbHON MPOrPaMMbI

Bonpocsl k 3auery

1 cemecTp

1. The uniqueness of a person as a person (YHHUKaJIbHOCTh YeJIOBEKa KaK JTUYHOCTH)

2. Varieties of natural landscapes (Pa3HoBHIHOCTH TPHPOAHBIX JTaHIIIA(QTOB)

3. Rules of survival in the wild (ITpaBuia BeDKMBaHUS B TUKOM MTPUPOJIC)

4. Art in our lives (MckyccTBO B Halliei KU3HH)

2 cemecTp

1. Honesty is the best quality of a person (UecTHOCTB — JTydIliee Ka4eCTBO YEIOBEKA)




2. Journeys (IlyremecTtBus)
3. Types of communications (Buisl KOMMYHHKAIIH)
4. Cuisines of the world (Kyxuu mupa)

HNHcTpyKuus 10 BHINOJIHEHHIO:

3ayer mpoxoauT B popmare Oecebl Ha aHTIIUHCKOM SI3bIKE 110 MPOWICHHBIM TEMaM B TEUEHHE CEMECTpa.
Kpurepun onenuBanus:

- Ctynenry BeicTaBisiercs «3auer» (100-50 0anioB), eciay KOMMYHUKATUBHBIE 3a/1a4H BBIIIOJIHEHBI [TOJIHOCTBIO,
WCTIOJIb30BAHHBIN CIIOBApHBIN 3amac, TpaMMAaTHYEeCKUE CTPYKTYPHI, POHETHUECKOE 0(POPMIICHHE BBICKAa3bIBAHUS
COOTBETCTBYET MOCTABJICHHON 3a]1a4e;

- CryneHty BbICTaBJsieTCsl «He3aueT» (49-0 6awioB), €ciii OTBETHI HE CBSI3aHBI C BOIIPOCAMH, HAIMYHUE TPYOBIX
OLIMOOK B OTBETE, HEMOHUMAaHHE CYLIHOCTH M3JIaraéMOT0 BONPOCa, HEYyMEHUE IPUMEHSTh 3HaHUS Ha MPAKTHKeE,
HEYBEPEHHOCTh U HETOYHOCTh OTBETOB Ha JIOTIOJHUTENbHbIE U HABOSALIUE BOIIPOCHI

Bonpocsl k 3k3amMeny
Yacrtp 1: Utenne, nepeBoa u pedeprupoBanme TeKCTA.
Yacrp 2: becena no cieaylmuM yCTHBIM TeMaM:
. The uniqueness of a person as a person (YHUKaIbHOCTh Y€JIOBEKA KaK TUIHOCTH)
. Varieties of natural landscapes (Pa3HoBHIHOCTH IPUPOIHBIX JTaHAIA(TOB)
. Rules of survival in the wild (IIpaBuna BEDKUBaHUS B TUKOW MTPUPOJIC)
. Art in our lives (MckyccTBO B Hamiei >Ku3HM)
. Honesty is the best quality of a person (UectHoCTb — nydiiiee KaueCcTBO YeIOBEKA)
. Journeys (IlyremectBus)
. Types of communications (Buabl KoOMMyHUKaIIHI)
. Cuisines of the world (Kyxau mupa)
. Extreme hobbies (DkcTpemanbHbIie yBIIeYeHN)
10. Features of thinking (Oco0eHHOCTH MBIILITEHHS)
11. Robotization (Po6otu3zarus)
12. Protest movements (ITpoTecTHbIe ABUKECHUS)
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O0Opa3ubl TEeKCTOB /1M NepeBoia U pedepupoBaHus

1. E-LEARNING IN RUSSIAN HIGHER EDUCATION: CHALLENGES AND RESPONSES

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The modern market of educational services in Russia is going through rapid and radical changes in an attempt
to accommodate the actual needs of the social environment. More and more effi cient methods of teaching are
being introduced and innovative technologies of learning are being developed. In the light of this, information
technologies are most welcome as they have enormous potential and introduce new methods and ways of
learning into the world of education. It is obvious that the internet, being an inalienable part of our everyday
life, cannot but penetrate this area of human activity. Thanks to the World Wide Web, today’s EFL teachers and
their students can access different forms of information, enjoy authentic language through audio and video web
resources, communicate in social networks, and have virtual contacts with the world from almost any part of
Russia’s vast territory. Both education specialists and learners enjoy an incalculable variety of technologies and
facilities that possess obvious pedagogical potential in terms of their progress. How can one select those that are
the most appropriate and relevant? This question has no easy answer, because the entrenchment of e-learning is
a multi-faceted and challenging process. The challenges are predominantly of a practical nature, concerning fi
nancing, scale, forms and search for the most suitable patterns of e-learning development in Russia. Most
debates centre on distance learning, blended learning and mobile learning. Yet some of them are purely



theoretical, caused by changes that have recently taken place in the system of higher education in Russia,
necessitating working out new concepts and strategies. Among the latter is the necessity to conceptualise two
key competencies that would be in demand in a digitally 4 Chapter 1. E-learning in Russian Higher Education...
networked society — the ability to handle information fl ows through language profi ciency and the competency
needed to tap into the potential of numerous telecommunicative facilities and be effi cient in virtual
communication. Both are making their presence felt in focused higher educational values and are considered in
this article. Much is being done through cooperation with the international ICT-LT community. In December,
2012, the British Council organised a four-day workshop in Moscow: “Digital Literacies for ELT”. English
teachers from universities all over the Russian Federation were invited. In March 2014, the fourth E-merging
Forum was held in Moscow — a prestigious event that brought together advanced ICT-LT educators and
Russian EFL teachers keen to learn more about available technologies. Another great contribution has been
provided by social and professional networks (LinkedIn, Professionali.ru), where teachers can compare and
exchange notes about new technologies used for ELT. There are also posts from Russell Stannard, a British
educator, who, on the web-pages of his Teacher Training Newsletters, generously shares his valuable ICT-LT
know-how with educators from all over the world. This is a brief outline of the e-learning challenges that
Russian language education must meet. Let us consider the details of the picture, which would be incomplete
without a close-up analysis of the responses to these challenges.

2. E-learning and Informatisation — What, Why and How?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

Today there are at least two approaches to using internet resources for educational purposes. The fi rst involves
the design and development of educational networks by educational specialists at the administrative level, with
the involvement of students at universities in such learning management systems as Moodle and Blackboard,
and refl ects a tendency towards institutionalisation of e-education. The second concerns intensifying particular
educational courses by incorporating adequate technologies into teaching/learning, but discretely, being an
initiative of some teachers or students aimed at improving/assisting/facilitating acquisition skills or knowledge
without any administrative interference on the part of the educational establishment as a whole. The latter
appeared within Web 1.0, fi rmly secured its position in EFL methodology, and entered the corpora of EFL
terminology as Web-Supported Collaborative Learning (WSCL), Computer-Based Training (CBT) and Web-
Based Training (WBT). Within the framework of Computer-Assisted Language Learning (CALL), the fi rst
approach has traditionally been referred to as e-learning, while the second one entered the discourse of EFL
methodology as Technology Enhanced Learning (TEL). The boundaries between both above-mentioned
approaches are obviously rather circumstantial and, in practice, their use is normally complementary. It has
been explicitly demonstrated in blended learning in language education. A sort of institutionalism can be
observed at a more fundamental level of methods and approaches. While in Russia educators emphasise
research into teaching English as a foreign language, their counterparts in the West, within the framework of
the Learner-Centered Approach, consider learning English to be the focus of research and effort. This is true for
e-learning as well: in Europe and the USA distance educational technologies are more related to informal open
learning; in Russia the dominant trend is to institutionalise distance forms of education. However, more often
than not, university professors opt for technology-enhanced teaching, integrating technologies in their courses
and workshops without any pressure from the top. Sometimes a similar attitude towards e-learning can be
observed beyond Russia’s borders, by those who believe that the question to use or not to use ICT instruments
in the classroom remains at the discretion of the faculty. Some are of the opinion that, in spite of e-learning
being around for approximately twenty years, the place of technology (“technology in and out of the
classroom”) should still be determined by the professor, while the educational establishment rarely
demonstrates any support or enthusiasm. What is more, on-line learning is still far from being popular on some
campuses (Kirshner, 2012). Integrating e-learning in Russia’s language education is predetermined by
kompetentnostnyi podkhod, or competency approach — a nationwide educational concept that emphasises the
value of practicalities over purely theoretical knowledge; it implies readiness to use this knowledge in practice



and prioritises knowledge and skills that will be in demand in the labour market in the near future (Baidenko,
2005; Tatur, 2004; Zeer, Symanyuk, 2005). Within the framework of this approach and with the undeniable
presence of information technologies in all spheres of life, the government and educational authorities of the
Russian Federation initiated a process of informatisation of national education, and encouraged educational
institutions to promote all possible forms of e-learning. The term e-learning is widely used by researchers
writing in English for the international community. In Russia e-learning is viewed as an educational format that
should be institutionalised and carried out with higher educational establishment oversight. Thus, in the
narrative of national academic language education, the term informatisation is more relevant and inclusive as it
covers not only the matter of educational content (what should be taught electronically), but also considers the
reasons why the content should be provided in e-format and prescribes the procedure of integrating
technologies into education. The process of informatisation was a response to the recognition of the urgent need
to introduce innovative ICT-tools and strategies into education, and has been confi rmed by a number of legal
and developmental initiatives. Among the most fundamental are the Order of the Ministry of Education “On
Coordination of Work in the Sphere of Informatisation of Education” (2001), and the Federal Law on
Education of the Russian Federation on Education (2012) (On Coordination of Work [see 2 lines above]; 2001;
Federal Law, 2012). These documents laid the foundation for a set of signifi cant changes in education in the
Russian Federation and started the informatisation process. In 2001, the State Institute of Information
Technologies and Telecommunications “Informika” was commissioned to initiate work on creating a Federal
Centre for Educational Resources, which was implemented in four stages: 1) collecting and storing all available
educational information resources (accumulating relevant content); 2) designing a unifi ed system of
cataloguing and search of educational resources (the system of web-based subject directories); 3) designing the
system of web-support of educational processes (virtual learning environments with integrated virtual lecture
and practicum courses); and 4) designing integrated websupported virtual learning environments in education
(providing access to educational resources securing required learning outcomes and providing support for
authors willing to create an educational resource). Although, in their mission statement, the Centre declares that
they provide educational resources at all levels of education, in fact higher educational resources are currently
underrepresented. There are no resources for EFL classes at university level at all. However, the institution is
involved in a number of informatisation projects for education in Russia with Information and
Telecommunication Technologies in Education (2003), OneStop Access to Educational Resources (2005) being
the largest (Titova, 2011; State Institute of Information Technologies and Telecommunications: Projects).

3. Distance Learning — How Long is the Distance?

OLGA V. LVOVA, MARIA Y. KOPYLOVSKAYA, TATIANA M. SHKAPENKO

The early history of ICT-based distance learning in Russia dates back to 1990, when, under the auspices of
Russia’s Academy of Education and under the guidance of Prof. Y. S. Polat, Hertzen Pedgogic University, the
Laboratory of Means and Pedagogic Technologies of Distance Learning (currently The Centre of Distance
Learning) was created. In the 1990s “Telecommunication in Education” (1993), “Computer
Telecommunication to School” (1995) and “Distance Learning” (1998) were published — all edited by Y. S.
Polat. In their project “The Concept of Distance Learning”, the Centre’s researchers consider patterns of
organising distance learning, didactic characteristics and functions of ICT, and pedagogic grounds for distance
learning. They distinguish four main types of distance education: 1) interactive television (two-way TV); 2)
computer telecommunication networks (regional and global) in text fi le exchange mode; 3) computer
telecommunication networks with the use of multimedia — information in interactive mode and with the use of
videoconferencing, and 4) a combination of the fi rst and the second (Polat, Petrov, Aksenov:
http://distant.ioso.ru/library/publication/ concepte.htm). Even though distance learning has existed in Russia for
about twenty years, the rate of its development is rather insignifi cant. According to the experts, distance
learning accounts for no more than 15 percent of the educational market (Statistics, 2012). Information about
universities and educational centres that provide distance learning can be found on the Federal Web-portal
“Russian Education” (www.edu.ru). The fl ag ship in the implementation of the new format of education is



Moscow State University of Economics, Statistics and Informatics (MESI) — the only Russian member of the
European project HOME (Higher Education On-line), uniting universities from the UK, Portugal, the
Netherlands, Israel and other countries. This portal demonstrates continuous growth in the number of higher
educational institutions offering degrees in a distance learning format, but it is worth mentioning that there are
no offers to receive bachelor’s or master’s degrees in foreign language education. Only one institution — the
Offi ce of Distance Learning at Moscow Institute of Economics, Moscow Institute of Psychoanalysis and
Institute of World Economy and Informatisation (UNIK) — supplies web-based online courses, awarding a
degree in the fi eld of Translation and Theory of Translation (http://unic.edu.ru/departments/ translation/). But
on the whole, the analysis of the distance education market in Russian higher education leads to the conclusion
that most Russian universities continue to prioritise traditional face-to-face education in the teaching of foreign
languages. The reasons for the constrained development of the new learning format were investigated by the
Centre for Distance Education and Information Technology. The survey conducted by this centre revealed that
the main reasons for the slow pace of implementation of distance learning are as follows: — uncertain academic
status of distance learning (84 percent of respondents); — lack of necessary regulatory framework in the fi eld
of distance learning (84 percent of respondents); — lack of qualifi ed specialists in the fi eld of e-courses
development (63 percent of respondents); — lack of awareness in the professional community about the benefi
ts of distance learning (57 percent of respondents); — unwillingness of students to change the education format
(26 percent of respondents) (Lokteva, 2010). Among secondary reasons, copyright issues were cited, which
makes individual contributors reluctant to place their resources on the web for open access; also there is the
reluctance of “old school” teachers to change their methodology, and the lack of trust in the ability of distance
education to train academically qualifi ed and responsible specialists. This distrust of innovations is the reverse
side of universities’ commitment to traditions and typical of these educational institutions’ resistance to
changes, corporate culture and unwillingness to use internet resources as the information in them is derivative
and unreliable (Kopylovskaya, 2014:171). Such reverence for traditions can be ascribed to the force of inertia;
on the other hand, it could be interpreted as a reliable means of protection against hasty changes, which could
lead to a lowering of standards in EFL teaching. In this respect, M. Taylor, a philosopher of religion at
Columbia University, NY, emphasises the dangers which can result from an unsubstantiated drive for
innovations, arguing that honouring the past is a bulwark against barbarian assaults on the present (Taylor,
2010).

Blended Learning and Mobile Learning: What’s New in Our Blender? The search for more reliable formats of
learning, which, on the one hand, would include such advantages of e-learning as convenient time and place for
learning, individual pace of learning with the learning material already selected and, on the other, would help to
avoid the above-mentioned disadvantages of distance education, resulted in the development of blended
learning. Blended learning is often seen as a panacea and something of a compromise by many universities. The
format combines distance learning, face-toface learning and self-study. This educational strategy for foreign
language acquisition is now widely used and well-developed in Russia. The system is effective and allows
learners to be well-settled and supported as they gain experience and acquire necessary skills. This is the reason
for investigating and developing different blended courses (See Chapter 4 for more details on blended learning).
In spite of the fact that blended learning allows for signifi cant economy in funding, there are still areas of
concern for universities that attempt the transition to a blended learning format. The most challenging is the
process of transformation of materials required for studies into an educational information resource and
designing means of transmitting these resources to students with maximum effi ciency. In other words, the
information scattered over different resources should be structured and digitalised. One more problem arises in
the process — that of information density. Here, educators are trying to resolve the problem of correlating the
amount of acquisition information to be presented, given appropriated academic hours, and the memory
capacity of individual learners. The problem of implementing blended learning forms into language education
is also a managerial one and entails fundamental restructuring in the educational establishment. From the
viewpoint of pedagogical innovations, the functions steering the educational establishment to non-stop
development come to the forefront. Transition to blended learning implies ground-breaking changes in



personnel, because preparing a blend requires an army of IT specialists: programmers, web-designers, testers,
producers and creative directors. Even the largest universities seem unready to maintain such a staff (Kadyrova,
2009). Speaking about innovative tendencies in e-learning, one cannot avoid mentioning mobile learning (m-
learning). This term has different meanings for different communities, but is closely connected with e-learning
and distance education. It focuses on learning with mobile devices: smartphones, iPhones, tablets and iPads.
Although m-learning is just starting to gain its position in Russian higher education, the challenges with this
form of e-learning are notable. First of all, teachers reject the idea of m-learning as they fail to believe that
mobile phones can improve the educational process; moreover, the use of mobile phones is forbidden as they
are often used as a crib. Secondly, teachers are often much less knowledgeable about mobile applications than
their students. Teachers also feel insecure with mobile learning as there is no tested and reliable methodology
for teaching with mobile devices, and, by the same token, the mobile applications corpora is neither classifi ed
nor suffi cient to organise m-learning for students of different educational profi les and levels of profi ciency
(Titova, 2012). These fears may at least partly disappear as the fi rst steps in m-learning methodology in Russia
have already been taken: a manual on this new e-learning format has been offered to EFL teachers in this
country (Titova, Avramenko, 2013).

4. Modern technologies in teaching a foreign language.

The last years increasingly raised the issue of using modern technologies in the educational process. It is not
only new technical means, but also a new forms and methods of teaching, new approach to learning. The main
goal that we set for ourselves, using modern technologies in learning a foreign language it ‘s to show how
technology can be effectively used to improve the quality of teaching foreign language students, the formation
and development of their communicative culture, learning the practical mastery of a foreign language

This paper aims to highlight the role of using modern technology in teaching English as a second language. It
discusses different approaches and techniques which can assist English language students to improve their
learning skills by using technology. Among these techniques are online English language learning web sites,
computer assisted language learning programs, presentation software, electronic dictionaries, chatting and email
messaging programs, listening CD-players, and learning video-clips.

A case study has been done to appreciate the response of typical English language classroom students for using
technology in the learning process. Upon this practical study, the paper diagnoses the drawbacks and limitations
of the current conventional English language learning tools, and concludes with certain suggestions and
recommendations.

The introduction of information and communication technology (ICT) to education creates new learning
paradigms. We are dwelling in a world which technology has reduced to a global village and the breakthrough
in technology is underpinning pedagogical submissions. It may become imperative therefore to have a
rethinking on how to ameliorate the constraints of second language users through the applications of modern
technologies. The interactions between new technology and pedagogical submissions have been found to an
extent to be addressing the heterogeneous needs of second language learners and any global discovery which
aims at minimizing learners’ constraints is a welcome development in a rapidly changing world of technology.
This paper therefore is an overview presentation of how modern technologies can be of assistance to both
teachers and students of a second language setting. The rapid growth in ICT experienced by the technologically
advanced nations of the world has helped them to overcome some of the barriers in teaching and learning.
Applications of modern day’s technologies in the field of teaching and learning can make it possible for
teachers, students and others to join communities of people well beyond their immediate environment to
critically review, analyze, contribute, criticize and organize issues logically and contextually having
professionalism and the transformations of the entire society in view. Now, new technologies such as the
reported computer enhancements with new software and networking make it much easier for educators to
conquer space and time, with the motive of ameliorating constraints and academic conflicting issues. We can
now bring learning to virtually any place on earth anytime for the purpose of achieving the desirable learning
outcomes.



In the past, learning and education simply meant face-to-face lectures, reading books or printed handouts,
taking notes and completing assignments generally in the form of answering questions or writing essays. In
short; education, learning and teaching were considered impossible without a teacher, books and chalkboards.
Today, education and training have taken on a whole new meaning. Computers are an essential part of every
classroom and teachers are using DVDs, CD-ROMs and videos to show pupils how things work and operate.
Pupils can interact with the subject matters through the use of such web based tools and CD-ROMs. Moreover,
each pupil can progress at his/her own pace.

Technology allows distance learning: Perhaps the greatest impact of technology in the field of learning is its
ability to help several people learn simultaneously from different locations. Learners are not required to gather
at a predetermined time or place in order to learn and receive instructions and information. All one needs is a
computer connected to a modem (or with a CD drive); these tools can literally deliver a ‘classroom’ in the
homes and offices of people.

Technology allows group Learning: There are naysayers who argue that distance learning of this sort cannot
help pupils receive the support of traditional group-based learning. For proving this theory wrong, technology
has helped provide distance learners with online communities, live chat rooms and bulletin boards. All these
allow pupils to collaborate and communicate even though they are isolated in their own space.

Technology allows individual pacing: Multimedia tools, on-line and CD-ROM based training have helped
eliminate the need for an instructor-based lesson plans. Pupils who grasp concepts faster proceed and move
along, without being held back by ones who need more time and help for learning. Such individual pacing is
beneficial to all.

Technology helps lower training costs and increases productivity: Another benefit of using technology to reach
many pupils in shorter time is lowering training costs. Corporate and academic Institutions can reduce their
costs of delivering lessons to pupils on a per-pupil basis. Moreover, technology produces quantifiable results
and allows pupils to put into practice this information quickly and with better results. Through the use of
technology, pupils can considerably save time and increase their productivity. Both these points justify the
higher costs of advanced technological tools.

Roadblocks in the use of technology in learning: Naturally, for education technology to have a positive impact
on pupils, it should be designed and prepared well. Tools used for disseminating information must be developed
with pupils in mind. There are also factors like lack of computer/technology literacy to be considered. Schools
and businesses must bear in mind that education technology is simply a tool and its success depends largely on
the amount of planning that goes into it. Using education technology can be a right choice as long as all such
factors are considered.

With the development of technology and the boom of digital revolution, foreign language teachers find it
necessary to think about effective new ways to create a better foreign language teaching and learning
environment that is supported by multimedia technologies. As a result, Computer Assisted Language Learning,
or CALL, has become increasingly popular in the foreign language teaching field. Based on the analysis of the
features of CALL, this paper is focused on how multimedia can play an important role in EFL classrooms. The
literature review was conducted on definitions and the development of multimedia. Furthermore, the review of
the literature was conducted on multimedia as a teaching method from both theoretical and pedagogical aspects.
By analyzing the weakness and the strength of CALL, some practical and effective teaching ways, as proposed
by professional educators and qualified teachers, are discussed on how to effectively use multimedia in the
classroom.

5. Development of Multimedia Applied in English Teaching

Multimedia is a recent and popular term in the field of computer usage. Generally speaking, multimedia is the
combination of text, sound, pictures, animation, and video. Typical set-ups include CD-ROM, CD-ROM player,
sound equipment, and special hardware, which allow the display of sophisticated graphics. With the rapid
development of the internet, which has become a powerful medium for it provides a number of services
including “e-mail, the World Wide Web (WWW), newsgroups, voice and video conferencing, file transfer and



exchange and numerous corporate services delivered through specialized programs”. In the context of teaching,
multimedia can be called an integrated media, which consists of various media forms such as text, graphic,
animation, audio, etc. to browse, query, select, link and use information to meet pupils’ requirement. Smith and
Woody defined multimedia as “the use of both visual aids and verbal descriptions to illustrate concepts”.
According to Mudge , Multimedia applied in English teaching may include four stages. The original stage can
be dated back to the 1950s when only a few foreign language institutes started to employ phonograph,
broadcast, movie, tape recorder and other current media in foreign language teaching. During that time, audio
and video were once considered a significant revolution to the teaching of foreign language. Following in the
70s and 80s, audio and video developed dramatically with the advancement of electronic technology. Electronic
taping, slide projectors, videocassette players, language labs and other electronic devices were included in this
era. By the turn of 90s, multimedia technology was becoming increasing available in foreign language
instruction because of the development of computer technology and the coming of the digital revolution. In the
early 2000’s, the internet became a powerful medium for the delivery of computer-aided learning materials.
The internet provides a worldwide means to get information, lighten the work load, and communicate with each
other at any time and at any place. CALL which is Computer Assisted Language Learning came into play
during the later part of the 20th century. Warschauer divided the history of CALL into three stages:
behavioristic CALL, communicative CALL, and integrative CALL. Behavioristic CALL applied in 1960s and
1970s was based on the behaviorist learning and featured repetitive language drills. The computer was regarded
as a mechanical tutor to deliver the materials to the pupils. An example of a behaviotistic CALL strategy is
PLATO.

PLATO (Programmed Logic for Automatic Teaching Operations), the best-known tutorial system, is a special
hardware consisting of extensive drills, grammatical explanations, and translation tests at various intervals. The
next stage, communicative CALL, appeared in the late 1970s and early 1980s. It focused on the communicative
teaching method and encouraged pupils to generate original utterances through the process of discovery,
expression and development rather than just repeat the prefabricated language. Pupils were supposed to make
use of the computer or the hardware to assist them in language learning. What they actually work with is not the
computer but their classmates or teachers. In this model, the computer is viewed as stimulus or tool. Popular
CALL software developed in this period included word processors, spelling and grammar checkers. Following
this stage is the third stage, integrative CALL which included the development of multimedia computers and
the Internet. This model not only integrates various skills (e.g. listening, writing, speaking and reading) but also
bonds different technologies serving as effective and comprehensive tools for language learning and teaching.
With integrative CALL, teachers were moving away from communicative perspective of teaching to a more
social way, which emphasizes the language use in authentic social environments. Applying this multimedia
networked computer in the language class provides pupils a more effective means to learn English. For
instance, pupils can have rapid access to the background, grammatical or vocabulary explanations,
pronunciation information while the main lesson is in the foreground. Besides, pupils under this model are
usually encouraged to engage in their own language development rather than learn in a passive way. The
history of CALL suggests that multimedia can serve a variety of purposes for language teaching. It can serve as
a tutor to offer language drills or a stimulus to stir pupils to think. With the advent of the advanced technology
and internet, computer usage in language teaching provides an authentic environment for pupils to
communicate with native speakers in an inexpensive means.

Nevertheless, the application of multimedia in English teaching is not as widely used as expected. A reason for
this could be the underdevelopment of technology and immature pedagogy about using multimedia in teaching
foreign languages. For example, multimedia cost is high and not all educational institutions can make use of
this tool. In addition, many teachers are not trained in using multimedia to teach English. According to Gong &
Zhou, some teachers who have been aware of the applicability of multimedia teaching tend to focus on the
flowery and fancy courseware and neglect the teaching aim, teaching object and teaching content, so the whole
English classroom would become a demonstrating hall of computer functions.

6. The trend towards introducing English teaching at primary level.



Chris Pim

The question of when the best time to start learning English is remains a much debated subject. This
conundrum has been the subject of intense scrutiny for many years and continues to vex policy makers all over
the world. Much of the early debate around the early introduction of language learning into schools centred on
the critical period hypothesis (CPH) which, broadly stated, ‘is a causal explanation for the differential success
in acquisition of a second language by younger and older learners’, (Bialystok and Hakuta, 1999: 162).
However, a longitudinal study in the UK on the teaching of French in both primary and secondary schools
conducted by Burstall et al. (1974) showed that apart from improved pronunciation there appeared to be no
significant difference between attainment for learners who started earlier and those that started later. This meant
that, in the state sector in the UK at least, foreign languages were not taught in the primary sector for many
years. The research and the debate have continued, but no definitive answer has been forthcoming. Kirsch
(2008: 4) summarising our current understanding in this area suggests the following:

m research into the optimum age for language learning is inconclusive

m an early start has a positive impact on children’s attitudes

m the only advantage of an early start is the total amount of time spent actively on learning a language.
However, the growth of globalisation of trade and the predominance of English in the media, particularly on the
internet, have been responsible for driving change in language education policy and there is a global trend
towards introducing English language teaching into the primary sector. Within a politically charged educational
environment, some policy makers have decided that the creation of a well-educated, English speaking
workforce may be one route out of the current global economic downturn. Parents often consider academic
excellence in English to be the number one priority in terms of access to higher education, university
accreditation and economic prosperity for their children. Consequently, in many countries, children now begin
their study of English at primary level.

There are numerous terms to describe the process of learning English. In many English speaking countries it is
often referred to as ‘English as an additional language’ or ‘English language learning’. The distinctive position
in these contexts is for learners to acquire English alongside other subjects. This approach has proved very
popular in the US, Canada, Australia and the UK, where over 25 years of research has informed a political
agenda that promotes inclusion. In other areas, such as the Middle East, the term ‘English as another language’
has been coined to reflect the notion of children from minority ethnic backgrounds, who already have
experience of using their own home languages and are learning the official language of the country, as well as
learning English. In many other countries around the world, readers are likely to be familiar with the concept of
learning ‘English as a foreign language’, where learning of English takes place in a non-English speaking
context. In EFL classrooms there is a general aspiration for exposing learners to English as a ‘living language’,
providing natural opportunities to practise target language through the use of authentic texts and exposure to
real models of spoken English. In this case, the role of technology can provide a significant addition to the other
more conventional tools (blackboards, textbooks, cassette players) that are found in classrooms around the
world. Technologies like the internet can provide access to large quantities of authentic input material and at the
same time can provide opportunities for practice. Teachers and learners are no longer isolated from the target
language or culture and can ‘... participate in the socially mediated practices of [the target language]
community.’ (Kirsch, 2008: 46). Even if learners do not have direct access to the internet in their classrooms, or
at home, teachers often do have and can provide additional resources to supplement the material offered via
conventional means.

7. What is the most appropriate approach for teaching young learners?

Chris Pim

There is no right answer to this question, as it will depend on many factors: the age of the children, class size,
the competency of the teacher, availability of resources, the school context and the framework constructed by
bodies that create the educational landscape for the locality. Should oral development precede reading and
writing? There is a school of thought that suggests children learn best by hearing language being effectively



modelled by skilled teachers, and having natural opportunities to use language in productive activities, before
embarking on robust learning of literacy. However, the relative success of this type of approach may lie in the
oral competency of the teacher and easy access to appropriate resources. In some contexts it may make more
sense to expose children early to reading, learning phonics and the explicit teaching of grammar. Clearly, it
makes little sense to be teaching reading and writing in a second language beyond what has been achieved in a
first language, although it may be possible for the two languages to develop at similar rates. However, older
learners may have knowledge of literacy to transfer over from a stronger first language. In many contexts,
schools are measured by how many children pass academic exams, which may necessitate and encourage a
‘teaching to the test’ mentality amongst teachers. However, this could mean that the more important aspects of
learning are neglected. The significance of oral competency When learners of English are immersed in the
target language, for example children studying in English medium schools or where the dominant language of
the locality is English, as in the UK, the development of oral competency naturally tends to precede a more
specific focus on reading and writing. However, when we are talking about foreign language learning the
decision is more complex. Dividing up language for child foreign language learning (Cameron, 2001: 19)
Learning a foreign language Learning the written language Learning oral skills Discourse VVocabulary Grammar
Conversation Extended talk Cameron separates learning the written language, not necessarily because she sees
this as coming later in a child’s development, but because the written language needs to be explicitly taught by
the teacher; the process needs planning and the teacher needs to understand what is involved in doing this.
However, this does not mean that written language is divorced from spoken language, but for the young
language learner, language is presented, practised and learned through speaking and listening. As the result of
activities that take place in the class, children learn the meaning of words and grammar ‘emerge[s] from the
space between words and discourse’ (Cameron, 2001: 18) and supports the development of meaning.

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models
via recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as
well as acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who
don’t feel as confident with their own language skills. Technology also affords children the opportunity to
record themselves for playback at a later time. Learners report that the ability to listen and play back recordings
helps identification of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement.
Young children can use Flip, or other video cameras to record their mouth movements to develop phonetic
accuracy; recordings can subsequently be compared with standard models sourced from the internet. Learning
resources, such as songs and poems, can be downloaded from the internet and practised as a whole class via an
interactive whiteboard prior to a live performance that can be filmed for posterity. Taking a karaoke-style
approach, children are able to digitally Emerging technologies, emerging minds | 23 visualise rhymes and songs
through freeze-frame photography, artwork and textbased legends that can be synchronised to the words.

8. E-tools that facilitate language practice.

Chris Pim

For younger learners effective classroom strategies have traditionally involved use of songs, rhymes and
traditional stories with repeated language structures. The internet can be a rich source of authentic oral models
via recorded songs, talking electronic books, podcasts and video clips that help learners with pronunciation as
well as acquisition and reinforcement of new vocabulary. These tools can also help to support teachers who
don’t feel as confident with their own language skills. Technology also affords children the opportunity to
record themselves for playback at a later time. Learners report that the ability to listen and play back recordings
helps identification of grammatical errors and inaccuracy in pronunciation, encouraging self-improvement.
Young children can use Flip, or other video cameras to record their mouth movements to develop phonetic
accuracy; recordings can subsequently be compared with standard models sourced from the internet. Learning
resources, such as songs and poems, can be downloaded from the internet and practised as a whole class via an
interactive whiteboard prior to a live performance that can be filmed for posterity. Taking a karaoke-style



approach, children are able to digitally Emerging technologies, emerging minds | 23 visualise rhymes and songs
through freeze-frame photography, artwork and textbased legends that can be synchronised to the words.

What we have said so far in our discussion of the needs of young language learners suggests that they need to
be offered opportunities to practise target language in as many ways as possible. What is missing for them in
many EFL contexts is access to other language users with whom they can practise. Technology has the potential
to overcome this limitation and provide learners with the opportunity to communicate with others, often native
speakers of the language they are learning, or other learners studying the same language, but who don’t share
the same home language, so they are forced to make use of English to communicate. Synchronous solutions
like video-conferencing (Phillips, 2010) and face-to-face interaction through online virtual worlds (Hew and
Cheung, 2010; Zheng et al., 2009) are becoming increasingly popular as vehicles to promote language learning.
Video conferencing is being used to bring learners together over distance so that they can communicate in a
common language and share cultural experiences. Virtual worlds like Second Life, Active Worlds and Open
Sim afford learners the possibility of ‘living’ within a 3D space, collaboratively developing content and
interacting with peers through virtual experiences: debates, role play, exhibitions, performances and the like.
Asynchronous tools like email, blogging and the collaborative development of wikis (Terrell, 2011; Wang and
Vésquez, 2012; Woo et al., 2011) also have a significant role to play in facilitating the co-creation of content,
where learners interact with peers by composing, editing and exchanging texts. These technologies offer
learners the opportunity to engage in activities that produce comprehensible output and where meaning has to
be negotiated. It has been argued for some time that in order for learners to develop competent language skills
they need to engage in 24 | Emerging technologies, emerging minds Emerging technologies, emerging minds |
25 comprehensible output (Swain, 1985). It had been argued by Krashen (1981) that input would be enough,
but Swain and colleagues, based on the work that they have done with Canadian bilingual learners, showed that
without engagement with language and feedback, learners do not develop productive skills. Over the years
since this original research, a considerable range of studies have explored this area. Technology allows learners
who would not normally have as many opportunities to use the language they are learning in productive ways to
communicate with other speakers of the target language. Case studies from a range of countries have been
chosen to illustrate how different technologies can be used to increase learners’ access and participation as well
as supporting their development of oral competency, reading and writing. In this first case study we see how
Web 2.0 tools and virtual worlds can facilitate natural opportunities for language development between peers
who are separated by large distances.

9. Case Study 1.1: Travelling through arts.

Chris Pim

Case studies from a range of countries have been chosen to illustrate how different technologies can be used to
increase learners’ access and participation as well as supporting their development of oral competency, reading
and writing. In this first case study we see how Web 2.0 tools and virtual worlds can facilitate natural
opportunities for language development between peers who are separated by large distances.

At the Faculty of Education, Universitat Autonoma de Barcelona, researchers Melinda Dooly and Dolors
Masats have been working with trainee teachers to investigate how computer mediated communication (CMC)
can facilitate English language learning between children based in two different countries. The research has
been triangulated through a close partnership with an internship school (CEIP Sant Jordi) and the specialist
teacher, Maria Mont. Randall Sadler, of the University of Illinois Urbana Champaign (USA), collaborated in
the materials development. The project is financed by the Spanish Ministry of Science and Innovation
(EDU2012 17859; http://pagines.uab.cat/pads/en). In the first year of the project, six-year old Catalan speakers
were linked with peers in a Canadian school in order to work collaboratively on a cross-curricular project,
integrating art, social science and language learning. Children in each school worked independently to research
the life of a local artist by visiting galleries and examining the artist’s work at first hand. This variously
supported aspects of the curriculum: physical geography, transport, historical events and artistic style. Each
school was subsequently able to share their findings asynchronously via blogs and wikis as well as through the



more immediate ‘face-to-face’ context of a virtual world. An ingenious method was chosen to bring children
together in order to discuss the work of both local artists, as well as share each school’s independent research.
A virtual exhibition of artwork was created on a secure island in a virtual world called Second Life. Using a
non-threatening ‘Snoopy’ avatar controlled by the teacher, the children were encouraged to use simple English
commands to direct their virtual guide around the gallery, to inspect the exhibits and answer their questions.
This proved to be an extremely successful way of teaching English, particularly instructional and descriptive
language. Emerging technologies, emerging minds | 25 In order to bind the learning together in a suitable
finished format, both schools worked together to produce an e-book based on an imaginary meeting between
the two artists from each country. This e-book and other details about the project were showcased via a
Glogster exhibit entitled “Travelling Through Art’. http://teachertefl.edu.glogster.com/travellingthruart/ This
type of work shows how ‘blended learning’ can be particularly successful as it enables flexible working, where
children can pursue projects through more traditional approaches that can subsequently be shared more widely
with peers via communicative e-tools. Exploring common themes provides a natural context in which to
develop target language through the sharing and co-creation of content. This case study also illustrates the
benefits of children acting as digital collaborators. They need to pay particular attention to the function and
form of their oral and written contributions as well as ensuring that it is fit for purpose. Working with peers,
particularly those from another cultural background, requires children to carefully consider the sophistication of
their contributions as well as the socio-cultural nature of the content, in order to ensure that they, along with the
recipients, get the most from the experience.

10. Developing reading and writing.

The interdependence of reading and writing cannot be over-emphasised; ‘reading makes the writer’ (Corbett,
2008: 1). This is a simple notion, yet the teaching of reading, in the worst cases, can lead to children who are
able to decode, but are unable to comprehend or appreciate the full purpose of a piece of text. Whilst this would
be an anathema for teachers of a first language, all too often this can be the case for children learning English as
a foreign language. This might happen when reading is forced too early and becomes a purely mechanistic
process, or if there are few engaging texts to interact with and where there is a lack of exposure to authentic oral
models. Reading can be severely compromised by limited access to appropriate texts and the internet itself
offers texts that are often too sophisticated for many learners of English. However, there are places on the web
where more accessible English can be found, for example, Simple English Wikipedia
(http://simple.wikipedia.org/) that supports texts with a high content level, but reduced literacy demand.
Nowadays, digital literacy is particularly significant, as children are bombarded daily by an array of digital
texts, and it is particularly important that they learn to understand the nuance of media-types that surround them
in the physical world as well as on the internet. Wordle (www.wordle.net) is a good example of a web-based
tool that can help cement the interface between reading, writing and the significance of visual literacy in a 21st
century world. The tool produces word clusters based on the frequency of words occurring in a sample of
writing. Practitioners can use Wordle to help older children compare texts from different genres and ages,
analyse the formality in writing or simply focus on key vocabulary from a particular topic. Children producing
their own Wordles can also play around with shape, colour and styling in order to consider the impact of their
work on different audiences. Digital texts and electronic books (e-books), particularly when accessed on cool,
portable technologies, can inspire children to read. Many offer effective oral modelling via text-to-speech
synthesis and access to other tools like electronic dictionaries. Specialised software can record, measure and
track progress in reading, and interactive fiction (IF) promotes active reading by enabling learners to affect
outcomes in stories, maximising engagement in the storytelling process. Children are also motivated by their
own personal writing and there are many tools available to support writing and allow them to author for
different audiences — multi-modal digital narratives like cartoons, storyboards, presentations, blogs, websites
and extended prose.

Books are a natural starting point for language learning at whatever age the process starts, particularly where
the written form can be linked to an oral equivalent. Oral versions of a text can increase access for those whose



current reading proficiency lags behind their ability to read. Moreover, well-produced talking books bring texts
alive through the quality of voice characterisation, intonation and expression and in many cases can be one of
the few ways of modelling authentic oral language to an English language learner. Many professionally
produced reading schemes offer audio CDs or online oral versions of the texts. Some companies, like Mantra
Lingua (http://uk.mantralingua. com/), produce pointing devices that can play audio by scanning texts or
interfacing with microdots printed onto paper. Digital texts can also be imported into e-book readers that can
render text orally through text-to-speech synthesis. Using software screen-readers and standalone text-to-speech
applications can also be an option.

Kputepun ouenuBanusi:

. oleHKa «oTIn4HO» (84-100 OGayoB) BBICTABIISAETCSA, €CIU JAaHBI TMOJIHBIE OTBETHl HAa BCE BOIPOCHI,
WCIIOJIb30BAHHBIA  CIIOBApPHBIM  3amac, TpaMMaTHYeCKUe CTPYKTYpsl H  (oHeTnueckoe odopmieHue
COOTBETCTBYIOT IIOCTABJICHHOM 3a/1a4e; €clii MepeBo U pedepupoBaHHe ClIETAaHbI TOJHOCTBIO ¢ COOIOEHUEM
CTHJISI BBICKa3bIBaHMsI, 0€3 HApPYIICHHS SI3bIKOBBIX HOPM; JOIYCKAaeTCS OJHA CyMMapHas OIIUOKa, Kpome
HCKaKEHHS CMBICIIA.

o OIleHKa «xoporno» (67-83 Oaia) BBICTABISAETCS, €CJIM JIaHBI HEMOJHBIE OTBETa HAa BCE BOIPOCHI,
WCIIOJIb30BAHHBIN CIIOBAPHBIN 3arac, TpaMMaTHYECKUE CTPYKTYPHI, GOHETHIECKOE 0(POpMIICHUE BBHICKAa3bIBAaHUS
COOTBETCTBYET IOCTABJIEHHOW 3ajaye, HeOOJbIIME HApYIIEHUS HCIOJIb30BAHUS CPEJACTB JIOTUYECKOW CBSI3U;
eclii TiepeBo U pedepupoBaHue CAeIaHbl MOTHOCTHIO C COOMIOACHUEM CTHJIS BbICKA3bIBaHUA, 0€3 HapyIICHUS
SI3BIKOBBIX HOpM. JloTTycKaroTCs JIBE MOJTHBIE CyMMapHBIE OMTMOKH, B T.4. HE 00Jiee OJTHOTO MCKAKEHHS CMBICTIA.
. OIIEHKA «YAOBJIETBOPUTEIHHO» (50-66 GamioB ) BHICTABISETCS, €CIU JIaHBI HEMOJHBIC OTBETHI HA JIBa
BOIIPOCA, HCIOJB30BaH OTPAHMUYEHHBIN CIIOBAPHBIM 3amac, TpaMMaTHYeCKHE CTPYKTYpbl U (POHETHUYECKOe
opopMIIeHHE BBICKAa3bIBaHUSI MMEIOT HEOOJIbIINE HApYIIECHUS; €ClU TepeBOJ U pedepupoBaHHE ClIETaHbI
a/IeKBaTHO; JIOMYCKAIOTCS 3 MOJIHbIE CyMMapHbIE OIINOKH.

. OIICHKA «HEYJIOBIETBOPUTENLHOY (0-49 6anioB) BBICTABISETCS, €CIU OTBETHI HE CBSI3aHBI C BOIIPOCAMH,
HaJM4yue rpyobIX OMIMOOK B OTBETE, HEMOHMMAHHUE CYIIHOCTH M3J1araéMoro BOIMpPOCa, HEYMEHHE MPUMEHSThH
3HAHUS Ha MpPaKTHUKE, HEYBEPEHHOCTh M HETOYHOCTh OTBETOB HAa JOIMOJIHUTEIbHBIE U HABOJSIINE BOIPOCHI,
€clii TepeBoJl M pedepupoBaHUE TEKCTa HE COOTBETCTBYET TpPeOOBAaHUSM, YCTAHOBJIEHHBIX JISi OLIEHKH
«YIOBIETBOPUTEIHHO.



TecTBI
TEST 1

1.Complete sentences a—f using the nouns below.
hand part row sense track word
a. It’s better to take......... in activities than just watch them.
b. I’'m not finding it easy to make......... of all these numbers.
c. There’s a lot to do, so could you lend me a........... ?
d. Kate and Jack have had a big............ and aren’t speaking to each other.
e. | was working so hard that | completely lost............. of the time.
f. I’'m sure Micky will help because he gave me his ................ .
2.Choose the correct form of the verbs in italics to complete the text.
I’ve decided I am(1) getting/going to get a new MP3 player on an Internet auction site. If I (2) buy/’ll buy it in
the shops it (3)costs/’ll cost me a lot more, so as soon as | (4)find/’ll find one online that | like, | (5) start/’ll
start watching it. | (6) don’t/won’t bid any money, though, until the auction (7) is/will be nearly finished. I
(8)am/’ll be very disappointed if I don’t win it!
3. Replace the words in italics in a—e with one of these words and the correct preposition.
worried risk  reason full  hooked
a. My brother seems addicted to computer games.
b. In spring, these fields are covered with wild flowers.
c. Caroline is never frightened of walking home alone.
d. Some species of animal are in danger of disappearing.
e. We’re not sure what the cause of the illness is.
4 Match the groups of people with sentences a-f.
cast team  staff audience  crowd  crew
. “We only lost the match because our best player was injured.’
. “When the band come on the stage we all cheered.’
. ‘We only get 20 days holiday a year in this company.’
. “‘Our ship is often away at sea for three months at a time.’
. ‘Hundreds of us waited outside the store for the sales to begin.’
‘All of us enjoyed performing the last play at that theatre.’
For a—e choose the correct alternative in italics.
After spending all summer in Morocco, Zak had very tanned/hazel skin.
. My cousin Jamie has very dark/fair eyes.
. Who is that actor with very slim/thin eyebrows?
. The police are looking for a tall man with a curly/hooked nose.
. In the magazine pictures, the model has quite broad/full lips.

OO0 oTPUHo Al oD

TEST 2
1. For 1-10 choose the correct verb in italics.

One of the funniest stories | (1) 've heard/heard recently was about a thief who (2) broke into/has broken into
an office block last year. He (3) wanted/was wanting to steal an expensive new computer that the company (4)
bought/had bought, so one night he (5) forced/was forcing open a window and got in. The computer was quite
heavy, and as he (6) has been lifting/was lifting it through the window he (7) dropped/was dropping his mobile
phone. An hour later, the police arrived and discovered the phone, but soon realised the thief (8) stole/had
stolen that, too. Then they had a piece of luck, when a text message came through saying ‘Hurry up! I (9) *ve
waited/’'ve been waiting at the train station for over an hour!”. When the thief eventually (10) has
arrived/arrived, he was arrested.



2. Choose the correct form of the verb, a, b or ¢ to complete each sentence.
1. When | got home, my parents...... a new comedy show on TV.
a. watched b. were watching c. have been watching
2. How long......... out with Richard?
a. have you gone b. are you going c. have you been going
3. Nobody laughed because they......... that joke many times before.
a. heard b. had heard c. had been hearing
4. 1think I ......... lots of mistakes in the exam.
a. made b. ’ve made c. ’d made
5. By the time Katy arrived, I....... outside the cinema for half an hour.
a. stood b. ’d stood c. ’d been standing
3. Complete sentences a—j with a/an, the or no article.
a. My father is in business and my mother is .... doctor.
...... French are famous for their wonderful food.
Patrick and Ryan are brothers..... Ryan is taller one.
Some people like rock but I prefer..... folk music.
One day | want to travel through ..... Africa.
Louise learnt to play...... guitar when she was ten.
Russia is the biggest country on ..... earth.
The most important thing to me is ..... friendship.
i At..... Christmas we see all our relatives.
i After all that hard work | need to have...... rest.
4. Find and correct five mistakes with articles in the text below.
My family and I have decided that this summer we’re not going abroad for our holidays.
Instead, we are going to spend all of the August in north of England in a small village by sea.
We have rented small house in the Lake District, which people say is most beautiful part of the country. Only
problem, I think, is a weather. Because of the mountains, and the winds that come from Atlantic Ocean, there
can be a lot of the rain. I just hope we don’t end up spending most of our time at the home.
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TEST 3
1. Complete sentences a—h using these words with suitable prefixes.
active aware honest sympathetic grateful likely legal accurate
a. Mark can be very ...... sometimes. He didn’t thank me for his present.
b. In many countries, it’s now ....... to smoke in public places.
. I think your calculations are.......... . I make the total 250, not 245.
d. I didn’t see the red flag on the beach, so I was........ that swimming was dangerous.
e. ltwas........... of Pamela to take those things from the shop without paying.
f. Grant was a bully, so people were......... when he got into trouble.
g. If my MP3 player is......... for more than a few minutes, it switches itself off.
h. They might bring down the prices of those computers next year, but I think it’s........... .

(]

2. Complete sentences a—f with suitable prepositions.
a. People sometimes complain........ losing money when shopping on the Internet.
b. Whenever you buy something, you should insist........ getting a receipt.
c. L object......... receiving emails from people I don’t know.
d. An actor has confessed......... pretending to be the Prime Minister.
e. Sophie begged.......... her parents some cash to buy a new mobile phone.
f. Sammy is always boasting....... how he wason TV once.



3. Complete the idioms in a—f using these words.
dream show bad scratch easily mind
a. After our passports were stolen, our holiday went from to worse.
b. After a year in Rome | spoke fluent Italian, which just goes to that the British can learn languages!
c. Jackie is rather shy, so talking in public doesn’t come to her.
d. I knew I was going to be late and I needed a good excuse, but none came to .
e. The village we stayed in was lovely, but I'm afraid the hotel didn’t come up to .
f. Sailing across the Caribbean with somebody | loved was a come true.
4. Match sentence halves a—f with 1-6.
a. At first the bus looked as though 1. the train left at 6.30 or 9.30.
b. We turned the heating off, in order that 2. the return trip took hours.
c. Our room had a jacuzzi, as well as 3. it was so close to the airport.
d. The hotel was rather noisy, since 4. it was full, but we found a seat.
e. Travelling there was easy, whereas . the room didn’t get too hot.
f. Nobody seemed to know whether . a shower and a bath.
g. Fortunately, my best friend talked me . about me behind my back.
h. A salesman tried to talk me . down to me but I didn’t let him.
i. A man in an expensive suit tried to talk 9. into buying something I didn’t need.
j- I was angry when I heard he’d talked 10. out of wasting all my money.
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TEST 4
. Rewrite sentences a—j in the passive.
. Somebody has sent me another message.
. They may have made a mistake.
. They’ve told him not to do that again.
d. You can usually see something on the screen.
¢. They shouldn’t allow things like that.
f. Somebody must have seen the accident.
g. They can’t have sold the tickets already.
h. Everyone thinks the computer was stolen.
i. My pen friend sent me an online birthday card.
J. That shop sold me a damaged CD.
2. For 1-10 replace the formal verbs in italics with phrasal verbs.
Hi Sam, As you know, I’m hoping to (1) depart on a trip round the world next week, but there’s a problem. Last
month | (2) submitted applications for visas to go to several countries, but one of them has been (3) rejected.
I’'m sure I (4) completed the form properly, and I thought it had just been (5) delayed for a while, but now I’ve
(6) discovered I can’t go there at all, because I (7) omitted some important information. If I enter without a visa,
they might even (8) imprison me. Anyway, I’ve (9) calculated that if I go by a different route, it’ll (10)
accelerate my journey by about two days!
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I hope all’s well,

Chris

3. For a—g choose the word, a, b or ¢, that best completes each sentence.
1. Children love ice-cream because it’s so .............. and cold.

a. bitter b. chewy c. sweet

2. Boiled rice on its own is a very ............. meal.

a. rich b. plain c. crunchy

3. My curry was O ............. that I drank four glasses of water.

a. spicy b. mild c. tasteless
4. | enjoyed the fried chicken. It made a very ............. meal.



a. tasty b. stodgy c. greasy

5. His steak was so ............. that he needed a sharp knife to cut it.

a. tender b. chewy c. rich

6. The coffee was rather............. so I put more sugar in.

a. sweet b. spicy c. bitter

7. Green olives can be quite ............. , but I generally like their flavour.
a. fatty b. bitter c. crunchy

8. I hate it when I can hear people eating .............. snacks in the cinema.
a. fatty b. crunchy c. stodgy

9. The vegetables were ................ because they had been cooked for a long time.
a. tender b. chewy c. crunchy

10. Wehada............ meal of bread and rice.

a. tasty b. plain c. greasy

TEST5
1. Complete the compound adjectives in a—h using these words.
headed minded disciplined centered hearted

a. Mr Taylor is extremely self- ............. He only ever thinks of himself.

b. Our grandmother isawarm- ............. person and we’re all very fond of her.

c. Vicky has become so big- ............. since her band made that CD.

d. You have to be broad- ............. when you’re meeting so many different kinds of people.
e. Alan was broken- ............. when somebody stole his new bicycle.

f. My uncle is really absent- ............. and sometimes forgets where he put things.

g. Successful business people are usually quite hard- ..............

h. You need to have good ideas and be very self- ............. to write a book.

2. For a—h complete the dialogues with these parts of the body.
eye leg foot brains arm tongue hand face
Q: Do you know that man’s name?
: Wait — I’m trying to remember. It’s on the tip of my .............
Q: It was really funny when the boss made that mistake!
: Yes, it was. [ couldn’t keep a straight ..............
Q: ’'m doing my history homework. Can you help me with some dates?
: Yes, you can pick my ............. if you like.
Q: Are you coming out with us for the evening?
: Well I shouldn’t, but if you twist my I suppose I will.
Q: Can you help me bring in the shopping?
:Yes, I'll giveyoua ............. in a moment.
Q: I need to have a quick shower, but the food is nearly cooked.
: Don’t worry, ’ll keep an ............. on it for you.
Q: I thought you said you were going to have all your hair cut off?
: Not really — T was just pulling your ..............
Q: You mean you didn’t want me to tell Pam you like her boyfriend?
A: No, I didn’t. You’ve certainly put your ............. in it there.
3. Complete each sentence a—f using one of these words plus a suffix.
able achieve astonish discuss important inform popular punctual
a. Wehada............ with our teacher about what we learned on our school trip.
b. Everyone understands the ............ of getting a good education.
c. I’d like some ............ about trains to London, please.
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d. Possibly her greatest ............ was winning the Olympic gold medal.
e. Mark hasa lotof ............ in all subjects, but he doesn’t work hard enough.
f. Zoe was late for school again today. She must improve her .............

TEST 6
1. Match sentence halves a—e with 1-5.
a. The TV judges awarded 1. the competition, I never thought I’d win.
b. It was difficult to hold 2. a breakthrough in treating malaria.
c. When | decided to enter 3. a conversation in such a noisy place.
d. After he had passed 4. Carla and Matt the prize for best dancers.
e. Scientists have made 5. his driving test, Jason bought a car.
2. Complete each of sentences a—j with a suitable preposition.
a. Our new apartment is quite similar .............. yours.
b. I’ve checked your computer and there’s nothing wrong .............. it.
c. Thereisaban.............. using electrical equipment while the plane takes off.
d. I’'m afraid this battery isn’t compatible .............. your phone.
e. There's no demand .............. video cassettes nowadays.
f. My sister has applied .............. a place at university.
g. It’s easy to spend too much money .............. new clothes.
h. Nowadays I rely .............. email to keep in touch with other people.
1. The driver of the red car was responsible .............. causing the accident.
J- Everyone in the class has made a contribution .............. our magazine.
3. Use the words below to complete the compound adjectives in a—j.
English eye heart labour meat money mouth record thirst time

a. |think the most-............ quenching drink is freshly made orange juice.

b. Joe’sgotareally-............ catching new bike. Everyone turns to look at it.

c. This year’s winner crossed the line in a(n) ............ -breaking time of 9.6 seconds.
d. The travel company are looking for a(n) ............ - speaking tourist guide.

e. One............ -saving suggestion is to walk instead of paying to travel by bus.

f. Catsare............ -eating animals that often catch mice and birds.

g. The game’s nearly over and the winning team are using ............ -wasting tactics.
h. Trecentlysawa ............ -warming film about a child and his pet rabbit.

i. Housework is much less tiring when you use ............ -saving equipment.

Jo Therewasa............ -watering smell from the kitchen as our food cooked.

4. Match sentence halves a—e with 1-5.

a. Because of the scandal, he became 1. this matter to the attention of the police.
b. He’s now so rich that he’s earned 2. awareness of the risks of sunbathing.

c. She’s started a campaign to raise 3. a dislike for people who harm wildlife.
d. Many environmentalists have 4. the target of attacks in the media.

e. It’s illegal, so we should bring 5. himself the nickname ‘Billion Boy’.

HMHCTpyKIHS M0 BHIOJTHEHUIO

B nporiecce TecTHpoBaHUs CTYICHT JOJDKEH OTBETUTH HA BCE BOIPOCHL. Bpemsi BBIOTHEHNUS TECTa COCTaBIISIET
80 MuHYT. MakcHManbHOE KOJMYECTBO 0AaJUIOB, KOTOPOE CTYAEHT MOKET Hadpath 3a 1 Tect— 30 Gasmos.
Oomiee konmuyecTBO OayIoB 3a cemectp — 60.

Kpurepun onenuBanus:



3a KaX/Iblil TECT CTYACHT MOKET MOJyIUTh MakcuManbHO 30 0ansioB. 3a Kax/Iblii IPaBUIbHBIN OTBET CTYACHT
noJry4yaeT 6ai, KOJIM4ecTBO BOpocoB B Tecte - 30.

YcrHblil onpoc

1 cemecTp
1 pa3nen
1. Lexical units on topics: description of a person; working with a dictionary; description of natural landscapes;
collective nouns; "strong" adjectives; phrasal verbs with "put"”; vocabulary related to the film industry; phrasal
verbs with "take".
2. Future tense; verb structures; group of past tenses; group of tenses Simple and Continuous.
2 pasznen
1. Lexical units on topics: "strong" adjectives; phrasal verbs with "put"; vocabulary related to the film industry;
phrasal verbs with "take".
2. A group of past tenses; a group of Simple and Continuous tenses.

2 ceMecTp
3 pa3znen
1. Lexical units by topic: verbs and idioms related to speaking; vocabulary related to traveling; idioms with
verbs “come" and "go".
2. Indirect speech; modal verbs.
4 paznen
1. Lexical units by topic: verb "get"; phrasal verbs; vocabulary related to food; stable phrases.
2. Passive voice; choice between present and past tense.

3 cemecTp
5 pa3nen
1. Lexical units by topic: compound adjectives; idioms with body parts; vocabulary related to mental activity;
expressions with the word "mind".
2. Relative sentences; degrees of comparison of adjectives.
6 pa3znen
1. Lexical units by topic: vocabulary related to electrical appliances and their work; vocabulary related to the
description of achievements and success; compound adjectives.

2. Subordinate clauses of the condition; causative verbs "have", "make", "let" and "get".

HNHcTpyKuus no BHINOJTHEHHIO

VYcTHBIN onpoc NpoBOAUTCS 2 pa3a B CEMECTP B KOHILIE MMPOXOXKACHUS KaXI0ro paszaena. Bo Bpems ycTHOro
oTpoca CTyJEHT JI0JKEH OTBETUTH Ha BCE BOIIPOCHI MpemnoiaBaTes no teme. Bpems orBeta coctaBisieT 5
MUHYT. MakcuMalibHOE KOJIMYECTBO OallJIOB, KOTOPOE CTYIEHT MOKeT Habpath 3a oauH pazaen — 10.
MaxkcumanbHOE KOJIHYECTBO 0aJJIOB, KOTOPOE CTYIEHT MOKET Habpath 3a oquH ceMecTp— 20 Gasos.
Kpurtepun onenuBanus:

Kaxaplii yCTHBIN OMPOC OLIEHUBAGTCS CIEAYIONUM 00pa3oM

. CTYHEHTY BhIcTaBisieTcst 9-10 GanoB, eciay OH OTBETHJI Ha BCE BOMPOCHI MpernoaBates 6e3
UCKaXeHUs! HHPOpPMAINH, B PEUYU OTCYTCTBYIOT IPaMMAaTUYECKHUE, IEKCUYECKUE U IOTUYECKHIE OIIHOKH.

. CTYICHTY BBICTaBIIsIeTCSl 7-8 0aJIOB, €CIIM CTYACHT OTBETUII Ha BCE BOIIPOCHI MpENoiaBaTes 0e3
UCKaXeHUSI HHPOPMAINH, B PEUU JOMYCKAIOTCS 2 TpaMMaTHYeCcKHe, 2 JIGKCUYECKUE U 2 JIOTHYECKHEe OITUOKH.
. CTYICHTY BhICTaBIIsIeTCsl 1-6 6aIoB, €Clii CTYACHT OTBETHII HA BCE BOIIPOCHI MPEMOIaBaTENs C
HE3HAYUTENbHBIMHU UCKKEHUSIMU UH(POPMALIMH, B PEYH JOMMYCKAIOTCS 3-5 rpamMmmaTHdeckue, 3-5 IeKcuuecKkue
H 3-4 TOTUYECKHE OLINOKH.



TeMbl J0KI/I0B C NPe3eHTanuel

. Linguopersonological approach in primary language education.

. Virtual reality in language teaching.

. Development of cognitive ability in foreign language lessons.

. The use of modern technologies in foreign language lessons.

. Effective assessment methods in primary school.

. Innovative interactive techniques for mastering foreign language vocabulary.
. Interdisciplinary integration.

. Semantic reading in a foreign language.

. Project activities in foreign language lessons.

10. Features of early learning of foreign languages.

11. The use of distance learning technologies in foreign language lessons.

12. Features of teaching a foreign language to adults.

I/IHCprKIII/[ﬂ IO BBIIIOJITHCHU O

CryneHT roToBUT 2 MOKJIaJa B TEUCHHE ceMecTpa. 3a 2 JOKIaa CTyIeHT MOXET MaKCUMaJIbHO HaOpath 20
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6amioB. MeTouueckre peKOMEeHJalluy 10 HalMCaHUIo ¥ TpeOOoBaHUs K 0(POPMIICHHUIO COJIEPKATCS B
MIPUIIOKEHNN 2

Kpurepun ouenuBanus:

Kaxxapiit jokI1a oleHuBaeTcs 1o CIEAYIOIUM KPUTEPUIM

o - cTynieHTy BbicTaBisieTcs: 10-8 OamioB, eciiu M3J10KeHHbIM MaTtepuan pakTUYeCKu BEpEeH, PUCYTCTBYET
HaJIN4Ke TTyOOKUX UCUEPIIBIBAIONINX 3HAHUM 10 MOJrOTOBIEHHOMY BOIIPOCY, B TOM 4HCie OOIINPHbIE 3HAHUS B
L[EJIOM 110 AUCLUUIUIMHE; TPAMOTHOE U JIOTHYECKH CTPOMHOE U3JI0KEHUE MaTEpUaa, HIMPOKOE UCIIOJIb30BAHNE
HE TOJIBKO OCHOBHOM, HO M JIONOJIHUTEIbHON JINTEPATYPHI;

o - CTYJIEHTY BBICTaBJISICTCSl 7-6 OaIOB - W3JIOKEHHBIM MaTepual BEpPeH, HAIM4YWE TOJHBIX 3HAHWHA B
o0beMe NpOMJIEHHON NpOrpaMMbl IO MOJATOTOBJIEHHOMY BOINPOCY; TPAMOTHOE U JIOTMYECKH CTpPOMHOE
U3JI0KEHUE MaTepHaia, IUPOKOE UCIIOJIb30BAHUE OCHOBHOM JINTEPATYPHI;

o - CTYIEHTY BbICTaBisgeTcsl 5-4 Oajia — W3JI0XKEHHBIH MaTepuai BepeH, HaJu4yue TBEpAbIX 3HAHUI B
o0beMe MpOHAEHHON NporpaMMbl 10 HOJATOTOBIEHHOMY BOIIPOCY; H3JIOKEHHE MaTepuajla ¢ OTICJIbHBIMHU
OLIMOKaMH, YBEPEHHO UCIPABIEHHBIMU MCIIOJIb30BAHUE OCHOBHOM JIUTEpaTypHl;

o - CTYJICHTY BbICTaBJI€TCS MeHee 3 6ayuioB — paboTa He CBs3aHa C BHIOPAaHHOM TEMOM, HaJln4ne TpyobIxX
OLIMOO0K, HEIOHUMaHKE CYIIIHOCTH M3J1araeMoro BoImpoca.

3 MeToanyeckne MaTepHualibl, onpe/e/silolue MpoueaIypbl OLleHUBAHUS 3HAHUI, YMEHUIi, HABHIKOB U
(nJM) oNbITA JeATeIbHOCTH, XapaKTePU3YIIIMX 3Tanbl GOpMHUPOBAHUS KOMIIETeHIH I

ITponienypsl OLIeHUBaHMS BKIIOYAIOT B ¢€0s TEKYIIHI KOHTPOJIb U IPOMEKYTOUHYIO aTTECTALHIO.

Texymmii KOHTPOJIb YCIIEBAEMOCTH ITPOBOJUTCS C UCIIOJIB30BAHNUEM OLIEHOUHBIX CPEJCTB, IPEACTABIECHHBIX B
1.2 TaHHOTO MPWJIOKEHHUA. Pe3ynpTaTsl TEKYILIEr0 KOHTPOJIS TOBOJIATCS A0 CBEACHUS CTYEHTOB JI0
IIPOMEXYTOYHOM aTTecTaluu.

IIpoMeskyTouHast aTTecTalMs IPOBOIUTCS B (hopMme 3aueTa/ SIK3aMeHa.

3ayeT MpOBOJUTCA NO PACMMCAHUIO MPOMEXYTOUHOH aTTecTtanuu B (opme cobeceroBaHMs MO NMPOUEHHBIM
TEMaM.

DK3aMeH MPOBOJUTCA MO PACIMCAHHUIO MPOMEXKYTOYHOM aTTecTaluu B YCTHOH dopme. KonndecTBo BOpocoB B
9K3aMEHAllMOHHOM 3a7aHuu — 2. IIpoBepka OTBETOB U OOBSBIEHHE pE3yIbTATOB MPOU3BOJIUTCA B JICHD
9K3aMeHa. Pe3ynbpTaThl aTTeCTallMM 3aHOCATCA B 9K3aMEHALIMOHHYIO BEIOMOCTD U 3aUETHYIO KHMKKY CTYAEHTA.
CtyneHTbl, HEe MpOUIEIINE MPOMEKYTOUHYIO aTTECTallMi0 MO TpadHKy CECCHU, NOJDKHBI JIMKBUAMPOBATH
3aJI0JKEHHOCTb B YCTAHOBJIEHHOM IMOPSIJIKE.



IIpuioxenne 2

METOAUYECKHUE YKA3AHUSA 11O OCBOEHUIO JJUCHUIIJINHBI
Y4eOHBIM IIAHOM MPETYCMOTPEHBI CIISAYIONINE BUIABI 3aHATHH:
- MPAaKTUYECKUE 3aHSATHUSL.
B Xxome mpakTHYeCKHX 3aHATUN YIIYONSIOTCS ¥ 3aKPEIUISFOTCS 3HAHUS CTYACHTOB IO PSIy BOIIPOCOB,
Pa3BHBAIOTCS HABBIKM YCTHOW M MUCHMEHHOM pedr Ha MHOCTPAHHOM SI3BIKE.
[Tpu mOATrOTOBKE K MPAKTHYECKUM 3aHSATHUSM KaXKIBIH CTYACHT JOJIKCH:
— U3YYUTh PEKOMEHIOBAaHHYIO YUEOHYIO JTUTEPATYPY;
— TIOJITOTOBHUTH OTBETHI HA BCE BOIIPOCHI 10 U3y4acMOi TeMe;
—TUCHbMEHHO BBIMIOJTHUTH JOMAITHEE 3aJlaHue, PEKOMEHJIOBAaHHBIC MPEMOJaBaTelieM MPU H3YYCHUH KaXKJIOU
TEMBI.
[To cornmacoBaHuIO C MpemnojaBaTesieM CTYACHT MOXKET MOATOTOBHUTH JOKIAI MO TeMe 3aHsATHA. B mporecce
MOJATOTOBKH K MPAKTUYCCKUM 3aHSATHSIM CTYICHTHI MOTYT BOCIIOJIB30BaThCSI KOHCYIBTAIMSMU TIPEIIOIaBaATEISI.
Bormpockl, HE paccCMOTpeHHBIC Ha TMPAKTUYCCKHX 3aHATHSAX, JIOJDKHBI OBITh W3Yy4EHBI CTYJACHTAMH B XOJE
CaMOCTOSITENIbHON paboThl. KOHTPOJIb camMoCTOATEIHHOM paOOThl CTYICHTOB HAJl yueOHOM MpoTrpaMMOi Kypca
OCYIIIECTBIISETCS B XOJI€ 3aHATHH METOJOM YCTHOTO Onpoca. B Xoae caMOCTOSATENBHON pabOThI KasKIIbIi
CTYACHT 0053aH MPOYUTATh OCHOBHYIO W IO BO3MOXKHOCTH JOTIOJHHUTEIBHYIO JUTEPATypy IO H3ydaeMoi
TeMe, BBITACATh OIPEJEICHUS] OCHOBHBIX TOHSTHI; 3aKOHCIIEKTHPOBATH OCHOBHOE COJICP)KAHHUE; BBIITUCATH
KITIOYCBBIC CJIOBA; BBITIOJHHUTH 33JaHUS-OPHCHTUPHI B MPOIECCe YTECHUS PEKOMEHIYEeMOTo MaTepuala,
MIPOAHATM3UPOBATh MPE3CHTAIIMOHHBIA MaTepHall, OCYIICCTBUTh O0OOIICHNE, CPAaBHUTHh C paHee H3y4CHHBIM
MaTEPHAJIOM, BBIJICIIHTH HOBOE.
[Ipu  peanuzanuu  pa3IMYHBIX  BHUAOB  Y4eOHOM  pabOThl  HMCHOJB3YIOTCA pa3HOOOpa3Hbie (B T.U.
WHTEPAKTUBHBIC) METO bl OOYUYCHHS, B YACTHOCTH:
- UIHTEpPaKTUBHAs JOCKa I MOATOTOBKU U MIPOBEICHUS MPAKTUYECKUX 3aHATUH.

IloaroroBka 0K/JaAa € NMpe3eHTaAlMel
OnHo#t u3 GopM CaMOCTOSTEIILHOW ACSATEIBPHOCTH CTYJEHTA SBJSETCS HAMMCaHWE JOKIaNoB. BrlmonHeHHE
TakKUX BHJIOB paboOT crnocoOCTByeT (OPMHUPOBAHUIO Y CTYJEHTa HABBIKOB CaMOCTOSITEIBHONW Hay4dyHOM
NEeSITENIbHOCTH, TOBBIIIEHUIO €r0 TEOPETUYECKOW M Mpo(deCcCHOHAIbHONW MOArOTOBKH, JIYYIIEMY YCBOCHHIO
y4ueOHOTo MaTepHaia.
Tembl JOKIAZOB OMpENENsAlOTCA MpernojaBaTesieM B COOTBETCTBHM C MPOrpPaMMOIl  TUCIUIUIMHBL.
KonkpeTru3zanus TeMbl MOKET OBbITh ClIeaHa CTYJJCHTOM CaMOCTOSITENIBHO.
Crnenyet aklleHTUPOBAaTh BHUMAHHUE CTYJAEHTOB Ha TOM, YTO (POPMYIHUPOBKA T€MbI (Ha3BaHUs) PabOTHI JIOJKHA
OBITh:
- sicCHOH 10 (hopMe (He coaepkaTh Heya000UnTaeMbIX U (pa3 IBOHHOTO TOJIKOBAHHUSA);
- COJIepKaTh KIIFOYEBBIE CIIOBA, KOTOPBIE PENPE3CHTHPYIOT UCCIEI0BATENbCKYIO paboTy;
- OBITH KOHKPETHOH (HE COJIEPKaTh HEOMIPEACTICHHBIX CIIOB «HEKOTOPBIE», «OCOOBIe» U T.1.);
- coJiepkaTh B cebe NeCTBUTENBHYIO 3a/1a4y;
- OBITH KOMIAKTHOM.
BribpaB Temy, HeoOxoauMo nogo0paTh COOTBETCTBYIONIUN MH(DOPMAIIMOHHBINA, CTATUCTHUECKUN MaTepHal u
MIPOBECTH €ro MpeIBapuTeNbHbIN aHanu3. K Hanbosee JOCTYIMHBIM UCTOYHUKAM JIUTEPATYPhl OTHOCSTCS (O HABI
OMONMMOTEeKH, a TaK K€ MOTYT HCIIOJIb30BaThbCA DJIEKTPOHHBIE UCTOYHUKK HH(OpManuu (B TOM 4YHCIE U
WnTtepHer).
BaxxubiM TpeOoBaHUEM, TPEIBSIBISIEMBIM K HAMHCAHWIO JOKIAJ0B Ha aHTIUHCKOM SI3bIKE, SBISETCS
IPaMOTHOCTh, CTHJIUCTHYECKAsI aJIeKBATHOCTb, COJIEPKATEILHOCTH (ITOJIHOTA OTPAKEHUS U PACKPBITUS TEMBI).
Jlokiiaq JOMKEeH BKJIIOYATh TAKOW DJIEMEHT KaK BBIBOJIBI, MOJIYYEHHBIE CTYACHTOM B pe3yibTare paboThl C
MCTOYHUKAMHU WH(OPMAIIUH.
JlokJtagpl MPEACTaBISIOTCS CTPOTO B OMpE/IeeHHOe TpaduKoM y4eOHOTO MpoIecca BpeMs U UX BBIMOJTHEHHE
SIBJISIETCSL 0053aTENLHBIM YCIIOBUEM IS JOIMTYCKA K TIPOMEKYTOYHOMY KOHTPOITIO.



[pesentanust (B Libre Office) mpencrarnser coGoii myOIMYHOE BBICTYIUICHHE HA WHOCTPAHHOM S3BIKE,
OPHEHTHPOBAaHHOE Ha O3HAKOMJIEHHE, YOEXKICHHE CiymaTeneil 10 OIpeAeIeHHOH Teme-IpodiemMe.
OOecrieunBacT BU3YaJIbHO-KOMMYHUKATHBHYIO TIOJJCPKKY YCTHOTO BBICTYIUICHHS, CIIOCOOCTBYET €ro
3P PEKTUBHOCTH U PE3YIbTATUBHOCTH.

KauecTBeHHast mpe3eHTAIUs 3aBUCHT OT CJICIYIOIIUX apaMeTpOB:

- MOCTAHOBKH TEMBI, IISJIU U IJIaHa BBICTYIUICHUS,

- OIIPEICIICHNUS ITPOJIOJDKUTEIILHOCTH MPE/ICTABICHHS MaTepHaa,;

- ydera 0COOCHHOCTEH ayauTOPHH, alpeCHOCTH MaTepHaa;

- WHTEPAKTUBHBIX JICHCTBUI BBICTYIIAIOMIETO (BKIIOYCHHE B OOCYKJICHHE CITyIIaTesei);

- MaHepbl IPEACTABICHHUS IPE3CHTAIMN: COOJIOJCHUE 3pPUTENBHOTO KOHTaKTa C ayJuTOpHEil,
BBIPA3UTEIIbHOCTb, )KECTUKYJISIIINS, TEJIOABUKCHHUSL;

- HaJIMYHs WUTIOCTpAIi (He IeperpyKaroniux n3o0paxxaeMoe Ha 9KpaHe), KIIFOYEBBIX CIIOB,

- HY)XHOTO M0100pa BETOBOW raMMBI;

- UCIIOJIb30BAHUS YKa3KH.

[peroraBatens NOJKEH PEKOMEHIOBATh CTYJICHTaM

- HE YMTaTh HAIIMCAHHOE Ha YKPaAHE;

- 00s13aTeNTbHO HEOTHOKPATHO OCYIIECTBUTH TPECTABICHUE IPE3CHTALNH J0MA;

- peAyCMOTPETh MPOOJIEMHBIE, CJI0XKHBIC JIJIsl TOHUMAaHUs (PparMeHThl U IPOKOMMEHTHPOBATh UX;

- NpPEBUICTh BO3MOXHBIE BOIMPOCHI, KOTOPbIE MOTYT ObITh 3aJaHbl MO XOAy W B pPE3yJbTaTe
NpeAbSIBICHHS TPE3CHTAIHH.



